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As institutions of higher education come under increasing
pressure to cemonstrate in behavioral terms what students are
learning, a number of models have been advanced claiming to
measure student pro/jress through the curriculum. For many,
testing seems the obvious solution for determining how much
students have learned. A frequently used standardized exam,
the ACT COMP test of gereral education skills, is widely used
at some institutions such as the University of Tennessee at
Knoxville where it has become the cornerstone for evaluation
and reform of general education. Other standardized tests
such as the GRE of the Educational Testing Service have long
been used to measure the educational outcomes from one

institution against those of others.

Most who endorse such standardized exams are willing to admit
that they are incomplete, that they measure lower order
skills such as recall and memorization, and that they give no
indication of future performance in a field to which students
are aspiring. Used alone these tests are insufficient for
determining the viability of educational programs. Even more
questionable is the widespread practice, endorsed by ACT

itself, of comparing the results from one institution with




another; implying that scme institutions, functioning like GM
yihg

ct

automotive assembly plants, are better equipped to offer more
"added-on" features, presumably at less cost and at a greater
velocity of production. The entire educational communit y
ought to be concerned that state legislators might base
funding on such formulas, ignoring distinctive differences in

student population, racial mix, and institutional mission.

Dissatisfied with the ACT alone for course exemption and
placement, faculty in the Department of Language and
Literature at Ferris State University began an assessment
program five years ago in an attempt to estabiish an accurate
picture of the writing of Ferris students. From this initial
effort, which was assisted with educational consultants and
measurement specialists such as Dr. Robert Christopher from
the New Jersey State Assessment Project and Dr. Fred Swartz
from our own Office of Testinc Faculty wished to go beyond
an examination of course and program outcomes to look at
writing throughout the undergraduate experience. Aware of
previous studies, such as Kitzhaber's, trat claimed little or
no growth in writing throughout the undergraduate experience,
a faculty team undertook the large task of assessing
graduating seniors and all incoming freshmen in the fall of

1985. A follow-up study eight months later provided data on




in writing sample production among a large group of freshmen
who successfully reached the third part of the required

freshman sequence.

Our review of the research indicated that writing samples
themselves reveal little more than an ability to produce a
rough draft in an hour. Their advantages, in offering the
possibility of obtaining highly valid and replicable
measurements administered in tightly controlled, even
clinical environments, are outweighed by their
disadvartages,particularly in their inability to measure more
than quickly produced rough drafts. Furthermore, an
assessment based on writing samples alone does little to
interpret the success of a process-oriented curriculum.
Though sarples might portray one part of a composite
portrait, we preferred to develop a multiple measures
assessment of writing progress. In chapter two, we outline
the features of the last phase of our project involving
interviews, transcript evaluation, and student self-
assessment. Assisted by Lester Faigley's work at the
University of Texas, we undertook a comprehensive view of
writing development throughout the undergraduate years for a

selected group of graduating seniors.




Throughout our studies we recognized that a comprehensive
assessment throughout the curciculum is preferable to any
single measure. In concluding our study, we were left with
the realization that students at Ferris, particularly those
who persist through graduation, truly are unique. No
Strangers to adversity, our senior subjects offered us
incentive to carry through on our original intent, to offer a
composite portrait of student writing throughout the
undergraduate curriculum. We are indebted to them and to the
many faculty in the Department of Languages and Literature

who participated in various phases of this project .

We also wish to extend our thanks to those in the
administration who encouraged us by offering financial
support in the form of grants and released time from
instructional responsibilities. These individuals include
Drs. Gary Nash, Vice President for Academic Affairs, Don
Priebe, former Vice Presicent for Academic Affairs, Keith
Montgomery, former Dean of Arts and Sciences, and Sue
Hammersmith, Dean of Arts and Sciences. We also appreciate
the assistance given by the Timme Foundation of Ferris State
University which provided funds for the final stage of this

project.




Chapter 1. The Institutional Culture

for Writing Instruction

Since its origin in 1884, Ferris Institute and later Ferris
State University has stressed the importance of the basic
skills, particularly reading, writing, and mathematics for
all students. As an institution originally established by
Wnodbridge Ferris to retrain immigrant lumberjacks and others
who would not be admitted into the selective colleges and
institutes springing forth throughout the Midwest, Ferris's
Department of English was given the challenge to acculturate
and to retrain the vast number of workers who were losing
jobs due to shifting economies brought on by the westward
movement of the lumber industry. 1In a 1912 publication, What
Sca00l, the mission of the department was succinctly
presented: "The English Department is the 'free for all’
department. The Ferris Institute opens wide its doors for
the backward, for those who previously have had no
educetional advantages. The foreigner who cannot speak a
word of English, the man or woman who cannot do the simplest
'sums' in arithmetic, who cannot write a word in any

language, is welcome."
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A 1910-11 issue of the same publication states *What thne
business world demands of the young man today is, next to
character and accuracy, the ability to use clear, simple and
forcible English."™ 1Intuitively, these educational founders
near the turn of the century felt that language is power, and
that such learning is linked with moving the semi-literate
and foreign speaking workers out of the northern woods into
the rapidly growing centers of industry and ccmmerce in the
southern part of Michigan. The English department, which
then included mathematics and United States history, had a
dual function: to acculturate these non-traditional,
misplaced workers into the values and behavioral
characteristics of the rising commercial and managerial
classes and to train the semi-literate with the tools to
enable them to carry oa the commerce and manufacturing which
were setting this region apart from the predominantly

agricultural regions to the west and south.

Through the decades, the mission of the institution and the
role of the department have remained in many ways intact.
The lumberjacks and the immigrants from Scandinavia and
Ireland have been replaced by displaced auto workers, single
parents seeking a place in society, international and semi-
literate students from impoverished educational environments,

and students fresh from high school who find greater




satisfaction and success in tinkering and designing things
concrete and mechanical in nature than in developing abstract

philosophical arguments or treatises on cultural movements.

Given the strong statements of support made on behalf of
general education and communication throughout Ferris's
history, has the institution been successful in fulfilling
the intent of its founding father? Has the State of
Michigan's commitment to maintain a bigher educatiowal
institution dedicated to career-kased education been
adequately served with an appropriate emphasis on those
skills, values, and understandings at the heart of liberal
and professional education? We have tried to quantify and to
identify some indices that point to learning and attitudinal
outcomes. While assessing educational outcomes may reveal
one index of institutional and program health, another,
focusing on faculty, educational resources and budget as
compared to other institutions may signal other signs of

institutional commitment.

One important variable in measuring institutional commitment
is size of faculty. A recent survey by the Association of

Departments of English concluded that departmental size alone
in relation to institutional size is a positive indicator of

program vitality and diversity. With 41 tenure-track




positions, the Department of Languages and Literature is the
largest academic department «. Ferris State and is among the
top five in terms of student credit hours generated. Over
4,000 of the 11,700 Ferris State student body is enrolled in
its courses each of the three academic terms. Compared to
other state universities in Michigan, Ferris State has a
tenure-track English faculty close to the size of those at
Wayne State, Central Michigan, and Eastern Michigan (it
should be remembered, hewever, that much of the
responsibility for freshman composition at these other
institutions is in the hands of teaching assistants pursuing
graduate degrees in English). With a full year of required
English for all students and with many upper-level writing
requirements, its writing program is also one of the largest

amony the 15 state-assisted universities in Michigan.

Individuals outside the institution, many of whom view Ferris
State as primarily a technological-professional university,
express surprise when told of the size and diversity of the
department's offerings. Within a ten-year period, the
department has increased its student credit hour production
by over 40%. This points to an increasing recognition of the
importance for literacy and for language instruction
throughout the curriculum, not just at the freshman level.

The department's faculty have been active in the development
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of new upper-level writing and language courses inteyrating
studies in writing and the humanities with selected
professional specialties such as the health sciences,
pharmacy, and technonlogy. The technical communication
program, begun in 1986, the department's only baccalaureate
program at present, has become the focus for faculty interest
in programs which bridge the professions and the study of

writing and language.

Despite the size of the departmental offerings and signs that
point to a growing need for services, particularly in writing
instruction, many factors work against Ferris State faculty
in guaranteeing that graduates will have the necessary
literacy skills required for post-technological employment ,
Its 1985 mission statement that Ferris will provide a
"career-oriented education blending technical and liberal
studies for a balanced education" is an ideal that so far
eludes those responsible for the academic programming of its
undergraduates. Frank Rhodes, President of Cornell
University,.in the foreword to the important report of the
Professional Preparation Network, Strengthening the Ties That
Bind, stated "In an effort to counteract a perceived
narrowness in their students, too many institutions have
simply added more liberal arts courses to already burdensome

professional education. Rarely have they attempted to




integrate liberal and professional sducation in ways that
have meaning for all students; rarely have they been able to
link high standards of scholarship and professional practice
tce critical thinking on the fundamental issues of life."

This very lack of integration at Ferris results in ever
increasing course requirements in both the professions and in
the liberal arts as a way of compensating for deficiencies in
basic arts and science skills. Our longitudinal assessment
project asks whether repeated course requirements in writing
and a pattern of "writing intensive" course selections can
make an appreciable change in writing, writing processes and
attitudes. Without a philosophical commitment to the
integration of‘liberal studies and careers throughout the
institution, can required English and writing intensive

courses alone make up for past deficiencies?

Much exists within the Ferrxis institutional culture that
works against its students in their effort to acquire
literacy skills necessary for life and future careers. Our
review of the research indicates that there are problems
endemic to open admissions institutions such as Ferris State

University serving a high proportion of at-risk students.

Richard Richardson and a team of colleagues at Arizona State

University in a study titled Literacy and the QOpen-Access
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College identified problems with literacy instruction
inherent to many institutions with open-admission policies.
Richardson and his colleagues spent several years analyzing
the literacy skills of students attending a large, public
two-year institution fictitiously named Oakwood Community
College. Typical of many open-admission institutions,
academic standards on this campus were affected by a large
proportion of students demonstrating weak literacv skills. A
year-long sequence of required writing courses did not by
itself remedy the deficiency, since instructors outside of
writing courses applied coping strategies that depended
heavily on reducing content to easily gradeable "bits" of
information. "Bitting" was identified as the dominant mode of
instruction with information transfer receiving much higher
priority over efforts to solve problems, to apply critical
thinking strategiec, or to engage in productive collaborative

learning tasks.

At Oakwood Community College, the institutional culture
worked against the development of improved reading and
writing skills since instructors in all disciplines found
ways to cope with students weak in the basic skills.
Studentc, in turn, placed pressure on faculty to alter the
ways courses were taught. Consequently, instructors, and even

thrse among the most highly regarded, discovered coping

11
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mechanisms. Conceptually difficult materials were reduced to
discreet units or bits of information that could be mastered
at lower cognitive levels. Critical reading and the
production of written work were de-emphasized in favor of: 1)
organized lectures, 2) clear note-taking, 3) cogent study
guides, 4) testing for only what was covered in class,and 5)
restricting in-class and out-of class writing only to those
bits of information contained on tests. Frustrated with
students' inability in the basic skills and faced with ever
larger class sizes, instructors tended to rely on multiple-
choice, machine-graded exams requiring memorization and

uncritical right-wrong distinctions.

Faculty at Ferris express the same frudstrations with
students' performance in the basic skills, and in many ways
have coped with these problems by using strategies similar to
those practiced at Oakwood. Students randomly report that
after the freshman writing sequence they do not have to write
until their senior year in senior seminars or for final
projects in their major field. For the majority of our
graduates writing is something done in English courses. For
many faculty on campus, literacy instruction is not their

business.

12
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If writing and reading are not the vehic'es by which learning
occurs, then the concerns about bitting become very real.
The model for learning then becomes one of the passive
learner who opens his/her mind to knowledge as contained in
instructional lectures, all carefully organized, clearly
presented with reinforcement through study guides and work
books followed by tests to see if the information has been
transmitted. These same faculty wonder why their senior
majors cannot write legible letters of application or whv
they fail to cope with writing tasks during internships. If
problem solving, heuristics, perception,and collaborative
learning do not take place in an educational environment,
then bitting,which depends primarily on an uncritical
mastering of ordered bits of sometimes-related information,
will subsume the curriculum and the teaching strategies of

its faculty.

What this means for the classroom instructor is a levelaing
down of expectations. As students have learned to survive,
so have the faculty who regularly teach this population.
Student attention spans drift, requiring fast-paced, multiple
activities during the 50 minute period. Directions are
repeated in different formats; assignments are either written

on dittos and/or copied onto classroom boards. Experienced




instructors know that essential information given orally is

often lost or misinterpreted.

Many developmental students at Ferris fail to demonstrate
the ability to paraphrase, to synthesize, to abstract, to
compare, to infer major conclusions from written texts; some
achieve limited success in structuring personal experience;
others successfully produce something like the much mzligned
five-paragraph freshman theme, thereby allowing them to
"graduate" from sections of the O-level English courses.
Whether they will be able to cope with different and
sometimes difficult college writing tasks remains to be seen.
The ability to read and to interpret abstract information
from written texts is a key indicator of collegiate success.
Forty percent of Ferris students do not complete the writing

sequence, a percentage that changes little year to year.

Of greater concern than the attrition problem is the tendency
to level down the curriculum to create an environment for
minimal expectations, often competency based, particularly in
those disciplines requiring advanced computational and verbal
skills. One observable characteristic about Ferris faculty
is that they are known for their commitment to teaching and
to assisting students prepare for on-the-job tasks. The very

success of the faculty in meeting their instructional

14
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responsibilities may work very well for students who have
average to marginal academic backgrounds; the academically
inclined may successfully "drift" to graduation, limiting

their horizons to entry-level competencies and expectations.

Writing instructors whose major instructional
responsibilities are with the developmental population Ferris
serves must cope with students' indifferent and negative
attitudes towards themselves and the freshman writing
experience. Ferris, like most state-supported campuses,
offers some form of remedial, compensatory education. Even
Berkrley claims large programs for ill-prepared students.
Because of the very low cut-offs for placement,

developmental classes at Ferris offer proportionately greater
frustrations and challenges. With an average ACT of 16-17,
more than 40% of Ferris freshmen or 1300 students would be
placed in developmental programs at most colleges and
universities nationwide. At present the School of Arts and
Sciences, through its Collegiate Skills Program (CSP) serves
a few more than 200 high risk students with an intensive
program stressing survival skills and basic coursework in
reading and writing. The Languages and Literature Department
offers a pre-college course for students with low grade point
averages and low ACT scores. Even with the CSP program in

place and with the 0-level courses, only 500 to 600 students
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are served out of a potential population of 1300,
Considering the scope of this problem and Ferris' relatively
high attrition rate, the institution only comes part-way in

fulfilling its mission as an opportunity school.

Sensing a need to address this issue of leveling down the
curriculum, a study was undertaken in 1985 to establish an
accurate picture of the state of writing of Ferris students.
We learned that the majority of freshmen improve their
writing abilities from the time they enter English 111 to the
time they leave English 113. We learned that there is little
difference in the ability levels between freshmen exiting
English 113 and seniors exiting the institution. The
assessment procedure conducted in 1985 raised many questions
which needed further investigation. One question raised by
this initial investigation was what effect upper division
writing courses might have on writing ability. We wished to
observe patterns of change and growth in the writing process
during the undergraduate experience, including a survey pf
the attitudes, the knowledge, and *the writing performance of
a selected group of graduating seniors who took part in our
freshman study. The current investigation attempts to

address these questions.
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Chapter 2. Research Design

The current study is an outgrowth of the large-scale
assessment project which was undertaken in 1985-86 for the
purpose of assessing the writing abilities of students across
the Ferris campus. Every entering freshman in 1985 was asked
to produc a writing sample prior to any instruction at
Ferris. Another sample was taken in the spring term to all
freshmen enrolled in the final course of the sequence (ENG
11i- 112- 113). These samples were uzed to provide one index

of the writing for freshmen.

The 1985 study provided us with a partial picture of the
writing skills of the freshmen as they proceeded through the
freshman writing sequence. There were many questions raised
from the first study which could not be adequately answered:
Do upper division writing courses affect writing ability? Do
writing-int :nsive non-English courses affect writing ability?
Have the freshmen who were tested in 1985 improved their
writing ability after leaving the freshman program? In order
to answer these questions and to again address the general
question of the writing abilities of Ferris stucents, we
undertook a multiple measured inventory of the writing of
these students who were approaching graduation. We wished to

examine these students' four-year academic records to see if




there was any correlation between their freshman writing

performance and their academic progress over time.

The design of the current study has two parts. The first
phase of the research involved a statistical analysis of the
student records of all the 1989 graduates who took part in
the 1985 study. From this phase of the investigation we

established a picture of the group as a whole.

PHASE I

We collected all the available academic data on the 1985
writing study participants: school, major, ACT scores,
grades in writing courses,and overall G A. Dr. Manfred
Swartz of the Ferris Testing Office examined the data to see
if there was any correlation between and among the following
varizbles: attrition, school, major, ACT composite, ACT
English, GPA, grades in ENG 111, ENG 112, ENG 113, ENG 211,

ENG 311, ENG 321, ENG 323, age and sex.

Academic Retention: The first variable considered was
attrition. We wondered if students who performed poorly on
the writing sample had a higher attrition rate than students
who performed well on the writing sample. To our surprise,
there was no correlation with performance on the writing

sample and with retention at the university. This was

18




supported by other studies by the Office of Testing which
also found no correlation between writing ability and

attrition.

Age: The next variable tested was age. No significant
correlation was shown between age and writing ability as
demonstrated by the 1985 writing samples; however, there was
significance between age and grades in English 112, 113, 211
and 321. The older students, those born prior to 1964, had
an average grade of B in English 112; whereas the younger
students, those born in 1966 and after, had an average grade
of C. The same general pattern held true for the other
writing classes. Also significant correlation was shown
between age level and ACT in English. In this case, however,
the younger group out-performed the older group by 2.3

points.

This information points to the importance of motivation and
maturation. The nqn—traditional students (23 or up) do not
show greater ability in terms of the entry level writing
sample, yet they out-perform their younger peers in the
writing classes. Their ACT scores are presumably lower
because they are old scores, taken when these non-traditional
students were in high school. In short, as high schoocl

students, these non-traditional students were much the same
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in terms of ability as the traditional 18~year-olds first
cntering Ferris. It appears that non-traditionals’
motivation quick'y makes up for the initial rustiness caused

by absence from educational settings.

Sex: Sex was also a significant variable. Females
outperformed the males in all categories such as grades, ACT
composites, English scores, and writing sample scores. Due
to the nature of Ferris' academic programming, this makes
sense. Ferris males tend to choose programs that do not
pPlace a high demand on verbal and computational skills.
Females on the other hand, elect programs such as office
administration, court reporting, and allied health which
place a greater emphasis on communication-related skills.
Ferris males out-performed females only on the ACT composite

(17.2 vs. 16.2).

GPA: Grade point average also proved to be a significant
correlation. There were significant correlations between GPA
and the writing sample scores, between GPA and grades in 111,
112, 113, 321, and between GPA and ACT composite and English
scores. FPerhaps the most interesting point to come fron the

study is that the grades a student receives in English 112

and 113 tend to mirror the overall grade point average at




graduation three or more years later. Independent studies by

the FSU Testing Office confirm this finding.

The fact that writing ability correlates highly with four-
year GPA indicates that writing ability represerts more than
a knowledge of conventions of correctness in writing; more
precisely, it represents a student's accumulation of
experience and cognitive ability, an important predictor of

overall academic success.

The correlations among the GPA, the ACT, and the writing
semple scores indicate that the academic achievement of
Ferris students is consistent with known predictors.
Students who score below 15 on the ACT are considered at
academic risk at most institutions. Consistent with that, we
find that at Ferri., students who score below 15 on the ACT
exnibit weak writing skills -- presumably putting them at
academic risk -- and they have low GPAS; in the case of the
participants in our study, those with ACTs below 15 had 3-
year GPAs in the D-range. These students' scores in English
classes decrezased as the sequence progressed, as the
rhetorical demands of the writing classes increased in
difficulty. The majority of Ferris students score below the
average on the ACT in terms of state admission rates. The

average ACT score of entering freshmen statewide in 1985 was
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i8.9 while the Ferris average was 16.5. The scores of the
freshmen students from the 1985 study who were still enrcliled
at Ferris in 1988, a subgroup of that 1985 total class, were
very close to the average score of all students admitted to
college (16.5), the females scoring a 16.2 and the males a
17.2. These scores indica*e that the majority of our
students score below the average college freshman at other
Michigan institutions and furthermore, our average entering
freshman scores only marginally higher than the academically
at-r.sk students nationwide. It is 1little wonder, then, that

we find the majority of our students graduating with 4-year

GPAs in the C-range.

<hase I: Correlations

Writing ACT Grades (4=A, 3=B, 2=C, 1=D)
Sample* FEng., Comp, 111 112 113
AGE:
Non-Traditional 18.9 3.2 3.1 .65
Traditional 16.1 2.6 2.7 3.1
SEX:
Male 8.2 15.3 17.2 2.5 2.5 2.6
Female 8.9 16.6 16.2 2.8 2.7 2.7
GPA:
B 9.1 18.1 19.0 3.2 3.1 3.26 3.5
o 8.5 15.6 16.3 2.6 2.5 2.64 3.1
D 1.9 Y2 14,9 2.9 2.0 1.94 3,2
*Based upon a 15-point 1le
PHASE II

This phase of the study was a case study involving three

interviews and writing. We encouraged subjects to




participate in our study by offering independent study credit
for English. At the initial meeting, the interviewer
explained the purpose of the study and the commitment
involved and set up the time for the first interview. Aall

interviews were taped for further analysis.

At the first interview the student was given a copy of his or
her 1985 writing sample. The interviewer asked the student
to respond to the essay critically, asking for an initial
impression of its quality. The interviewer then asked the
student to comment about changes the student would make to
the essay if asked to rewrite it and about how the student
would approach the revision process. The interviewer then
proceeded to ask the student how he/she might approach a
similar w.iting prompt now, three to four years after the
first sample was written. The purpose of this initial
interview was to get a sense of the changes that have
occurred since the freshmen year. Would the student
recognize the writing? Would the student feel that he or she
had improved since the time the writing sample was written?
Each student was asked the same set of questions (see
appendix) and each interview was taped and transcribed (see

appendix) .



The second interview involved a portfolio assessment of the
student's writing of the past three years. The interviewer
examined the portfolio as .ng the student to describe the
writing projects, what classes they were for, how they were
assigned, what part the writing had in the course, etc. Aalso
at this time the interviewer asked a set of questions about
the student's writing experiences during the freshman
sequence and beyond (see appendix). The purpose of this
interview was to assess the amount of writing being done
across campus and the amount of instruction in writing being
offered in these courses. Also from the interviews, we
wished to gain insight to the student's feelings as a writer
and to assess the knowledge these senior writers had of their

own writing processes.

The third interview involved several ~omponents. At this
point the participants were asked to write an essay for which
we collected all prewriting and drafts from inception to
completion. We were interested in assessing the revision
strategies employed by the students, both on their own and
after instruction. The prompt "What is the purpose of &
college education?" was chosen for its accessibility to all
participants and also its usefulness in giving us insight to

the participants' views of college education.
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The student wrote the first draft under supervised
conditions. Following this first session, the draft was
photocopied and the student was asked to complete a process
questionnaire. The student was then given a week to complete
a draft to his or her satisfaction. At that time, the
student was asked to meet with a tutor at the Writing Center
in order to get feedback and suggestions for further
revision. (The Writing Centex tutors made photocopies of the
drafts prior to the session.) After the Writing Center
session, the student was given another week to make any
additional revisions. At the end of that time period, the

student submitted the final draft.

The purpose of this component was two-fold. First of all, We
hoped to gain insight to the student's perceptions of
education and the educational experience through the content
of the essays. We also wished to see how well the students

write as seniors, and even more specifically, how well they

revise,

One of the characteristics which separates adult writers
from novice wciters ic the level on which they revise their
writing (Sommers,Witte and Faigley, Bridwell). We hoped to
analyze the three versions of the essays written by the

students (1) rough draft (2) revision without instruction,




and (3) revision following instruction, in order to see how
nmuch revision actually took place and on what level they

revised.

Often times the terms, revise, rewrite and edit are used
interchangeably. We distinguished among these terms in the
following way. Revision is the term that encompasses all the
other activities and refers to any alteration that takes
place during the process of writing. Alteration of this
nature are not exclusively bnund to the changes in the
printed text, but may also include the "re-visioning" or “re-
seeing” of the texnt. Therefore, revision refers to changes
and alterations which take place either in the writer's mind
or on the paper, changes which occur from the moment
invention begins to the moment the piece is finished.
Rewriting, on the other hand, refers to changes made in
written matter. Therefore, unlike revision, which can
involve the reshaping of thoughts, rewriting cannot take
place without the presence of a written text and can be
documented by changes visible in the printed text.

Rewriting, then, deals exclusively with changes made with
regard to the written text; revision includes rewriting but
also extends to changes which may be made in the process of

thinking through material to be written. Editing will be

used to refer to a specific type of rewriting: changes that




are made in surface detail (sentence structure, word choice,
stylistic details, elements of formal correctness). Editing,
therefore, involves no reshaping of the text as is the case
with revision rewriting; instead, editing includes the
altering of surface format and grammatical correctness.
Rewriting includes editing but may extend to changes which go

beyond alterations of format.

Revision, then, is a way of knowing. Through the process of
change and alteration, decision-making and critical
judgement, the writer comes to know what it is that she/he
has to say; thus revision is seen as an epistemological
process. For this reason we chose to examine the _evision
strategies of the participants for their revision abilities.
Furthermore, by studying the revising behaviors of writers,
researchers have been able to determine the general ability
of the writer as a whole and to distinguish between expert

and novice writers.

The research of the past two decades has shown that the more
experienced the writer, the more important a role revision
plays in the writer's composing process (Sommers) .
Inexperienced writers often do not understand revision, only
editing. 1In 1977, working under the assumption that

rewriting skills are the essence of all good writing, the
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Education Commission of the United States investigated the
rewriting skills of student writers across the country. From
this study of the skill of student writers at three age
levels, it was concluded that, for most students, to rewrite
means to change wording. Among those surveyed, most students
rewrote by either (1) changing wording, (2) adding
information, or (3) making changes in mechanics and usage,
What is most noticeable here is the deficiency in the
students' abilities to make changes in the overall
organization of the piece of writing and their lack of

attention to rewriting at a level above the sentence.

Other independent studies have corroborated these findings.
Bridwell, in 1980, reported that patterns in rewriting
strategies exist and that these patterns are associated with
writing quality. 1In other words, those students who rewrote
at the sentence level wrote overall better quality essays {
than those who rewrote only at the phrase level. Sommers'
study comparing the rewriting strategies of inexperienced
writers with experienced writers found that the major
difference between the two groups lay in the difference
between their understanding of what rewriting entails. Like
the students surveyed in the Education Commissions study, and
those examined by Bridwell, these students conceived

rewriting as a process of finding the form of an argument.




These writers also expressed concern for the reader, claiming
to re-examine their drafts with the eye of a critical reader
who was a "refraction of the self.”" Sommers concluded that
the major difference in rewritin¢g skills between
inexperienced writers and cxperienced writers lay in the

individual writer's understanding of the rewriting process.

In 1981, Faigley and Witte reported on a similar study in
which they analyzed the revision of inexperienced student
writers. We have drawn heavily from their study because
theirs is one of the very few examinations of the revisiorn
process as we defined it. 1In their research they developed a
taxonomy for analyzing revision, in other words, for
quantifying meaning changes as well as syntactic alterations.
Their taxonomy is based on the assumption that some
alterations in a text aZfect the meaning while others do not.
They distinguish between surface changes and text-based
changes. Within the category of Surface Changes, they
distinguish between formal changes (what will we refer to as
surface editing) and meaning preserving changes (changes in
phrasing which do not alter the meaning of the original).
Within the category of Meaning Changes, they distinguish
between what they label "Microstructure Changes" (a meaning
change that would not affect the summary of a text) and

"Macrostructure Changes" (changes which alter the summary of
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a text, in other words, representing a change in thought o

direction of ideas).

The results of their study were interesting. The
inexperienced writer, as expected, edited, focusing almost
exclusively on surface changes. Advanced writers revised
more frequently than inexperienced writers, but continued to
make most changes in the category of surface changes. The
advanced writers did revise at the macrostructure, though,

similar to the results of the expert adults.

From these studies and others, one ¢z@neralization is
apparent: beginning writers do not share with experienced
writers the same understanding of the rewriting process and
subsequently they do not share the same rewriting behaviors.
Incxperienced writers have z limited option of revision and
rewriting, a notion which leads them to conceive of revision
as equivalent to editing. They do not understand revision as
a discovery process. The work of research in the area of
revision suggests that revision is a cognitive activity, very
much akin to problem solving. When a writer pauses and
rescans a text, certain cognitive functions are at work, the
main function suggested being that of "resolving dissonance."

The dissonance that requires resolution is that of the

difference between the existing text which the writer is




rescanning and the ideal text which is the wr

[

ter's goal., In

resolving dissonance the writer acts as a problem solver,

In order to assess the participants' revision strategies, we
obtained three drafts of each participant's writing, an
initial draft, a draft prior to tutorial instruction, and a
draft following instruction. Each draft was then analyzed

. using the taxonomy developed by Witte and Faigley. From
these analyses we hoped to make some assertions regarding the
type of revisions the writers made and thus infer their
relative "expertise" as advanced or adult writers.
Additionally, we hoped tc make assessments of their overall

writing ability.
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Chapter 3: The Case Studies

The case studies following are based on the evaluation of
undergraduate transcripts, interviews, writing samples,
portfolios, and self-reporting questionnaires administered to
a select group of graduating seniors at Ferris State
University during the 1989 - 1990 academic year. See
appendices for transcriptions of interviews, freshman pre-~
and post-writing samples, and for senior samples based on a

prompt on the purposes of higher education.
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Cheryl is an African-American female senior majoring in

social work. Her home town, which she chose to write about

in her freshman writing sample, is the most economically
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devastated and perhaps most clearly racially segregated in

g v

Michigan. According to Cheryl, the high school she attended

eI gA

did not prepare her for college-level work, particularly in ‘

writing; for "all high school grades were based on grammar."
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Arriving with an ACT score of 5 in English and a
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comprehensive score of 7, she would have placed among the top
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of the very high risk students Ferris admits every year.

o % %N S 4o

pattern of frequent wit"drawals from a variety courses, we

2 -

g After three years at Ferris, she has acquired a 2.56 grade

% point average, having taken 136 quarter hours of course %
é. credit. She received B averages in both English and her E
§~ program courses in social work. Even though she shows a é

expect that at this point in her academic career, she should :

AR A

graduate on time and be on the job market this year. :
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When asked to react to the writing sample written three years
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ago as a freshman,Cheryl assures the interviewer that I

"didn't know what I was doing at the time. I've improved

When asked to further explain her reaction, she speaks
Yet,

now,"
of "slang" and "words...that I shouldn't have used."

for Cheryl, because the topic involved her home town, the

problem addressed was real and of considerable importance to
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her, "most my concern is with my hometown, problems that go
around." The readers of her paper and the transcript of her
interview could not detect the nature of the problem she did
choose, that of students "hanging around liquor stores" and
not going to school. Despite repeated questions meant to
clarify the nature of the problem, which we surmised to be
one of several affecting teenage life in Benton Harbor, she

did not make a clear statement of her central thesis.

There appears to be a sharp break between her life prior to
enrolling at Ferris and her new sense of identity since
becoming a college student. Her repeated protestations that

"I don't like the language I vsed" reveals an embarrassment

with the dialect that was natural for her to use before
registering for the English sequence. We sense that this
embarrassment carries over to the content so that she
suppresses the problems she claims to know very well in her
hometown by dancing around the central issues of racism and
poverty. Dr. Sandra Balkema, her English 321 instructor,
corroborated our impression that Cheryl often will choose a
topic that is racial in nature, but when asked to define or
to come to terms with it, she will skirt the issue, perhaps

out of politeness and/or fear of retaliation,

During her interview, Cheryl spoke of the difficulty she had
in writing a paper that was prompted by the decision to
consolidate services of two hospitals, one in the largely
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black-populated city of Renton Harbor, and the other in the
white-populated St. Joseph. She could not clearly define the
problem caused by the consolidation which apparently affected

the African--American community adversely.

Cheryl identifies organization as still her greatest weakness
as a writer. She speaks positively about her writing
experiences at Ferris and speaks openly about the
friendliness of her 321 instructor, the help given her from
ENG 113 on by the Writing Center, and the positive attitude
she developed toward herself when asked, "What was most
important about what was learned in 111, 112, and 113?" When
asked about the importance of writing outside of English
classes, she responds "You need to go through life. You just
don't stop with English courses.” A’+hough she does not feel
confident in going forward with a paper on her own "until I
talk with the teacher," she expresses an optimism toward her
own ability to write in a work-related context. Given her
background and her knowledge about her own lack of
preparedness for college, Cheryl's statement that "English
111 was just a start for me" takes on considerable

significance.
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If it were not for Ferris' liberal admission policy, Claire

would not have been able to attend any of Michigan's four-
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year institutions. With ACT scores all in the single digits

TS U,

and with a high school grade point average of 2.5, she would

have been placed in remedial courses or intense skill :

development program. at any institution with such programs in
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place. 1In the fall of 1985 no such program was available at
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Ferris nor is there one in place now that would assist a
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stude..: suct as Claire who transfers in or who enters with a
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high school grade point average above a 2.0. The progress of
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her math-related studies suggest part of her all but se!<

'

defeating deprecation revealed during her interviews.
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Withdrawal from her basic algebra course the first term, she
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failed the course the second term, to receive only a D- her
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third time a year later. After withdrawing from the f

following course in the sequence (MTH 121: Intermediate
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Algebra) she registered for a business math course only to
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fail that at the end of her second year. Finzlly, in the
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winter of her junior year, she was successful in achieving a :

o
o

Tt
“?

ey

C in what our math faculty call 1lth grade algebra.
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Claire's progress through required English, though on the
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surface seems somewhat more successful, is for a number of

reasons more disheartening. Coming from her senior year in

high school where "we did grammar and grammar and grammar,"




in English 111 "I didn't know half of the things about what
ny instructor was talking about." 1In responding to the
question, "How did 111, 112, 113 make you fee . about yourself
as a writer?" Claire responds, "Oh, 111 made me feel crummy.
It really did; it made me feel bad because I didn't know
anything." This feeling apparently was reinforced in her 112
class where grammar and vocabulary again figured prominently

in the instructor's design for the course.

In speaking of the lack of knowledge about senteace
structure, Claire's memory of the terror she felt in that
instructor's classroom caused her logic and language to break
down. When asked to clarify the difference she perceives

between high school and college English, she responds:

C: 1Inside my twelfth grade year of high school we did
grammar and grammar and grammar. Well, I did write a
term paper once. And I got a real good grade on it, as
I recall. But, it's different here than it is in there
because I dow't think they looked at certain things as
all that prevalent as we do here.

I: Like anything in particular? Something you could put
your finger on?

C+ Yes, something like, I wanna call them appositions
or something.

I: Prepositions?

C: No, oh shoot, I'm sorry.
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I: BAppositives?

C: Yeah. I mean there's so many things there, you
know, like you said, appositives?

I: Or apostrophe?

C: What is it called? Appositives. I don't know, my 2
instructor, she al iys said it had something to do with :
an ape or monkey or something. Um. I think it's an
apposition where you put a comma before and after, you
know, a clause that didn't really belong there.

Preposition, I don't know, parenthetical.

Even with all of the reinforcement in grammar skills, Claire
understands well what the research has been telling us for
decades, that the study of grammar, separate from writing,

does nothing to prepare students for future writing tasks.

When asked if her experience in the freshman writing sequence
prepared her for her other college writing experiences she
responded, "Yeah. But then, I can tell you right noQ inside
my shorthand class, it didn't. All that preparation I had, I
see that it didn't reflect inside that shorthand class at

all. Because I flunked it the first time and I took it again

last quarter and I think I got a C, yeah, so it wasn't that

good."

Nowhere during her interview is there recognition that

writing is other than a knowledge cecncerning rules and forms
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that so far has eluded our student,
recorded commentary on her writing experience reveal a
pattern of meeting defeat in environments that cnly tend to
reconfirm this student's negative self-esteem. Her
persistence and refusal to give up after repeated failure and
confusion will allow her to accomplish her major goal., the
attainment of a college degree. Unfortunately, her choice of
life's work, administrative services, will place her in an
office where she most likely will daily confront those
conventions and rules that she has not mastered up to this

time and that have caused her so much pain and self-doubt.

Would a coordinated, integrated basic skills program have
made a difference? Possibly. However, since personality and
self image so profoundly influence writing, any threshold or
remedial program would have to address far more than what is
normally taught as the basic skills. Students from
disadvantaged backgrounds have limitations brought on by
societal pressures and occasionally racial attitudes that
mitigate against improvement based on classroom instruction
alone. Given the complexity of such problems, formulaic

models for basic skill instruction will have little long-term

significance.
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Mike is a graduating senior in criminal justice with a
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cumulative grade point average of 3.94., He was chosen as a

prEs

subject for our study because of the improvement revealed by
his writing samples and because his standardized ACT scores

would qualify him for remedial programs in reading and :
writing at most American colleges and universities. We were

curious about the reasons he had to offer concerning his

academic success and by the cognitive and metacognitive
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processes that enabled him to so consistently achieve with

high performance in all of his writing-intensive course work.
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His interview revealed highly sophisticated metacognitive
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understanding of his own writing processes, a keen analytical

approach to problem solving and composing, and a highly
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confident sense of his own capabilities as a learner and as a

STy
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future law enforcement official. We were flattered by the

[y

generous praise of his freshman instructors and the Writing

Center, "I learned more in thirty weeks of school than I digd

R
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twelve years in school.”

I: How did English 111 and 112 and 113 make you feel

about yourself as a writer?

M: A lot more confident. I didn't feel that everybcdy

was critiquing my writing. Like when I was in high

school, you know, I was worried if there was a comma
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here or comma there and then I realized that a lot of

people don't know where commas go.

In response to the question, "What makec a good paper?" Mike
stated "content and relating to your audience” demonstrating
an awareness of the rhetorical role of written communication.
In developing his papers, Mike would talk to his instructor,

go to the Writing Lab on occasion for help and "I'd have

three or four people read my papers and give me feedback."

In speaking of his composing process, Mike revealed the best
command of any of our subjects. He spoke of his strengths as
"persistence in writing” and his ability to "lay it out" or

to organize and revise his materials effectively.

I guess I would trouble-shoot or whatever, you know, get
some ideas, lay them out in front of myself, list as
many ideas as I could list and then pick and choose from

there what I thought would be important and what I

thought I could get across best. Timed writing for me
is bad because I write a paper a week ahead of time from
when it's due, put it down, and write or type it out
into the computer and then a couple days later : hear
somebody say a word that I'll say, that's the word I
wanted in that sentence that'll make it flow a lot
better. So I go back and change it. Timed writing I

just feel like I can screw up more.
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In a rather remarkable analogical response to the
interviewer's question "What do you think your strengths are
as a writer," Mike was able to naturally refer tc a recent
skiing experience when he adroitly offered advice on
maneuvering to a hapless, overweight football player on a ski

Slope.

I can relate to a person that's not as well educated as
myself. I can lay it out pretty good. I think I could
teach other people in a one-on-one situation a lot
better than other people. For example, we went skiing
i1ast weekend, and we had a guy, this big guy, a football
player. The guys tried to teach him how to ski and he
just couldn’'t get it and he'd just go down like straight
and just fly, you know, he's so heavy. But then he was
getting down ai.d he was going to quit and I'd said well,
let's go up and do it. I showed him -- I went down like
twenty yards and I showed him that's what you want to do
and told him exactly how to cut back in middle and stuff
like that and he went down the run real calm. The first
time he'd made it down without falling. I can lay it

out for other people. I can see where I made mistakes.

Because Mike "made mistakes" in his learning to write he can
serve others in "going down the run real calm." Mike's use

of this analogy metacognitively embodies the entire writer-
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reader relationship which has in it issues of self-

awareness,self-esteem, observing and arranging events,
defining and solving a problem, and evaluating the effect on
the reader, "The first cime he'd made it down without
Talling." For this student, the rhetorical situation offers
challenges and opporturnities for creative problem solving and
rich social and interpersonal relations. This intellectual
process, probably first made conscious in Mike's English 111
class; has served him well in life and has worked for him

throughout his undergraduate education:

I:. How would you feel if you were told in class that
you would have to write a paper which in turn would be
the basis of your grade?

M: That's what I'm told all the time. It doesn't

bother me at all.

Mike ccmpleted his requirements for our study by writing a

paper on the purposes of a college education in which he

defines the main objective as preparing a person for future

life experiences. A good college education "challenges a

person so that he or she will learn to overcome several

adversities." College offers experiences that reveal :
"problems that must be solved." The student "presented with

a problem, conquers it" and achieves personal and monetary

satisfaction. Furthermore, college education "provides a

person with the knowledge of being able to find information
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for answers to question." 1In defining the purpose for a
college education as essentially rhetorical, Mike could have
used the analogy he used in his interview, for the purpose of
a college education appears to be rooted in the same
metacognitive understanding he uses to approach every writing
task. From a basis in "adversity" the successful learner
perceives and arranges the discrete units of experience in
order to identify and define problems. Through a process
involving incubation, information gathering over time,
research and the testing of hypotheses, the problem is
systematically solved. The psychic and personal rewards follow
when'the problem solver sees the effect of his plan.

Clearly, Mike's academic success derives, in part, from a
metacognitive awareness of strategies, many of which he
became conscious of in his ENG 111 class. These strategies
are rhetorically-based and derive from problem~solving
strategies similar to those found in Richard Young's et. al.,
Rhetoric: Discovery and Change (1970) and in the early work
of Linda Flower, Vincent Ruggiero, and others. We think
these processes can be so powerful that they become personal
myths which govern individual behavior and goal setting for
some students. 1In the case of Mike, rhetorically-based
problem-solving strategies formed a coherent way of
structuring life's experiences. Unfortunately, for all too

few students these strategies do not become internalized in

the intellectual and affective domain.
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Kim is a 25 year old senior majoring in health systems
management. We chose to use her as one of our subjects
because her major has several writing intensive non-English
courses and she elected to enroll in a number of upper-level
writing courses such as proposal writing and advanced
composition. Because of her major, her completion of a
number of writing courses throughout her four years of
undergraduate experience, and her success as a student as
signaled by her grade point average and her improvement as
demonstrated by writing sample scores, we thought ner an
ideal subject, someone who could testify to the value of a
writing across the curriculum program in an undergraduate

education.

Kim started her interview #1 in a very guarded manner. When
asked to react to the writing sample produced during her
first year at Ferris, she immedistely focused on the sentence
structure, giving the impression that for her correct writing
occurs at the level of grammatically correct sentences.
However, as the first interview proceeds, and as she attempts
to speak of her own writing processes and her progress as a
writer, we sensed a much greater sophistication and
complexity in her knowledge and skills. Throughout her
interview, Kim revealed a tendency to revert to rule-governed

responses when she is called upon to explain changes that
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have occurred in her writing. 1In many ways she might be seen

as the perfect student, remembering "word choice" was the
appropriate phrase the instructor used when she was "Just
using basic words"™ and how the instructor helped her when
they corrected something wrong, "I tried to look at what they
wrote wrong and tried to improve it for the next paper."

Even though "those sentence structure sheets always hurt my

grades" in English 111 and 112, "I think they helped me."

An analysis of the interviews would reveal a confident, low-
apprehensive student who values her writing experience at
Ferris, particularly in the freshman program and through the
writing center. Her writing in English and non-English
clagses is reinforced by her work with the Army Reserves
where she sees connections to her study of proposal writing.
She strongly endorses the practice of peer critiquing, proof
reading, revision, and attention to audience needs. When
asked how she would revise the paper she wrote as a freshman,
she would begin by more fully exploring the problem through

interviews and research in her home town.

Kim: Well, if it were really a problem in my town I
would see how many dogs are really picked up and what
kind of a problem it really was, what their actual
plan was.

I: Where would you get that information?
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Kim: See, my Mom works at the Sheriff's Department and

they have Animal Control.

Despite her protestations a few minutes earlier, that the
problem with the writing sample existed in the sentences and
not the ideas, her first step toward a revision would be to

clarify the problem by gathering information.

Somewhat to our surprise, Kim has written frequently in
courses outside of English, particularly in her health
science courses. Most of the writing has incorporated
research and apparently she has composed a number of research
papers in her undergraduate education. She complains that
"non-English teachers are too easy" and when asked "What kind
of things should a writer think about when writing, " her
response indicates the orientation of much of her
undergraduate writing, "to pick something that the
information is fairly current" and that there is "quite a bit

of information, not just bits and pieces."

During a controlled writing session, Kim was asked to respond
to the question, "Whet .oes the typical high school graduate
think college is for?" Her response accurately reflects much
of what she said in the interview and the highly positive
attitude and motivation that have allowed her to succeed as a
student at Ferris State. "First, it teaches independency and
socialization. Second, it helps a person seek out what they
47
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truly want to be. Thirdly, it teaches students how to learn
and be trained." Clearly, the active agent in the
educational process for Kim is the student whose motivation
and resourcefulness overcomes whatever obstacle may stand in
the way of an education. Kim's problem solving abilities,
knowledge of metacognitive writing processes, and research
aptitude have given her the ability to succeed and persist

through a relatively rigorous undergraduate major.

With an overall grade point average of 3.4 and with a clear
progression of improving grades in her five undergraduate
writing courses (C+ to A-), the conclusion must be made that
Kim's motivation and persistence have been the variables that
have determined her overall success. With an overall ACT
score of 12, which would place her in the lower 20% of Ferris
undergraduates upon entry, this pattern of academic success
and the lack of writing avoidance are notable. It is
tempting to state that because of repeated writing
experiences, her overall academic success has been enhanced.
Her writing experience certainly has improved her problem
solving ability, her ability to benefit from research, and
her ability to meaningfully revise to improve written
communication. She has created patterns of performance that
will carry over to other intellectual pursuits and may have
formed life-long habits and patterns of behavior that should

enhance her performance as an employee and as a citizen.




In conclusion, Kim is the type of student Ferris serves ably
-- the resourceful, positive individual who truly believes
she has an active rcle in her own education and who actively
seeks out challenging educational experiences. With test
scores that would exclude her from more selective
institutions, she has learned to systematically do the
research and the problem solving necessary to benefit from an
undergraduate zducation. Her level of metacognition
concerning her writing and learning is truly impressive.
Perhaps because of her relatively low performance in reading
and writing on the ACT, the skills she has gained and
demonstrated have not come without considerable effort and
planning. Unfortunately; ner pattern of success eludes all

t0o0 many Ferris freshmen.
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Jane is a senior majoring in technical communications. Her

background in technical iliistration, education, media, and
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layout and design give her a broad-based acquaintance with a
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number of communicatior. disciplines. She was chosen for our
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study because of her repeated enrollment in writing intensive
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courses and her successful academic progress despite her

relatively low scores on pre-college test scores such as the

ACT.
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Jane's interviews construct a narrative .:f her writing

experiences that reveals a determination to succeed in
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various communication-related fields even though she was told
by her high school teacher that "I'd never write." According
to Jane; the Writing Center's Judith Daday "helped me realize
my problem” and know how to cope with it. Her problem,
dyslexia, affected her performance in high school and
college, and prevented her from taking courses like
accounting because of her tendency to reverse numbers. The
narrative of her progress in writing through college which
for Jane is tantamount to her progr-ss in education consists
in her ability to cope with her dyslexia and to overcome the
limitations placed on her by this handicap. That she elected
to receive a degree in technical communication says something

of her determination and her faith in her ability to
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compensate for natural limitations that would produce writing

avoidance in most.

The narrative of her progress from high school through
college, or from a hatred for and a lack of success with
grammar and writing to a perception of control and
capability, consists of several fairly well-defined
educational experiences and acquired skills that she claims
helped her in her progress toward the time when she felt
confident enough "to see errors in textbooks" which
translated into "a really good feeling." Jane's road of
trials consists of sentence drills given by her freshmau
composition instructor ("and even though I dreaded them they
really helped") to the reading instruction she received in
English 321, to the understanding of grammatical conventions
such as the comma splice, to the requirements for audience
and layout in the technical writing and communication

classes.

The precision Jane used in describing her composition
processes reveals not only numerous writing experiences in
her undergraduate experience, it also comes from her
developing knowledge that she has acquired about her writing
processes. It comes as no surprise that for her good writing
has to do with surface correctness, sentence structure, and
organization of the entire paper. The role audience is given

ample emphasis, largely because of her background in




comunication and business-related writing programs. The

extent of her self understanding, particularly in her ability

to recreate her actual writing processes is among the best

among the students we interviewed. In these final months of

her undergraduate career, she expresses a self-confidence

with her powers as a writer and as an editor of her writing

and others. One of the explicit goals in modern composition
and rhetoric instruction is to make writers more confident in
themselves as writers. There is nothing in the interview
to.indicate that instructors in English and those who
assigned writing outside of the English department did
anything to lessen Jane's interest in self-improvc.ient or in
her self-imageas a capable and confident technical
communication professional. As measured by Jane's comments,
and by her experience, the institution seems to have

fulfilled this goal.

The nagging question remains, however. Do Jane's
pronouncements about her ability to overcome her problem with |
dyslexia and with her self-reported lack of preparation in
high school English match her performance in any number of
writing tasks? Certainly her grade point average in English
courses taken since the freshman year point to improvement

toward graduation.

In producing her final essay on the purposes of a college

education for our study, Jane prepared two rough drafts
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leading to a final paper. For Jane, the main objective of a
college education is to "prepare students of all ages to
enter the professional work force," adding a parenthetical
phrase , "(usually called the white collar work force)." For
many Ferris students, they are the first from their family
to attend a higher educational institution of any type; for
them and Jane, Ferris exists to train people to move from the
insecurity and ugly drudgery of blue-collar employment to
white-collar managerial and professional jobs. 1In this
respect, Ferris State still fulfills the societal role that
Woodbridge Ferris envisioned over a century ago in creating
an industrial school. Although much of her essay gives due
recognition to the importance of developing interpersonal
skills and appreciation for the arts and culture, college
exists primarily to "prepare people to enter the work force
with competent skills." As one reader expressed, "What she
knows is the line Ferris gives, 'do this to get employed'".
From adversity ("I was told that I never will be able to
write"), the progress for this student involves learning the
system and all that it offers ir order to accomplish her
goal, to enter the professional work force. Yet the learner
is still not defined as a fully active agent. "Competence"
and "survival" are goals stressed over the student being an

active participant in societal change.
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MARGARET

Margaret is a recent graduate of our technical cummunication
program. Sne is currently working as a technical
communicator for a technical marketing <irm in Grand Haven.
Most of her working time is spent writing; her current

employer gives her very good marks as a beginning employee.

Based on her interviews, Margaret reveals a confident,
articulate, and motivated student who seeks out challenging
experiences requiring the production of written texts. For
Margaret, good writing is based in the actual experience of
the writer applying research and organizational skills. When
asked how she would revise her freshman writing sample
written three years previously, she responds, " ...this just
sounds like I'm trving to know a lot which I really don't. I
think that's what I was trying to do." Not accepting
standard views about the necessity for prewriting, Margaret
states, "I usually go. I write. And then I'll go back. I

usually write when I type. 1It's bad. I shouldn't."

Margaret knows from her experience as a student writer that
writing and thinking are concomitant of one another. The
writer does not separdte the act of writing from that of
cognition. 1Ideas do not exist separately from language, to
be "dressed up," so to speak, when the writer produces text.

Intuitively, Margaret is aware that writing cannot exist

g




independent of conceptual knowledge. The challenge of having
to write on a topic that is unfamiliar to the writer is
itself rewarding. Learning her audience ("as you get to know
the teacher and what they want") is the way for students to
improve their academic writing. When speaking of specific
writing problems, Margaret taccfully gives proper recognition
of the requirements of structure and planning, but she
repeatedly refers to conceptual matters when asked to define
poor writing, "I just don't think I defined the problem very
well" and "I wouldn't just write on something like this off

the top of my head. I Think I'd research it more.¥

Of all students we interviewed, Margaret makes the most
substantive alterations in the revision of text. Her
interview points to a student who makes frequent alterations
in both surface features as well as in the deep meaning. Her
optimism and confidence are readily evident throughout her
interviews. It is apparent that she achieves much personal
gratification from successfully solving problems. Aall
indications point to a likely probability that she will
become a capable, confident, and resourceful technical

communication professional.
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Mary.is a senior graduating in advertising with a solid B
grade point average, a grade point average she also achieved

in high school. Her relatively strong ACT scores, her high

school performance, and her good grades in freshman
composition (A, B, B) would predict academic achievement in

her major area of study, which requires proficiency in

communication skills. Her undergraduate experience is of

particular interest to us because she enrolled in a variety
of non-English courses that required research papers,

reports, and other forms of written communication.

Good writing for Mary is defined as writing that "gets to" an

audience and that "holds" attention. The feedback in English
: was "more for your grammar" whereas in business classes "you

can write in any form." 1In commercials, "you have to talk to

the public so you don't have to use (standard English)."

In a class in professional selling Mary was required to

research a company, interview some company officials, and

"sell it to my teacher." Marketing classes required research

papers that were analyzed for format and content. As would
be expected, the importance of audience is stressed in many

of the courses in the business curriculum, and particularly

those taken in her advertising curriculum, "We have to make

sure it's written in their, uh, mentality, you could say. I




think it's eighth yrade level you have to write for

consumers."

As we suspected, the design of writing assignments outside of
English classes showed considerable variance from the very
€xplicit assignment defining audience and purroses in the
examples from her marketing class to the open-ended research
paper required for a television and radio advertising class
in which the instructor "just said it had to deal with the
media." Papers were written in each of her speech classes,
in public relations courses requiring "a certain format,” and
even a basic printing class in which the instructor asked her
to do a paper on printing in its relation to her future
career. The total grade in that course in the School of
Technology was based on her written work including a research
paper. It appears that in over 50% of her courses some
writing was required, with much of it required in the senior
year. While her comments suggest a kind of a perceived
discontinuity from class to class, she did place considerable
importance on those rhetorical concerns of audience and
purpose, and on revision (which she said she learned in

advertising).

When asked "What kind of things should a writer think about
when writing/' "Mary promptly responds, "Who they are writing
for. .A good paper is defined by its effect on the reader. I

personally think its something that heolds your attention and
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keeps you reading to the end." Mary's confidence and her
"can do" attitude repeatedly surface during her interview.
Her repeated successful encounters with a variety of demands
in writing intensive courses give her the self-assurance that
when faced with an important writing assignment, "I'd do it.
I've done it before." As all indicators reveal, our subject
3 is not only a capable writer, but one who benefits from
instruction, thereby enhancing areas of strength already
demonstrated by prior performance. Her process checklist
tends to reinforce the confidence we perceived during her

interview,
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Chapter 4: Behaviors, Knowledge, and

Attitudes of Ferris Student Writers

In this study we examined characteristics of large groups of

freshmen as they moved through the composition sequence and
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we attempted to identify variables that contributec to their
success as writers and as students in general. The first part
of the study enabled us to look at large groups of students

and to identify patterns of performance and success. From the
second phase, the case studies, we observed writing processes

which could not be gleaned from our earlier investigation.
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Drawing on the information from both phases of this

DI DY

investigation, we have identified characteristics that have
emerged as recurrent features in the behaviors, knowledge,

and attitudes of Ferris student writers.
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Basic Writers at Ferris State University: Given the
low ACT average (16.1) and the lack of preparation in writing
that characterize the majority of Ferris freshmen, most
students at Ferris could be identified as basic writers.
During the past two decades, much of the most fruitful
research in the field of composition has focused on what is
often called “the basic writer.” Mina Shaughnessy's
pioneering work at CUNY explored why basic writers are

different from others who more naturally adopt the

conventions and patterns of educated, white, middle-class

prose. Others, advocates of Perry’s or Maslow's hierarchical




cognitive schemes, have preferred to interpret writing
problems as maturational and related to levels of cognitive
development. Basic writers tend to think “concretely” and
are unable to form concepts or abstractions reguiring higher
order intellectual proceSfing. Popular among many theorists
in the early 1980s, this movement has encouraged us to think
of “levels” of writing ability, assuming that better writers
write with greater conceptual complexity, abstracting more
effectively from the details of ordinary experience. 1In an
essay titled “Cognitive Development and the Basic Writer,”
Angela Lunsford argues that basic writers “have not attained
that level of cognitive development which would allow them to
form abstractions or concepts.” Recently, considerable
dissent has been voiced against the arguments of those who
claim that basic writers tend to be concrete thinkers.
Certainly, any attempt to define cognitive complexity or
maturation is fraught with contradictions inherent in such
systems. Do basic writers have difficulty thinking at higher
levels of generality or do they fail to perceive and
discriminate between concrete particulars? The question may
be unanswerable, What is needed is a flexible, interactive
type of model for understanding growth in writing processes.
An application of a rigid, rule-governed model such as
Perry’s or Kohlberg's ignores the role of affect and the

entire context in which written communication is produced.
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Lynn Quitman Troyka, in an article appearing in College
Composition and Communication (1982), summarizes much of the
thinking concerning basic writers that has been current in
the 1980s, that they tend to be (1) highly gregarious and
social, (2) more comfortable in an oral rather than a written
mode, (3) holistic in thought, perceiving the world as a
whole rather than as a combination of separate parts, and (4)
ambivalent about learning, fearing that through education
they would lose the love of individuals on whom they are

dependent.

Based on our study, these characterizations are only
partially accurate. Our interviews have told us that basic
writers are extremely diverse in background, perscnality, and
in the systems of beliefs that govern their way of perceiving
the world and acting within it. Our student from Benton
Harbor who frequently suppresses and yet seems drawn to
interpret the “problems that appear to go around” in her
hometown and in her own personal history, congirms Troyka's
generalization that basic writers are ambivalent about
learning. Yet this ambivalence does not diminish her
persistence as a college student, for whom college has become
a way to liberate herself from her past, despite numerous

roadblocks.

Grouping beginning writers together on the basis of

personality >r types of behavioral characteristics is always
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fraught with dangers. BAs our study has shown, it 1is almost
impossible to define “levels” of writers at Ferris State.
Even the temptation to label students as developmental or
“high risk” pigeonholes all students in such a way that
individual learning styles and different performances given

different rhetorical situations are glossed over.

What, then, can be inferred about the groups of writers we
looked at during the 1985-1939 academic years? What have our
interviews with a selected group of seniors told us about
attitudes, valaes, and metacognitive understandings acquirec
during the period of time they attended this state
university? How have some individuals coped or “survived”
given their lack of past academic success? What writing
processes and revision strategies seem recurrent during the
interviews, the self-reporting logs, and the successiwve
revisions of a required paper? The remainder of this chapter

will answer some of these problematic questions. -

Writing as a Social Act: Contrary to the beliefs

expressed by many of our seniors, that good writing is

tantamount to good form and sentence structure, the greatest

improvement among the subjects in our study appears to be

centered in a category we call “writing context.” We were

surprised that despite all the attention paid in our freshman

composition program to language (sentence structure, grammar

and mechanics, word choice) and form (organization,
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development, and logic) the areas of mest improvement in our
1985-86 study were in the rhetorical features labeled
“context” (audience, purpose, and task). The gain among the
improvers in the pre~ and post-writing sample group (those
who also most likely persisted to graduaticn, N=89) was close
to 40%, indicating an increased awareness of process and
social context of written communication, a major goal of our
freshman composition program. It would seem that based on
this data alone, that a major function of the freshman
program seems to be attended to -— to acquaint students with

the rhetorical and social functions of written communication.

Three years later selected seniors offered evidence that
social context remains both a conscious and an internalized
feature of their knowledge of writing processes. Of the
students interviewed, those who took course work requiring
frequent term papers, written projects, and proposals
expressed the importance of the role of audience in written

commtnication. Comments such as “a gond paper is defined by

its effect on the reader” signified an awareness among our
seniors c¢f the rhetorical role of communication. Students
enrolled in certain programs in the School of Business,
particularly Marketing, most frequently mentioned audience
and the role “of interest in defining effective communication.

One student had favorable comments on writing from her

marketing class where the instructor “was just looking for

what I was saying,” whereas in “my English classes,
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everything was a factor.” When asked where they learned
about the role of audience, none referred to the freshman
writing experience, referring instead to courses in
markecing, speech, advertising, and for several students,
courses in advanced writing (ENG 321), and proposal writing

(ENG 323) .

Other seniors mentioned the ability to solve communicative
problems, to define a purpose for written communication, to
organize a presentation, and to complete a task.
Unfortunacely, only a few expressed more than general and
undifferentiated thoughts of the role of audience. Faigley
and colleagues discovered a way to classify such responses
based on a dissertation on what distinguishes effective from
ineffective practicing on a piano. The dissertation titled
Pie .o Pricticing Skills: What Distinguishes Competence, by L.
Gruson at the University of Waterloo, c..ssifies subjects’
responses to styles of practicing into four categories:
simple undifferentiated responses, which indicate no specific
behaviors; concrete behavior responses, which represent
strategies that are employed in all situations of the task
k2ing investigated; general-strategy responses, which reflect
specific behaviors adapted for a particular task situation;
and higher~order respcnses, which indicate a ‘chunking’ of
the task into component subprocess” (192). Applying these
levels to student's comments about writing processes, we can
distinguish between those vague statements of general intent,
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“I really wanted to do my best” to the more specific, task-
ordered comments such as “I really had to change my mind cn
how to structure this statement because I knew that my

audier : had no knowledge of the technical process.”

With exceptions, our senior students’ comments about writing
processes remain at the simple, undifferentiated level. A
response to the question, “Do you think you write better
now?” such as “I have more ideas about structure and
modifiers, misplaced modifiers (laugh)” suggests a fairly
undeveloped understanding of personal writing strategies in
response to that parxticular prompt. A more differentiated
response indicating specific behavioral actions would be “I
think about things a long time before I write. I write some
nctes, maybe do a rough outline...That works for me because
if I worry about "ow it is being interpreted or if ev>rything

is correct I get too caught up...."

Knowledge of Composing Processes: Except for occasional
deferential statements on the importance of audience and a
less frequent reference to the practice of testing out ideas
on others before beginning the composition of text, our
senior subjects' knowledge of writing processes remains
somewhat tentative and ill-defined. Perhaps the lack of
concrete, specific strategies is due to the lack of
reflection on composing processes since fev students at the

senior level have had recent formal course work in writing.
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One consequence of having a limited repertoire of composing
strategies is manifested in revision processes which seldom
go bevond correcting for surface errors, a topic that will be

more fullv documented later in this chapter.

Certain experiences, carried over from ¢Lhe freshman writing
experience three years earlier, can be identified as having
entered each of our subject’s consciousness, hence becoming a
part of the metacognitive knowledge of our seniors. One
example is the belief as expressed by one student that “I’m
not one of the better writers” as opposed to others who are
“almost excellent.” Several expressed the belief the
sequence made them better writers, more conscious of the
d.fferent kinds of writing required at Ferris. Such beliefs,
often compounded with feelings of self-esteem or the lack
thereof, can be elaborately developed to form perceptual
patterns that affect many of life’s activities, as
exemplified by Mike for whom the heuristic and problem
solving strategies learned in English 111 became a coherent
way for structuring life’s challenges. The problem-soiving
strategies mastered in English 111 became a part of this
student’s metacognitive wisdom, applicable to many
problematic situations, not the least of which was to teach a
hapless football player to ski down the hill. A number of
our students, particularly those who had numerous writing
intensive experiences (six or more) spoke with confidence of

their faith in their ability to master any writing challenge:
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“I'd do it. 1I’ve done it before, and “Depending on the

situation, [I am] precty prepared.”

What patterns of attitude and beliefs seem most recurrent
among the seniors we surveyed? One is the belief that
somehow the three courses in the freshman sequence are built
upon each other and that they helped change their self-image,
As one student sadly put it, “Oh, 111 mostly made me feel
crummy. It really did; it made me feel bad because I didn‘t
know anything. Um, 112, this is going to scund really
strange, but it was like on a scale thing. It went up with
each class, because I felt, by the time of 113, I felt really
good.” Another said “my 112 class is when I really learned
organizing” whereas 111 consisted of pre-writing and getting
thoughts down on paper. Although several echoed Mike who
said English teachers “should ke more concerned with teaching
someone how to write, not for sentence structure,” the
majority expressed satisfaction w...r the attention paid to
sentence structure (even though the sentence exercis:s “hurt

me,” and “I dreaded them, they really helped.”)

Revision Strategies: We examined the revising skills of
our participants since revision is a good indicato'. of the
students' maturity in writing. As was noted in Chapter Two,
the research of the past two decades indicates that beginning
writers do not share with experienced writers the same

understanding of the revision process nor do they share the
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same revising behaviors. Typically the beginning writer
edits rather than revises, meaning that the beginning writer
focuses on surface level ed.ting such as spelling and word
changes. The beginning writer rarely revises at the semantic
level or, as Faigley and Witte would characterize, the macro-
structure level of the text. The experienced writer, on the
other hand, revises at the semantic level, concerned for the
message that is being developed in the text. This writer
will view the revision process as a process of discovering
meaning within the text.

During the first interview, each participant was asked how he
or she would go about revising the writing sample that had
been written by the participant as a fieshman. At that point
during the research we were encouraged by their responses.
Most indicated that the writing needed massive revision, and
most indicated that they would revise by conducting
additional research on the toric, going to the library,
getting facts, looking up statistics. These responses led us
to believe that the students had learr=d about the value of
presenting an informed opinion and that the students were
thinking about their texts on a semantic level rather than
simply wanting to change words or phrases. This type of
response led us to believe that the participants had matured
in their writing abilities over the past three years.

However, our enthusiasm over the students' revision skills

was significantly dampened by the close of our investigation.

Their discussion of what they would do was radically
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different from their actual performance as measured by the
analyses of the multiple drafts of their written projects on
the topic of the purpose of a college education. Even thoughn
it was obvious to the students that we were interested in
their revisions (we collected drafts of their papers during
each stage of completion and photocopied the drafts of their
papers during each stage of composition for our records) they
did little revision. 1In fact, if we recall our original
definition of revision, as opposed to rewriting and editing,
it could be said that only one participant revised at all.
The majority of the students paid attention to surface errors
only, conducting what Faigley and Witte describe as
microstructure changes, ~anges to the text which do not

affect the meaning.

We were disappointed in this finding for it indicated to us
that over the course of their college experiences and after
all the discussion of the importance of revision that they
initiated during their interviews, they still do not know how
to revise at a level above the sentence. In other words,
they still revise like inexperienced writers. They have not
yet integrated adult writing behaviors into their composing
processes. They may be able to talk about revision, and they
may believe in the importance of revision, but they are still

unable to perform it at any level of sophistication.

69




P "5.7:?

Affect, Confidence and General Education: Because
writing is so closely bound in with the affective domain, it
is impossible to offer a comprehensive view of writing at the
college level without giving scme attention to the role of
attitudes, motivation, emotion, and self-image of our student
subjects. Describing cognitive and metacognitive features of
student writing merely reveals surface characteristics of a
complex and deeply interactive domain of human endeavor. At
a presentation at the 1989 CCCC conference in Seattle, Linda
Flower and Sus.n !lcLeod in a session entitled “Thinking About
Feelings” argued fcor the necessity to look at both affective
and cognitive approaches in any writing assessment model.
Flower proposed a tripartite model of discourse that reveals
the complex and interactive nature of writing production.

The content of each of the boxes below is linked to the

others by what Flower describes as “threads."

AFFECT CONTEXT
1. Attitudes 1. History (relationships)
2. Motivation 2. Assumptions (of
3. Emotions task)
4, Self-Image 3. Role of Writing
\ /
\ /
COGNITION
l. Goals —-- strategies

2. Metacognitive Awareness

3. Other Actions
This interactive model demonstrates that environmental and
affective changes have a great bearing on writing production.
For instance, a student with high motivation (affect) in a

positive educational environment (context) may attempt to




achieve goals (cognition) that may be beyond the reach of her
composing strategies. Failing that task may call forth old
feelings of inadequacy, creating emotional dislike for the
classroom mixed with a negative self-image. Repeated
experiences of this sort will create writing avoidance and

possibly influence prospective career choice.

During the progress of our study, we have had ample
opportunity to observe signe of writing avoidance. Of the
hundreds of seniors who could have been subjects for our
final interviews, few freely elected writing courses beyond
the freshman year. Hearsay informs us that in fulfilling
distribution requirements, students elect courses in which
multiple-choice tests determine course grades rather than
writing., Few students at Ferris freely elect advanced-level
writing courses; the courses are taken either to meet program
requirements or to fulfill humanities distribution
requirements. The rare student who elects a writing course
is likely to be already proficient in a variety of writing
tasks. The professional specialization of Ferris programs
works against the development of increased proficiency in
areas of interest and expertise; conversely, it does not
allow the development of skills in areas of student weakness.
All of this argues for putting writing requirements into the
professional courses taken during the student's final two

years at Ferris. It also argues against the practice of using

only multiple-choice tests in those Arts and Sciences courses




where writing could be used as (1) a tool for learning the
content,and (2) a means to evali ate student learning. A
much-needed revision of Arts and Science requirements will
require that the entire institution, not just the Department
of Languages and Literature, take the initiative to address

these basic curricular problens.

We might cite other ways Ferris students demonstrate writing

avoidance, not the least of which would be choice of major,
and even choice of university. Other signs include the
numerous, abrupt refusals from students to participate in our
study, the overt lack of cooperation among a few faculty
across campus during our initial assessment in 1985, and the
pressure placed on faculty outside of English by students to

avoid evaluating writing for determining course grades.

It is clear, however, that the institution cannot shirk it.s
responsibility for the literacy of its graduating students.
Nor are there signs now that the institution plans to
consciously renege on the commitment of Woodbridge Ferris to
use literacy as a way to acculturate its non-traditional
students into the cultural and educational mores of the
managerial and professional classes which Ferris has served
.for over a century. However, by taking a compartmentalized
and industrialized model of student learning - by dividing
knowledge into required course units and departments,and by

placing the literacy burden on several dozen faculty teaching
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freshman composition, the institution has unwittingly damaged
its goal to provide career-oriented programming with a strong
liberal arts component. Our study has shown that at Ferris
much works against the development of student progress
towards literacy and self-actualization. Not until
institutional planners accept the dual and necessarily
integrative mission of the university, will there be
gignificant progress toward fulfilling the goals envisioned

by Woodbridge Ferris over a century ago.

Confidence in Wrj:ing: One of the assumed and almost
unquestioned premises governing the teaching of beginning
writing is the role of attitude and self-confidence in
improving writing performance. Studies by John Daly and
others have led to much speculation and research on the role
of anxiety, writer's block, and writing apprehension as a
negative variable in the writing process. Among the seniors
we interviewed, with the noticeable exception of two African-
American students, all of our students explicitly expressed
confidence in their ability to handle written tasks. We are
well aware that our sampie population is not representative
of seniors as a whole for we likely recruited only students
who have enough confidence to undergo the kind of scrutiny we
administered. It should also be remembered that numerous

students flatly refused to participate, and that we chose

students whose transcripts and writing samples revealed




patterns of positive change and frequent writing-intensive

courses.,

For those students who completed our study, typical reactions
were those expressing persistence and confidence in writing:
111, 112, and 113 increased my confidence, “I didp’t feel
that everybody was critiquing my writing.” Depending on the
situation, - feel “pretty prepared” to write on the job; and
expressing the belief that her future job would require much

writing, “I am pretty confident I could do well.”

Persistence in Writing: We suspect that persistence in
writing is a much greater factor than commonly realized.
Considering the adversity a number of students experience due
to lack of preparation, to lack of success in high school,
and for some, due to racial proolems of a far greater
magnitude than can be documented in this study, the variables
contributing to success are much harder to identify and to

categorize.

The transcripts of our selected seniors tell us muéh about
the qualities of persistence that characterize many of our
senior students. An example of such persistence is revealed
by the transcript of one of our senior subjects. After
withdrawing from Math 111 Fundamentals of Algebra in the
first quarter of her freshman year, she registered for Math

111 again duxring winter term, receiving an F, which was




retaken during a later term for a grade of D. Proceeding
into the advanced level course in the spring, Math 121, she
once again withdrew. Waiting a few quarters, she registered
for Math 121 in the winter of 1987, receiving a C. This same
student spoke of not knowing grammar "even though that

was all that was taught in high school." Yet, in addition to
wvhatever grammar she had to contend with as a freshman, she
chose a c7eer choice, office administration, that required a
number of office administration courses demanding a knowledge
of grammatical conventions. Even though, she “hatas” those
classes, she plans to persist through graduation. She
hopeful’y expects to secure a position with a firm utilizing her
ability to manage information and to edit her own and other’s
work, Knowing the conventions of standard English will play a
key role in her job success. Despite many encounters with
courses and tasks requiring a good knowledge of surface
conventions of written prose, we found this student to be
sadly unable to handle even the most elementary of
gpammatical distinctions. Not only did we share a concern
for her future career plans, we also questioned an
@cucational system that allowed a student to proceed through
a curriculum in an area of considerable weakness. Why coula
she persist so long in a field that gives her so much
personal trauma and negative self-perception? Has a faculty
advisor or counselor jyiven her a realistic appcaisal of her
career choice and her ability to perform adequately in that

field? Fortunately, the persistence of other students we
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interviewed wdas not accompanied with so much personal

adversity.

Conclusion: This study has developed with the
understanding that no single, quantifiable measure of
performance would be reliable enough to come close to
measuring a skill as complex as proficiency in writing. We
have observed and recorded much of what the existing research
already tells us - that students with frequent writing
experiences will plan better and pay more attention to the
role of audience and purpose in whatever writing assignment
is undertaken, that there is a direct relationship between
confidence and the n' wber and variety of writteﬂ tasks in an
undergraduate education, that the time required to affect
significant maturity in beginning writers goes far beyond the
beginning freshman writing course. Of concern is the
observation that our senior subjects do not revise in ways
that the research of Richard Beach and Nancy Sommers
qharacterize the revision of mature writers. 1In this
respect, at least, the writing of our senior subjects remains
undeveloped.

The question we proposed at the beginning of this study, has
Ferris State met its obligations to the development of
student competence in communication, is only partially
answered by this study. While there is evidence to support
the view that Ferris, through its budget commitment and its

course requirements does more than many undergraduate schools
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to prepare the basic writer for future societal demands, the
lack of an integrated liberal arts curriculum combining
studies in writing with the professional disciplines
seriously weakens the educational outcomes of Ferris
students. Ample evidence indicates that the institution has
not become mobilized to deal with the underpreparation of our
university freshmen; faculty have learned to cope with
students weak in the basic skills by altering the way courses
are taught and by relegating the responsibility for literacy
improvement to the faculty who teach the year-long freshman
writing sequence. Our study finds little evidence that there
is any progress in student writing ability between the end of
the freshman year ancd graduation., Our interviews and direct
observation of writing performance or a group of graduating
seniors irdicate that even with numerous writing and writing-
intensive courses, that revision and editi.y skills renain
undeveloped, that knowledge of writing process lacks
specificity, and that written projects resemble, more often
than not, rough drafts riddled with numerous surface errors.
Of some encouragement, however, is our students' knowledge of
the social role of discourse, of the context in which writing
takes place, and the all-important goals of audience and
purpose. Evidence suggests that the freshman experience in
written communication succeeds in increasing the students’
understanding of social context and the sense of confidence
in situations requiring communication skills. As students

continue to write in their chosen career areas, this

i
e




knowledge of context and perception of confidence increases.
We suspect that these attitudes will carry over into our

stucd-"nts' professional lives.
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Assessment of Writing Sample: Interview #1

Show Student writing sample from four years ago and topic. Ask the student to read over
both.

Questious:

1. What is your initial reaction?

2. What do you like most about what you wrote?

3. What do you like least about what you wrote?

4. If you were going to revise this, what would you do? Where would you begin?

5. If you were given this topic today to write on, how would you go about it?
--strategies, topic, planning, etc.--




Ve

o

Second Interview: Portfolio Assessment
Begin by looking over the portfolio and asign the student to describe each piece. Find out
what courses required writing, how was it assigned, how was it evaluated, how much did
it count for in the grade, etc.
1. What types of writing did you do after Freshman English?
2. How much writing did you do after Freshman English and how often?

3. What courses required writing?

4. In the courses where you did writing, how much direction were you given for writing
assignments?

5. How was your writing evaluated? What kind of feedback did you get?

6. Did the feedback in non-English courses differ from the feedback in English courses?
7. Did freshman writing prepare you for the writing you did in these courses?

8. Did freshman writing challenge you?

9. What are your strengths as a writer? Then and now?

10. What do you think are the most important things you learned about writing in English
111, 112, and 1137

11. What kind of things should a writer think about when writing? Before, during and
after.

12. How dic English 111, 112, and 113 make you feel about yourself as a writer?
13. What makes a good paper?

14. Does what make a good paper differ from class to class?

15. What advice would you give to someone just entering the freshman sequence?
16. What advice would you give to teachers of English 111, 112, and 113?

17. How would you feel if you were told in a class that you would have to write a paper
which would in turn be the basis of your grade?

18. How could we improve the writing program?
19. How well prepared are you to write on the job?

20. Did you ever hear about the Writing Center? Did you ever visit the Writing Center?




Process Checklist

Please indicate the extent to which you agree or disagree with each of the following
statemems. Respond to each statement by circling one of the following: (1) strongly agree,
(2) agree, (3) undecided, (4) disagree, or (5) strongly disagree.

SA A U D SD
1. When I wrote this paper, I knev how to 1 2 3 4 5

get the ideas.

2. When I wrote this paper I knew how to 1 2 3 4 5
adapt it for my reader.

3. When I wrote this paper I wasn't sure how 1 2 3 4 5
to organize it.

4, L was easy for me to get .tarted writing 1 2 3 4 5
this paper.

5. Once I began writing, I had trouble 1 2 3 4 5
keeping the paper going.

6. I knew if changes needed to be made in 1 2 3 4 S
this paper.

7. I wasn't able to make the changes that I 1 2 3 4 5
needed to make.

8. I don't think this paper is as effective asit 1 2
should be.

o
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Grades in English 112 as Predictoréf
of Grades in English 113

r in ENG 11313

D/E/W C's A/B Total

LE D+ 25 24 10 59

42% 41% 17% 100%

Grades in C's 95 110 104 3G9
ENG 112 31% 36% 34% 100%
A/B 6 104 317 490

14% 21% 65% 100%

Total 189 238 431 858

22% 28% 50% 100%
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T 5
LONGITUDINAL REPORT ON STUDENT ABILITY
LEVELS AS INDICATED BY ACT COMPOSITE SCORES :
’* 1975 1984 1985+ 1986 1987 1988
B Composite 75-88
. Group Score N % N % N % N % N % N % CHANGE
I 31+ 8 0 2 1 2 0
: 30 7 1.1 0 03 2 03 1 0.2 1 0.2 0 0.1 929

29 10 8 4 3 3 2
1L 28 17 16 11 11 14 3
: 27 8 49 25 32 24 32 18 2.4 24 33 21 1.9 61%
26 51 35 40 28 45 2
' it 25 76 50 54 57 58 52
24 76 10.6 56 74 80 102 72 8.8 68 82 61 85 20%
23 99 68 102 78 81 93
Iv. 2 100 125 104 93 104 115
21 112 14.8 121 161 125 150 99 139 123 136 114 153 +6%
20 139 133 118 134 116 142
V. 19 130 156 146 147 157 139
18 148 17.5 132 195 144 197 159 19.9 181 200 155 19.1 +9%
17 138 171 166 161 166 171
VL 16 130 156 146 147 157 139
15 137 196 162 202 190 21.8 180 22.3 210 22.8 187 239 +22%
14 164 154 155 176 173 142
VI 13 151 170 148 169 193 165
12 141 17.6 171 201 140 17.1 167 19.6 156 19.5 166 18.6 +6%
11 125 131 109 125 143 120
VIIL 10 104 94 103 92 109 110
9 75 75 130 75 83 77 80
8 58 139 67 63 126 57 129 65 12.3 60 12.7 9%
7 42 42 27 26 38 80
6 50 27 25 46 21 28
TOTAL 2370 2348 2318 2351 2518 2431
FSU AVERAGE 16.6 16.2 16.5 16.1 162 16.1
STATE AVERAGE 185 N/A 18.9 18.9 18.8 18.8
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Chayl Inrview 41

Imrview:What wie your initial reaction upon nading your writing sample?

C:Well It talks shout my prodlems butit, you know, makes like some of the words,I mean I lsft out

words and there are things that should have boen fa there. 1 mean, don't make sense when you veally

road {t 80, you know I guese a fust wyowe ftand didn't know what I was doing ot the thme. I've

improved now. I don't Gink I wovld write exactly the same way.

I:How did you feel about the conwent that you wrow?

C: Well, I think they were good ileas, dutl could have prat them in & different form, you know, liks,

I write something , I, like, waxma , you know, like one way of solving this would be this and this end

I fustren on with it and I could have broke itdown.

L What's your reaction 10 Your langusge?

C: 1 don't think this is good languege. I think I culd have wsed betier Jang=ge. I wse more, like,
slang in this and you can ses more slang here, ‘words that I shouldn't have used. I could have used
beter words in other words. I used something I probebly wouldn't even use pow. (laugh)

L Any other resctions?

C: The things that happen in this essay is, [corrects] they are true and everyting and I tiink as far &5
the essay itself is good but the way I wrow itis not,

I:Did you remember it a3 you were rereading {17

C: Yes I ramember everything and ft seems though this happenad when I greduad from high school
the s3us wes going on then and I feel that, you know, it's & important issve butI gness I, somebody
in e avdience would read this and they probably wouldn't sven understand , you know, mainly
what] wes saying.

X: Do you have any memory of writing this ssay?

C:Unm. . WellI was, I guess I tiink it was the ®acher gave us. He 0ld vs © write & essay, I guess
the timing he gave us. I was ina hury and 1 waned 1 get everyting done, you kow, within that

time and I think I rushed in%o it, and I can remember writing it. I cem remember weanting 10 got

everything out, s0.

I: Looking at the essay as & whole, what do you like most about it?

. The information is good, but I don't think the format I wrom it in is good, you know.

L But you like what you decided v write about.

C: Right. I like this 1pic in general becanse it's about my hometown, 80, I like it,

L Is there anything else? Don't be 100 hard on yoursel.

C:It's notgood 0 18, now that I yead it I guess becanse I ad so meny different English wachers,

now, and tiis wes my first yeax, I believe, and I didn’tget much, . well I had English in High School

}mldgtmmkldumaquﬂom,mywmmchssso,uh,somisisjmtthcfimtpmr
everhad, so

L 8o, what do you think about it knowing that?

: C: Well, this is good, you know, for & beginning, but now that I've had other classes I know a litte

; beter what I want, Ithink I can do a litde beteer.

: L What do you like jeast about this paper?

C:Huh. Well, I 4idn't put words in that shovid have been theys and the langusge I use, I don't like

the Janguge I vaed.

L. What specificaily sbout the langusge? Is it the vocrbulary, te way you worded. .

C:Yea, the vocabulary, liks people bypassing, like I'm talking about kids hanging eround stores and
everything and I could have liked said "skipped achool” or there are things like that that I don't really
like saying that people bypass , people just, . yon know, were concerned. .I wouldn‘tsayit. . people
weren't concerned about what was gofng cn o the time, but that was just my opindon they could have
been, 20 I could heve woried that another way.

L 80 you find yoursel” becoming mors andi 1nors criticel of things Like the Janguege you'rs using or
ggopinbmm'mxpmsw

) K‘I‘C_tmm a chanes % oit down and rovise gy, wiwt kinds of changey would you smeke?

R R A o 92;«.




C:1 would keep the same problem but I would change the way I putit. I would wriv Isayum. .
stdents are hanging around liquor siores . You know, I would say that, I would probably still say
they are hanging sxound the store bt I would probedly put it in a different way cause they're still
hanging axound the stores, and uh..like. . there's like skipping schoo! and going and buying iquor 1
don't know {f that, if they're also selling 1 minors , I don'texacty know that, butI know that
they're selling 10 sore so.
I: 80, you‘re checking your detadls?
C:Right. I want 0 check my detafls and vh, .
I If you had a clean sheet of peper in front of you. .
C:1 would wiit his paper over! (licgh)
lé}glnmwunyoum(?
-Oh.
I: What would be the first thing you woul try 1o getat?
C: OK I would kesp ths beginning so everybody would know whatI was talking about,
I: S0 the opening venences you would keep pretty much the seme.
C1 would kesp the same s beginning but the middie I would change some of the structurs. I mean,
all of this makes sense but it just sesms like I'm repoesiing. As 300X at this it's repeated. And
would break itdown o & , youknow, 10 & shortezsay. I would dreak it down whers it wouldn't
repeat itvelf and. . I mean b2cause in a sense this paper repeats itself over and over again. People are
active in waching students and keeping students from buying liquor in 8 way they're not. That's
whatI think but] woudn't, . .
I: Do you think your content needs 1 be elss or more?
C:1 think, uh, Jess becouse when I ook at this it's saylny;,, the beginning is welling what it is all abomt
and I'm justelaborating more on it wiiat. . I'm just talking about diffarent places where they go when
they skip :chool and when they go back 1 school they might be drunk or whatever and I have that all
in there. Some of the way said things (laugh) s just silly.
I: You don‘t like the language.
C:No. notnow.
LWhat about the way this is organdzed. Would you change anything?
C:1 think I would kesp {t the same way but I would put it b shorer contents in each.
I Is there anything about your development thet you thought needed clear sxplanation or more detsdl?
C:1tink it needs 10 be clearer becanse the way I'm saying it maybe it doesn't even maks ssnse 0
some people, you know, what I'm taliking about,
I: Do you remember when you wivte this if you were thinking about your sudience?
C: No. I never even ieamed aboui that until I had Bnglish 321,
L I'm noticing fn the stxement you just mede that you're very awsre of your andience.
C: Woll,  don't really, what I was thinking about the pocple that , we had & petition signed, so yea
this would be 10 peoplk who wers intereswed in stopping students from drinking and going 1 class,
butat this time I don't think I 'was thinking about that. (laughs)
I: That's interesting because I think that that was part of the directions you wers given es partof the
To Direct this paper 1o someone who could do something sbout it.
C:Right. I knew about the petition, but when I wiot this I don't think I was thinking about the
andience, I was fost writing it. Idon't know.Itmight not make serse. Maybe I was thinking about
somebody, because my opening stawment *1 live in Bentey Harbor Michigan and the problem
: suggest that we solve is people hanging around liquor stores,” so0 I grass I wes directing it at
. someons. Probably & generl andience.
; L1 w.ve 10 take that paper away from you and give you & blank sheet of paper and say I want you
. 0 wriveanessayon this topic and direct it 1 an audience of penple who would be inwerested and
capable of doing something abowt it, how would you go about it? !
i C: Well, firstof all I vould think & whiis, the different problem would still be in the same hometown,
F the beginning would be telling a general andience ahout the problem and what I think should be done
g dhnntthe prodlem. . -
‘ow would you coma up with & problem? 53
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C:Well, I'd think about what was going axound , the envrionment around me, the envrionment would
be my hometown, moat my concem is with my homeotwn, problems that go around.

I: And when yousay you would think sbout those problems, would you do it fn your head?

C:1 think I vould wiiee them down, you know, the differsnt things I want 1 talk about first of all
and then I would choose one that I zeally wanted 1 write about and then I would startoff writing. 1
would put sll my ideas on paper and then what I didn't want in the paper 1 would taks out, butI
would have my mair prodlems in the peper.

I:Once you had the idea for your paper you would just start?

C: Start it and then from thers I would change it around like I really waned it butl want © get, first
of all I'm the kind of person who wants © get it all down first and then meyhe go back and
re..charge itaround. I always do that.

I: When you say you'rs the kind of person that wants © get it all down first, is thare any reason for
that?

C: Because I think I'll forget something (laugh) I wantitall. I'm e kind of person that wants itall
wsgﬂmxybodymmm,youm,m:unyis.Andﬂnnifitdon'tmkam,ﬂml'n
itoff.
L Once you have it all writen down, what would be the next thing you'd do?
C:1guess I wouki. .well all the ideas I have, I would think about them and then I would, I guess if I
wiok them down they would be somathing I really wanted 1 writ about and I would wriw the paper
and I would think atout what's guing on befors I put it down on paper because if it's
that's going 1 e solved I {?) and thers wouldn't be any need for me 1 talk about that prodlem, dut
the problem I was thinking about is not solved now and I don't think it's ever going © be, so I would
wriw about it and I would really want somebody 10 know about ft.
l:s&ﬁu'mehcﬂonofmpmsgmlmpommm.
C:
I When you say you. wrie down 0 get all your ideas down, and then you, start drafting those idess,
do you typically do that for raost papers?
C: Yey, I think. . Well, most of the time I like for someons 10 , you know, %1l us a problem or
scmething, because it seems like if I can't geta problem then I don't know sbout anything © wiie
about. Ihave & hard tme finding something, s0 um. I would fust, I don't kmow if I would just start
writing, it would take me time 10 sit there and think about whatI wanted 1 write about Italways
takes me & Jong time w decide whatI'm going 10 write about. Sometimes I can't think about, like I
say, I know about the problem, butI don't know exactly what ©0 writ about it. I mean, I might have
jdeas in my head , you know, ®iling me the problem in Berton Harbor might be this and , you
know, it's so much happening around it hat I conld write so many different tiings about ft that1
don't want 10 maks it oo Jong or carry on about one ©pic, so I would think sbout which one I really
want I maen what prodlem is the major concem and I would write on that.

b
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Interview #2

Interviewer (I): Why don't I just give you this sheet here and that way
Eou can just talk from it. Why don't you just describe what that

ssignment was and any directions or length and whatever you had with that
ssignment, what class it was for.

Cherlyn (€): Well, this was a resume that I did in Data Processing class
nd what we were supposed to do was a resume and cover letter and it was

supposed to be spelling errors, you know, and everything. We had to do it
on a computer. We had to leave it on the disc, so if he winted to look at
the disc, he could look at it and see if we really did it cn the computer
and everything. It was fairly easy. I had a resume in the beginning, but
then I left it at home or something, so I had to do it over from memory. It
wasn't very hard.

I: Were there written directions with it?

Cs Yeah, it was written directions., He told us he wanted us to set it up
a certain way, just your objective and different thinjs like that.

o]

In the cover letter for the content, did he tell you basically what
contents should be there or did you have to . . .

C: We just thought of it on our own. We really did. The cover letter, he
just wanted a cover letter. Mostly he gave us directions on how he
wanted the resume ocr whatever, but he didn't tell us how a cover
letter was supposed to be, so we just made up our own.

Okay. Were there any other written assignments in the Data
Processing—-that you did on the word processor or otherwise?

C: I think we had to make a budget. I couldn't do it. I tried my
hardest. We also had, we had many assignments, that's what I'm
saying., We had to type up, when we did an assignment, we had to type
up how we got to this with everything. I didn't know anything about
computers and I was just taking it to learn about it, but . . .

T: So you don't use a word processor normally?

(]

Well, dowa in personal counseling office, we work on the computers
sometimes, playing on the computer learning more about the computer,
but mostly, if I'm gonna do anything, I'm gonna type it. Ffor this
quarter I had a critique paper due and I typed it up. I don't know how
it sounds, but I typed it up in one day, pretty fast work. Ard I kinda
thought of things as I went on. So I don't know really how it sounds.

What was that assignment? What did you have to do for it?

[ N o ]

We had to critique a research paper. He gave us guidelines to follow
and everything., I had to do this last quarter for another class and
i he gave us guidelines to follow. But the article that I had was

confusing to me, and so I wrote that it was very confusing to me and
that T didn't know which way to go and I s2i11 got an A on the paper
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because I guess he understood that I tried. He said it sounded like it
was a difficult article. The teacher I have this quarter, he's taken
the article and your paper, so he could see exactly what's going on,
because it was a hard article.

Did you pick the article?

Yeah. But I thought it would be somethiig that I liked. When I was
reading it, it just seemed like it jumped from place to place and it
was too late for me to find something else, so I just worked with that
and everything.

So you were honest with him.

Right. It was difficult, but I understood some things, once I read it
over after I got my paper back. My pape- didn't sound good to me, but
I guess he felt that it was okay. But wien I read it, I wouldn't have
gave an A on this paper because it didn't sound too good to me. And
so I read the article over and I get an tnderstanding now, but I guess
at the time I wasn't really into it. So maybe that's why I didn't get
an understanding.

A more general question--Have you done much writing since your
freshman English classes in any of your other courses?

Well, in English 321 I did this paper for Sandy. I did papers for
her, I mean we had to rewrite our papers, so I did papers for her. I
learned a lot out of that class because she gave us the opportunity to
do it over and everything., Because if she hacn't I think I wouldn't
have did well out of the class., If I felt I couldn't do it, I went to
her and I told her I don't reallr understand how to do this.

How many papers did you write in that class? Do you remember?
More than one. I can't remember.

Were they generally on topics that she gave, or did you get to pick
some topics? I'm kinda catching you off guard here.

I'm trying to remember exactly how it was.

Was there anything that stands out f-om that class iis terms of an
assignment that vou might have done?

We had to do a paper on something that, like, it wasn't an
argumentative paper, cause I remember doing it on my hometown and I
was talking about the hospital in our hometown, how it was taken, I
mear it's not taken away, it's just the way the employees are shipped
to one hospital and everything--medical equipment--was taken to
another hospital and I talked about that. I brought so many different
things in there she had to help me pick out something that would just
generalize it.

Help you focus the topic?
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Yeah. That was a hard thing because I was into everything, and
everything was all jumbled up.

So you wanted to say a lot of different things and she helped you
focus the topic?

Right.
Do you remember how the paper turned out?

I think it turned out good. I probably got a B on it or something. I
can't remember, but it wasn't a low grade.

For those assignments, do you re ember, were there written directions
or oral or both?

She gave us both.
You're in what program now?
Social work.

You't2 in social work and you're a senior and you're doing this
internship here. Are there classes besides, say, the resume writing,
the critique writing, that you have to do any writing for?

The only class I do have is eleven o'clock and that's the Sccial Work
Researchk Application class and my seminar and them are the only two
classes I have, so right now in my seminar class all I write is a
weekly journal, that's it.

Oh, ckay. What kind of writing do you do in the journal? Is it
personal?

It is just telling about your internship, the things you do, so he can
see if you're doing to right thing. Like I think that I'm not seeing
enough people, and he'll cay, well, tkat should pick up. If it don't
jou should talk to your adviser or something like that, and if you see
someone ycu just tell him about that. You tell him what you're doing
daily on your interaships, so they can see if it's going okay with
yoi. Because sometimes if they ask you in class, you won't tell

him about it, but if he reads it in the paper he can find out what
you're doing. And we get to critique him. When he talks daily--well
we only have him on Tuesday night 6-8:30--we get to critique him. We
get to criticize him if we feel he didn't do good, if he didn't help
us, we can tell him that.

As to what he's doing in class?
Right. What he's teaching, like the topic for the day. We have a
topic every week and if we don't feel we learned anything from him we

can telli him, you know, that it wasn't interesting to me or whatever.

That's part of your journal? You write it in the journal?
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No

Oh, yeu just tell him?

You use the journal and a critique paper.

0f him?

Yep.

Oh, that's interesting. Did he explain why the critique?

He wants tc know. He's not a teacher here. He's from FAC in
Cadillac--Family Adolescent . . . somthing like that. So he's just
here this quarter teaching our class. They have brought in a teacher
just for that. And so he wants us to give our viewpoint of him. Most
of us find him very boring, but, you know . . .

Do you tell him that? Or do you lie?

Well, when we sit there and look at him he can see that it ig boring.
We sit there like, hmm, hurry up with this.

So you don't have discussion? Just lecture?

It's both. Like if he is talking about something you can jump in at
at any time.

What about over the last two years. Have there been very many of the
classes where you've had writing, besides English clcsses? Like
report writing, summary writing, research writing?

I think that was it after I got out of English. I can't remember
anything.

So you took your freshman courses all your freshman year? So your
111, 112 &nd 113. Then you did, did you do any your second year?
When did you take 3217

I think last year.

So your third year?

I can't remembar if I did any papers in other classes, because I
had--well, I did, I think in my social work classes. I did papers,
yeah, reports.

Report writing?

Yes.

And maybe some kind of research or articles that you had to
summarize?

Yeah, that's what I did.

163




So, overall, you would say that besides these occasional reports and
gome researching in social work classes that your writing has been on
the low side?

It's low, because . . .
I don't mean low, like with grades, but you haven't done a lot.

Right. I haven't did a lot. Maybe if I do more, I could see how
w2ll I could do, but I haven't really been doing anything.

T.le question I was going to ask +as what courses have you taken that
requied writing besides, well we know English and 321.

T think most of my social work classes I did write in.
It was part of the requirement for the grade?

Yeah, everybody had a term paper for you to do. I did a term paper
last year in Soc 223, and it was the Amish. Well, we had to do three
different groups, so it was on the Amish and two others. I got a C on
that cause at that time my brother's baby had died. At that time I
just did it at the last minute. Most of ny classes that I did have I
did a term paper in.

If you come across aay in your files or something, if you could let
me see them or show them to me before the study is over.

Okay.

I've kind of touched on this a..ready, but for the classes that you had
to do writing, either research or summaries or critiques, do most of
those classes give you written directions cr how much direction would
you say generally are given on papers?

Okay, the paper that I just did, he gave us written directions. ifost
of the classes I do, I get written directions on how to do it. Or if
they don't, you know in the beginning of a quarter, you know you
always get the syllabus and they tell you that you have a paper to do
aad they'll tell you more about it later on.

And they generally do?

Yeah. Most of my teachers have. They explain exactly how they want
it and everything.

If you could think about the research paper for a minute that you did
on the Amish and the other two groups. Were there written directions
for that paper in that Soc. 223 class?

Yeah. He wanted particular, you know, you had to compavre them--each
group, how they lived, how they differed in religion and everything.
So he gave us good directions on that because he wanted comparisons
and aifferent things about them.
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Did he tell you what it would be graded on or how it would be graded?

Most teachers, I don'c think he told us that much about it. They
just tell you how much it's worth.

The total points?
Right.

But they don't say as far as well, I'll be looking at how well you
stated your problem or I'1l look the detail and research that you
have?

The last paper that I just did, he did for neatness and everything
because he said if you're going out and going to be a social worker
and you have a paper and everything, you weculd expect it to be neat
then, so we try to do it now, so when we get out there we'll know
about it.

Do you find that helpful?

Yep.

You'd rather have directions, auh?
Beforehand.

Do you feel chat your freshman writing courses prepared you for the
writing you had to do later? How much would you say it prepared you?

Yeah, I think it helped me a lot because some of the things, you
know, in high school, I ha¢ just told my mother, I didn't learn very
much from the ccurses I took in high school. I wasn't prepared really
when I got here and then once I got here and started taking English,
it was kinda difficult at first because some of the teachers I had
did grammar work mostly. And we didn't do many papers while I was
high school, so once I got here, it wasn't that hard tc do them, but
you know, my first quarter--did I do the worst my first quarter? I
don't think T did very well when I first came, that's why it was so
hard for me to write papers, cause I didn't do so well. I did

all right in high school but it just wasn't enough to get by in
college. So I had to improve or else . . .

What do you think you made the greatest improvement in? Was there
any certain course that you took or English course that you took where
you saw a large improvement?

113. Once I got to 113, I thought that I knew a lot more. And then
when I got to 321, it wasn't . . .you knnw, we didn't really do the
same things in other English class. We focused on social work
articles and different things like that and so, what we did in there
1'd have never understood but you know. I know the whole purpose of
the class was to get us into articles and having pecple read, you
know, the audience had never saw this paper before so write it like
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that. I think chat helped me too, you know, because you're writing a
paper, you might be saying these things and people might not even know
what you're talking about, so I think that helped.

When you get a paper back that you've done, d¢ your teachers put
feedback on it for you? Do they give you ccmments or do you pretty
much just get a grade? What's been your experience for papers you've
done?

Well, this paper right here, it don't have any comments, it just have
a grade. But the papers I did last quarter, he gave me the comments
on it. You know, it seems confusing but a gocd analysis of a
confusing arti.le. He wrote that on there, and mos% of my teachers
give me some feedback. Lately, I've had teachers that give nme
feedback on the articles.

And do you prefer feedback on your papers?

Yeah. Because if you get feedback, when you go to your next paper
you will already know, okay, don't do that on this paper because on
your last paper it wasn't right. You have a better chance of getting
a better grade if you get feedback.

What do you think your greatest strengths as a writer are now? What
do you think is best about your writing--just in your own opinion,
not just what teachers would say to you. What do you think is best?

I really dcn't know because when T had €nglish 321, I could just
write out something and I let somebody read it they say it sounds
good. But when the teacher get it, it don't sound that good.

Well, forget about teachers. When you finish writing something and
you feel good atcut it, what is it that you think is good or strong
about what you write?

Well, when I just write it out and I think it sounds good, you know,

when I just write it. I give a little thought and then write it, but
I don't find--I mean I don't find my work poor--but I find it average
work. I feel that if I could write papers, that could help me later

in the future,

Let me say this--if I gave you three categories, like your content,
your ideas, and then maybe something like your organization, how you
organize ideas or how well you support your detail or give examples,
or then maybe something like mechanics or grammar. Qut of those kinds
of categories, what are you best or strongest in?

My grammar is good. My organization might be a little off. But I
have a lot of ideas.

So your ideas are a strong poirt?

R“ght. My ideas that I come up with ... it's just organizing thenm
in the paper, you know.
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So if there was one or two areas that you could really become gocod at
which area would it be?

Organization of the paper. Because I find myself saying, this don't
sound right here, you know, maybe I should put it in later.

But you're not always sure about that?
Right.

Okay. Well, that's good. What kind of things in 111, 112 and¢ 113,
if you canremember back that far, what lFinds of things that you
learned in those classes do you think are most important? Is there
anything that you learned or was taught in those classes that you
thing is important to be taught ina writing class?

I don't remember who the teacher was. I think it was . . .

Well, waybe you could just think in general of your freshman year and
of the writing you did in general. What kind of things--you said by
the time you got to 113 . . .

Yeah, in 113, I felt good about grammar and punctuation and all th:t,
you know, how to put the commas in the right places, but I should
have baen more confident about that before I left for high school,

but I wasn't until I got to 113. In }12 I felt good because I wrote
papers and worked in groups and everything, and I think that helped.
I think I did good papers un 112 and 113. 111 was just a start for
me and wasn't that good, average.

What would you say makes a good paper? If you were 30ing to say just
from your own judgment and ideas, what is it you would point out, a
fev things that make something a good paper?

Hmum. Well, is it the ideas that you have?

You don't have to say it for me as an English teacher, but for
yourself, if you were going to say, this is a good paper. Pull out
an old paper you wrote and say, "This was a good paper," whether the
teacher thought so or not. What are some thlngs about it that woul4
you think would make it . . .

Well, if I wrote a paper, I would think if I didu.'t have many
grammar, you know, many misspelled words and I wrote it, if it lool =d
good to me, I thought it was a good paper.

Okay. So, the mechanics, the grammar, the spelling.

Right, all that. Even how it sounds, the ideas that ycu have. Eve:
though it might not sound good to the teacher, it is just the thoug:t
of you writiag and the ideas and how hard you worked on the paper ad
everything. I think that makes a good paper, cause you can sit the '€
and type it and work on it--it's gotta be a good paper.

Does what one teacher requires for a good paper, say in social work
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versus English, do you think that a social work teacher thirks the
same things about a good paper that an English teacher would think?

Yep, I do.

Why do you think that?

Well, social work teachers feel you have tc do good just like English
teachers, you know, grammar and everything, and they expect just the

saae as an English teachzr. You have to work hard, like our teacher

told us--a rushed paper s not a good paper.

So you do hear the scmue of the same things in your social work
classes that you hear in your English classes?

Right.,

Do you pretty much agree with that's the way .t should be?

I think so. You shouldn't just because you have English, you know,
the English teacher tell you to do something, it should be like that
in every class because you got to go through life regardless and you
need to know how to do things regardless of if your in Englisio-
social work or whataver. You need to know these things.

If you were going to aeet a freshman student and they were about to
start their freshman English classes, would you have any advice to
give them before they start their freshman English classes based on
your own experience or what you think might be helpful to them?
Well, try hard, I guess. Don't give up if you don't do good on your
papers. Just keep trying or get some help because I don't know why

I didn't get help my first year. Maybe I didn't even know about the
services available but I would recommend that if they were having
trouble to get some help right away before they get behind.

Do you knnw now where you could go?

Yeah. I know now but I think . . .

What would you do if you needed help?

I would go to the Writing Center,

Where did you find out about the Writing Center?

In 113.

So your teacher told you about it?

Yen,

Did you have to go or was it just recommended?

Well, she told me you could take your paper over there and let then
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look at it at the Writing Center. But I didn't. I wrote it over
again myself and turned it in.

Would you do it differently today. I mean if you had to do it over
again, you'd go back to the Writiag Center?

I think T'd go to the Writing Center and get some help.

If you had to give advice to teachers of English 111, 112,
and 113, is there anything you could tell them to help them
teach better, do a better job? Well, if you had any advice
to give them, from the student's point of view, what
students need?

Well, most people complain about how hard teachers grade,
you know, and I was always tell them maybe you should go to
the teacher. Maybe the teaher should, you know, if you need
help, be there at office hours. I know people have office
hours and everything but most students are afraid to really
tell the teacher that they don't kaow what they are doing or
whatever. But 321, if I needed help, I got help. I stayed
after class or whatever and I got help when I needed it.

Now what do you think made you not afraid to get the help in
that class.

How friendly she was. She was really friendly. So most
teachers, if I get a grade I don't like, some teachers I
won't even ask about it, I'll just keep the grade because of
the way they act or whatever.

You're too frightened of them or intimidated by them.

Right. That's one reason I don't ask people for help. But
I did ask for help in 321 and 113.

So part of your advice to teachers might be to .ot make your
students afraid. Encourage them to come see you.

Right.

Well, that kind of answers wj; next question, which would be
how could we improve the writing program? And that would be
maybe have teachers help their students a little bit more.
Right.

Do you have any otlier advice for us to improve our program?

That's all I can see right now.

So you think the 111, 112, 113 are good courses to keep for
freshman?
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Yeah. I think from teachers writing feedback on the papers
will let them know later that that might not be good.

So give them feedback and talk to them?
Yep.

If you were in a class now that all of a sudden the t:eacher
said, for spring quarter you know, you're taking this course
and you find out the first day you're going to have to write
8 major paper that's going to count for pretty much of the
grade, but you don't get a lot of direction. Would you feel
pretty confident to do it by yourself without a lot
direction?

Nope. I would have to go to the teacher and ask him exactly
what he wanted because I need some kind of directions before
because I don't want to do something and it's wrong and the

they tell you, well, this is not what I wanted.

What if you pretty much had an idea of what the teaclter
wanted and you felt confident about the assignment and how
to do it, would you feel ~onfident about knowing enough
about writing a paper to write it yourself? If you knew
what the teacher wanted?

I would then. I would write it.

You feel l1ike you'd learned enough about writing papers that
you could do one on your own?

I would just write it and if some point where I'm writing it
I didn't feel that that's exactly what they wanted, I would
go to the teacher and ask him, "Am I doing this right?"

Try to get reinforcement along the way?
Right.

My last question for you is how well prepared do you feel to
write on the job onc2 you leave here?

Write oa the job? I don't think I'm too much prepared for
that but I think I could if I have to. T don't think it
will be a big challenge. I could probably make it through
writing cause you know right now while I'm doing my
internship he might ask us to write something down and he
wants us to write a newsletter. I just looked at him like I
never wrote a newsletter, so gome things 1like that I don't
know how to do it and I wish I knew certain things before I
leave here,

Maybe you ought to write that in your jourmnal, or write it
in your critique of your teacher.
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Yep. Cause I do not know how to do a newsletter.

What about co-respondence and reports for clients and that
kind of thing. Do you feel . . .

I think I could do that.

So it's sorta the basic report writing that you could do but
some of the speciality writing you might . . .

Right.

Well, you might want to suggest that to somebody before you
leave,

Right, cause I don't know how to write a newsletter and it
would help me once I leave here to have something like that.

Okay. Thank you very much,
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- Freshman Writing Sample

I live in Benton Harbor Michigean and the problem, I suggest should be
solve is pecnle hanging around liquor stores. The big problem is people
skip school to go to this store, they get people by-passing them to go in
and buy it for them. Although, people know these student are to young to
drink they get it anyway. And after the student receive the drink and
finish drinking it they rush back to school. Some be high, drunk or
whatever you want to call it. The teacher pay it no mind, because they
don't care one way or the other. Also there is a store right across the
street from school, but it doesn't sale liquor because everyone signed an
petition against it. But well we're signing this petition against one
store, yet another one is doing the same thing, selling liquor to minors.
One way I think we can solve this problem is for one, keep young students
from hanging around the store school hours or any hours, if there not
buying anything. Keep a kine eye on aiay one you think that would buy this
for minors and report them. [ also think parents should warn there
children about iianging places that sale any liquor if they know whether or
not they drink or not. Teachers shold keep a daily count on students, that
they suspect that skip and migh: do this. Parents should sign petition to
stop anthing that would harm there childrens education. Also I think they
should close this store up during school hours, or maybe they could just
stop selling liquor during these school hours. To solve any more problems
that should ccme up about the l.quor store, like killings that have occur
it should be close up for good.
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Chery!: First Draft
(ltaliciadicatessaratchouts)

15t Atiempt 3/17

The putpase of a college edvcatica to gai knowledge forthe wark field, You need s good college
edycalion sothatyou can

The purpose of a college educationis to get a degree ina field of study tha:gou fike. Once you have
chosen thatfield of study you then try to earn everything there isto krow ahout your filed of study

by gogﬁ Lo geting going to college evivcatias Once you have a college education you cango outin
the work world and find a job.

Acollegeeducationcan grve pouyou knowledge
2ad Attempt 3/22

The purpose of & coilege educationis to gat you prepare forthe work world. In college yriu learn
differert things that are require to survive in your field of study

learnthe meaning of lite.

Once you have learn about your field of study you will receive a degree and with this degree you cay
outyou will have abetter opportunity andtry Lo find & job that you are iaterested of getting ajobin
the areayou studied.

Withacollegeeducation you will have more qualification. So acollege educationgive you and
advantage over people who don't have one.

3rd Attempt 3/22

The purposes of a coll ege education isto prepare students for the work world. Students fearn
different thingsthat a1 e required to succeed intheirfield of study.

Oncea student haslearned about theirfield of study, then porhey receiveadegree. Withthis degree
astudent can get a good job, becwuse af the edvcation the student recesved,

Alsowith acollege education you may be more qualified for a job, then someone who dow "> have a
collegeeducation.

41h Attempt 3/22

The purposes of a college education isto prepare students for the work world. Students learn
diffecent thingsthat are requiredto succeedin iife oute* Se of college

Once astudent haslearaed what is required of them in the work world. Then they can focus on their
major.

Thenyouthe student can get a degree and go out in the work world and get a job.

The advaniages of having a college education is that you canget a job fasterthen someone who doa't
acollege education. Alsoyou h?;m 3ainknawledget};:°: wiﬂiangh you for the rest of you life.

fslsoa.oollege education makes you proud a3 well as your paceats. Wit # college educaiion you aré
A .dt e'm-
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Rough Draft

The pruposes of a college education are very clear. People need a college education
in order to survive and get a god job in this world. I've found out that it's hard to geta
pay.ng more thatn minimum wage with a college education.

The purpose of a college education for a minority student like me is to use the
education so that I can advance to the top.

Another purpose for a college education is that a education will help me fulfili my
ultimate goal in life. A goal that wili help me build a career in life.

Also a college education can enhance a person knowledge that will be taken into the
work world. Also knowledge that can be passed on to family and friends.

Another prupose for a college education is that it makes your parents proud it
shows how hard you worked to achieve a goal. Also with a coliege education you show
your parents and relatives as well as yourself how their time and money has paid off.

Also with a college education when you are older you teil your children about your
experience, and maybe influence them to go to college.

In general the pruposes of a college education is to help me fulfill my most ultimate
goal, so that I can benefit from it in the future.




- Final Draft

The purposes of a college education are many. A college education is necessary to
be well-rounded. A college education is necesssary in order to achive a career goal. Witha
collcge education you develop Resopnsibility and Independence.

In order for anyone to make it in this world they must be well rounded. I find it
hard to find a job without having a good educational background. Most people who have
low paying jobs don't have much education, because if they do then their justnot applying
themself enough in the work world.

This summer I found it hard trying to find a job without a college degree. I gota
job paying a litle over minimum wage. I feelif I had my degree at that time the job
opportunity would have been better.

A college education is necessary in order to achieve a career goal. For most
minorities lke me for example it is hard to get a good job without a education. Sometimes
even with a college education it is hard for minority students to get a job. I found it hard
this summer when I was trying to get a job, most of the people I had an interview with
made their decision on whether or not I would get the job or not before I even sat down. I
thought it wasn't fair at all, because people should be giver: a equal chance regardless of
their race. I know this doesn't happens everywhere, because some people look at
minorities as equal. I'm not saying minorities are always treated unfair all the time but it's
hard for minorities to advance to the top even with a degree at times.

Some minorities don't achieve their career goals because they give up after someone
turn them down for a job. Iam a strong believer, I believe you have to try until vou get
what you want. I want let one turn down get me down and keep me down. Iplanon
using my education wisely, because I have worked so had to finish college.

Another pupose of a college education is that it teaches Responsibility and
Independence. I'be found that I have more responsibility now that I'm in college. I make
my own decision, I don't have to ask my mother's permission for anything. I'm living
more independent now, because I live off campus now. I take on Responsbilities that I
couldn't imagine taking on in this life time.

So in general I'm more mature now and I can take on my own responsibilities
~vithout being told by my mother.

In general my overall feelings about college is that it helped me gain a education that
most people don't have the opportunity to get. The Education that I will receive will help
my as a minority achiece my goal. I want let one turn down be my turning point in life, I
will continue to strive no matter what happens.

Another thing is that I feel that I can challenge the work world, but without a
college education I wasn't ready. So coilege is very meaningful to me, without college I
think I would have gave up on trying to achieve my career goal.
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Interview: Claire

RC: Ok Clairs. ¥ith this one what I want to ask you about is what
you think about this. You said that you think your writing was
terrible.

C: It's pretty bad. I noticed & lot strange vords here and bad
spelling.I think I even used soms of the commas wrong.

RC: Well, this was your very first day of schaol.

C. I don't remember this paper.

RC: (reminds her of project)

C: No, I don't remember, but this is my handwriting.

RC: sure,sure. There's no doubt that this is yours.

C: This looks 1ike something I'd write. It looks like somsthing
I'd do becausel have & habit of thinking faster than I write, and I
miss words,or I'll put something in that doesn't go in the right

spot.
gC: Eo you still do that?
: o.
RC: ¥hat do you like most about what you wrote?
C: Vhat it's saying.
RC: OK
C: The idea that's being brought out about drugs
RC: Vhat do you like least?
C: The errors! Of course.
RC: The surface errors that you see. If you were going to revise

this besides fixing the surface errors vhat else would you do?

C: I think I'd add that it's not only kids and teenagers that are
doing drugs but a lot of older people.

RC: So you think that four years later you r topic is still
relevaat.

o Oh yea. I'd just develop it more. I don't think it's changed
in the last four years.

RC Do you think that you know more?

C: Yes. As a matter of fact, four years ago I didn't know
anything about crack but nov I do. I'd never sven heard of it. Soms
of the stuff in here. I can't even believe I wrote it.

RC: 1like what?

C: Reads "The rsasons for this solutions. . .” This sentence
doesn't even make any sensel reads. That sentence is so goofed up.
I can't believe I yrote somsthing like this. Oh man, I can't believe
I wrote something like this.

RC: Now the topic you ware actually writing on was to talk about a
problen in your hometown &x! to suggest a solution. If I were to
ask you to write on this sams iopic today and give you that topic,
what do you think you'd do?

C: I doubt that I'd write on the same topic. I think I'd think
more about the situation in my hometown, something that I was more.

. .now this right here of course is in everybody's hometown. You
could just do this off the top of your head. I think nov I'd
consider a probler that is really detrimental to my hometown, not
that drugs are not, but something that’'s more, that's more . . .

RC: Do you have something in mind?>

C: I would say teenage yregnancy, but that’s another one of these.
(topica) 7Everybody is informed ahout it already. 1It's baat so that
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there isn't much more to say about it. All you can say is that ehrs
1.13m xgo solution. I don't know. I0'd really have to think about
that.
RC: W¥hat kinds of things do you do when you sit down to write.
¥hat you get an assigmmont, what do you do?
C: In ny speech class in high school, there was an scquaintance
:t ﬁne wyhosh wrote about something she knew because it atfected her
anily. ]
had a s.;ter who had either cerebral palsy or epilepsy. Ican't
rewsmber vhich. And she wrote about something that she knew. I
think I'd write about something that affected me. Personally.
Drugs, yes, but on the other hadn. It affects ny money situation,
but it doesn't atfect me ;ersonally. And neither doss teenage
pregnancy or anorexia or anything like that. Nothing like that.
It's all good material, but it doesn't phass me. I'd pick something
that I had somehting to do with.
RC. Is there anything you would do writing under time? Have you
gad touwtite under timed circumastances much?

: (]
RC: If you had to again, is there anything you know anow a]bout
planning or organizing that you think would help you?
C: Of courss. I guess, don't sit end wait. Think of your topic
immediately. All the thinkgs that were always taught to do. don't
procrastinate. That's my biggest problex. Know your topic well. I
wouldn't choc e something that would require a lot of thought. Just
running off inco no place. Write complste sentences that mean
sonething. That's about it.




Interview #2

Interviewer (I): VYou said you haven't written much in the last two vears?

C (C): I had a class last quarter that, it was just a marketing
class, I don't know, and we wrote two papers in there, but it wasn't
anything that was...

I: Much writing?
C: Right.

I: Okay, why don't you just look through your transcript then and recall
the courses that you've taken and just think, any kind of writing that
you did, if it was just like one-page responses or summaries or
journals, or anything. Just tell me the class and what the writing
was that you did in there.

C: Okay, I had an English 112, and English 113. No, it was English 112.
We wrote a paper on, um, oh boy!

I: Long time ago, huh?
C: It had something to do with...gracious, I know what my paper was about.
I was writing a biblical story; that's what mine was about. I can't

even think of what he called it. Tt wac a real shorti term paper.

I: Do you remember who you had? I mean, sometimes I know the assignments
just because we work with them.

C: Houghting?
I: Houghting?
C: Yeah.

I: Now that was 112 and you did one major paper in there you said?
Did you do a lot of papers?

C: No, we did three of them. And the other two of them I can't
even remember what I wrote on. I think I just wrote on
something that was insignificant. I don't even remember
what it was. Nothing important.

I: What did you do in 113? Do you remember?
C: In 113 I wrote a paper. I think it was on Shakespeare's
Hamlet and I think it was for some kind of extra credit.

That one turned out pretty well. I think it was a paper.

I: Did you do a research paper in 1137 -

C: Uh...yeah, I think we did. I don't even recall what it was.
I'm telling you I'm not very helpful today because I don't
know anything about what I was doing.
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I: Well, that was a long time ago.

C: I had a literature class, American Popular, and in that one
we read books and we wrote, uh, we had one class, it was a
very large paper and we wrote on gothic, I think it was
western and something else. I know that there was one that
I read, it was a detective, it had to do with, uh...

I: You did detective, you did western and you did gothic. Did
you have papers for each of the genres? Essay tests?

C: Yeah, we did essay tests, I think. Boy I don't know. I
think I had English, DP, um, there was a communications
class--what did we have? Let me think. They were just
letters.

I: Did you remember anything from other classes?
C: I don't ...
I: In your marketing classes, did you do any writing assignments at all?

C: The only writing assignment that we did inside marketing wes
the two research papers tha*t were about two to three pages
long. It wasn't anything large.

I: What were the assignments? Do you remember? Were they just
general that the instructors wanted you to just go find out
something on marketing or were they something more specific
that you had to look up?

C: It wasn't any library work, if that's what you're talking
about., It was just material either from our book or from an
article we had read.

I: Summarizing the artirle? Or responding?

C: Right. Something like that. The instructor gave us some
specific statements that we had to be sure that we
elaborated on inside of our papers so...other than that, I
didn't do a2 whole lot of writing in my OA classes.

I: Well, it's possible that, yes, that's right, the Office
Administration classes...now, some of those have a iot of
grammer in them, don't they? Where you do drill work?

-

C: Yeah. Well, quarter before last quarter...
I: I know you were working with Carol last term.
C: Yeah. The class I had was a shorthand class and it was--we

did a lot of writing in there. And yes, our punctuation had
to be...




I see you've got & lot of shorthand classes. Is that pretty
much just transcribing things that are read to you?

Yes. Now, I had business communications, but that was
about the same thing. It was just writing letters and
responding to letters.

Was it a kind of format where you had to pretty much spit
back the same kind of memo each time?

Yeah, that's it.

Let's see. Yes, I can see that by the classes that you were
taking that you didn't have a lot of writing. Because
you've got fundamentals of algebra, typewriting, shorthand.
What about public speaking? Did you have to write

speeches or anything like that?

Yeah, as a matter of fact, I did. I hei two classes. One
of them, I know, was just a speech class; I don't think
there was a prerequisite for the speech class I had. Unm,
the public speech class I had we did a lot of, um, speeches,

You mean like impromptu speeches? Or did you have to write
them ahead of time?

Well, we had two impromprtu and I think it was two that were
prepared. Two or three. No, three that were prepared. I
remember talkirg on one of the about bulimia or something
like that~~the proverbial "everybody does it."

How did you do on the written things? Did you do okay?

I did fairly well out of the class. I think got something
like a C+ or B- out of the class. It wasn't the greatest,
but it wasn't too bad either.

Well, you had a B~ in the one, Fundamentals of Public
Speaking, Speech 121 and then Business Communications, now
wae that the one where you were writing memos and things and
letters?

Yeah, that class I think I got a C. I don't think I did too
well, T didn't like that class too much.

Well, you've done well in your literature classes. Well, you
took a short story, I know this is a2 long time ago. This is
back to 86~87. Do you remember if you did any writing in
there? Did you have to do a paper on a short story?

I remember us um, short story...

That's three years ago.

I do believe, I think I remember having wrote a paper on
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Frankenstein., I think., I'm not positive. Um, we did

something on Frankenstein. We either talked about it or
wrote about it.

Okay. Well, let's go on and ask you some of the other
questions. We've got kind of an idca what you've done in
your other classes. A lot of these qucstions we've already
kind cf covered--what courses required writing? Not very
many of the ones you were taking. Office administration
doesn't require much and you were taking a lot of math and
things. In the courses where you did writing, how much
direction were you given on writing assignments?

Um, we were given, I should say, I was giver not a whole
lot, but enough to glean the idea of what I needed to do.

Did you get much more thaan, you kuow, this should be on
such and such a topic and so many pages?

Yeah, see that's what I'm talking akout. We got like uh,
how to lay out our format, course no spelling errors, cut
down on punctuation errors, things like that, but we also
had an idea, like I said, about the marketing. He told us
like a statement or something we elaborated on, you know,

we had to tell a little bit of what the statement meant or
something like that. Um, let's see, in my English classes,
my ins‘’ructor told me how he pretty much wanted the paper
done, so to speak. Like um, how much to write about or just
the specifics, and not always a whole bunch of ramblings., I
don't know how to describe it, because it's, I don't know...

Did you do, let's say like when you were in your 112 or 113,
did you do kind of the mcdes exercises where you'd have to
do let's say comparison and contrast essay and might have to
do a definition or narrative or anything like that?

Well, no. I don't recall doing it. We probably did.

What did you do in 111? Do you remember what you did in
1117

Oh yeah, I um, I had... we did punctuation all the way.
Nothing else.

Did you write anything—-or nothing. Just punctuation drills?

Yeah, we did one paper. No, I think two papers, I don't
even... I think I got like an A- on the paper, but I don't
know what I wrote, I don't remember. It's just something
thet, I think he just said, "write this paper”" but he wes
looking at our punctuation aud our spelling so we didn't
have any format really to use or go by. You know, he didn't
lay out and say do this, this and this. He just was looking
at how we used our vocabulary.
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The punctuation drills that you had been working on?
Right.

Do you remeber, did you have the same person for 111 and
1127

No, I had Elliot Smith...
For 1117
For 111.

And then for 112 you had Houting and you wrote a paper on
the Bible. Do you remember anything else? Did you read a
lot in that class, or what were you doing in there?

Well, we did three papers and two of the papers were um, I
know the very le3t one, I can remember that one because it
was the last one and it was the longes*. That was he
biblical one. The two before it, yes! As a matter of fact,
I think one was a comparison and a contrast. Yeah, that's
right. I dor't know what I wrote on.

Do you remember any of the *ind of feedback you got or the
direction. ,whether you were being told you were a pretty
good writer or what things you needed tec worry about?

Oh, no one told me that.

What kinds of things did you need to work on, do you
remember? Did jou have trouble, say, with sentence

structure or punctuation or did you get that all taken care
of in 1117

No, no. My sentence structure is still bad. As a matter of
fact, I have a paper inside my pocket right now and I use
"too" two times and you just don't do that. I used "t-o-o"
with "t-o", so I knov that right there, um I think, I think
he pretty muc’' ‘old me about, I have a great big problen
with sentence: .ot e~ding with, I don't know, the proper...

Prepositions?
I mean they either hang or i.ngle.
Oh, like dangling modifiers?

Something like that, I have a real big problem with that.
And run-ons. So I probably had that problem back then, too.

And what do you remember about 113?

113, Oh, I remember I spelled Hamlet wrong through the
whole paper.




(Laugh) It must have made a big impression.

He was very mad. The instructor I had was very mad cause
the whole class did the same thing. Nobody looked his name

up.

Had you had to read Hamelt? Was that it or you saw the
movie or somethiug?

No, we read it. We read the play and then we wrote a paper.
Who did you say you had for 113? Do you remember?

Oh, it was a tall, kind of distinguished-looking fellow, um,
white hair. Very nice, but I don't krow what his name was.
I can't remember. I don't think he...I think he had a
pernanent hump on his back, so he looked kinda like bowed.
Not really bad, it was his shoulders.

I wonder who he is., Okay, well, that's pretty goed. Do you
think that what you did in freshman writing prepared you for
the writing you had to do afterwards in your sophmore,
junior, and senior years?

Yeah. But then, I can tell you right now inside my
shorthand classes, it didn't. All that preparation I had, I
see that it didn't reflect inside that shorthand class at
all. Because I flunked it the first time and I took it
again last quarter, and I think I got a C, yeah, so it
wasa't that good.

Now is that the one that you w re working on with Carol?
Carol, yes.

What was it you were having the trouble with on that? 1Is it
identifying errors? ‘

Well, not exactly. I don't even know how to explain the
problem because it wasn't a large problem. Carol picked it
up and, um, my instructor picked it up. It's a problem with
run-on sentences, like I said, um, commas.

Now, in the shorthand class was the instructor reading you
something and you had to do it in shorthand?

Right.
And you weren't punctuating it correctly? 1Is that it?
Right. That kind of thing.

Because I know Carol had said that when you did the stuff
here you were doing it and you seemed to really understand
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it and not have any trouble and then you were having
problems. . .

That's the thing. I don't understand, I didn't understand
the problem eit* <, but I know that the class, the 111 class
that was suppos.. to prepare me for punctuation and such
things like that, vocabularly; it didn't really help.

It didn't help you in there?

It didn't do very mtuch for me.

What do you think your strengths are as a writer?

Oh, I have none. No.

You must have some.

At this point I can identify my bad language and bad usage
of uh. . .

You mean word choice or the form of the word?

Ty I

No, no, no. I'm talking about punctuation. I can look at
something now and notice where maybe a semicolon goes or a
period, you know, it's not so. . . whereas before I. . .

You just didn't know what you were looking for?

I kinda threw it down there. So I think I've totten much
better than I was. Not extremely good, but 7.'s much betler.
I can see where I'm lacking.

Okay, what do you think, then, is your greatest weakness?

That I'm not one of the better writers.

What do you think keeps you distinguished from the better
writers? What do they do that you're not doing? -

They're almost excellent. I'm serious.

In what way? 1In what they say, or the way they organize it?
Or the format, or the punctuation.

How they use it.
How they use language?

How they use not only the language but the punctuation. You
know, how they can set something up, whereas, I can look at
a form and think and just look it over and look and look and
I've done this. I've wrote a paper and looked at it over
and over, whereas someone else--you know, I've had
instructors and she can just look at it and pick up about




ten errors just like that. You know, I think that I've got
myself all straightened out, all pressed out, there's no
problem, youv know, and here’s a comma that was omitted.
Because an "and" was omitted or something, you're supposed
to put a comma there. I can't pick that kind of thing up
still. Well, I can do it, but it's not as good as another
person.

Doesn't come as naturally?
Right.

What do you think are the most important things you learned
apout writing in 111, 112 and 113?

Oh...how to start an introduction, to explain and elaborate
on that introduction and to summarize and conclude it and to
pull it all together. I never wrote a term paper in high
school, so coming here and in 111 and 113 &nd. . .

What did vou do in your English classes in high school? Did
you do literature?

Inside my twelfth grade year of high school we did grammar
and grammar and grammar. Well, I did write a term paper
once. And I got a real good girade on it, as I recall. But,
it's different here than it is there because I don't think
thet when I was in high school, I don't think they looked at
certain things as all that prevalent as we do here.

Like anything in particular? Something you could put your
finger on?

Yes, something like, I wanna call them apposition or
something.

Prepositions?
No, oh shoot, I'm sorry. . .
Appositives?

Yeah. I mean there's so many things there, you know, like
you said, appositives?

Or apostrophe?

What is it called? Appositives. I don't know, my
instructor, she always said it had something to do with

an ape or monkey or something. "m, I think it's an
apposition where you put a comma “efore and after, you know,
a c1ause that didn't really belong there. Preposition, I
don't know, parenthetical.

Oh, okay, yeah. Right.
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And it wasn't like we just wrote and you had tests, but it
wasn't like anything &s extreme as here. So, I don't know,
my English classes in high school were very good.

Well, English classes can cover a wide range of things, you
know. Literature and speech as well as grammar and writing.
I mean, there's a lot of ground to cover in that and that's
why a lot of people come and feel kind of unprepared for
what they're thrown into when they get here.

I was just--talking about unprepared--I didn't, I mean, in
my 111, I did't know half of the things about what my
instructor was talking about. I have never seem them. It
was just the idea of looking at . . . um, I mean he was
coming at just ten different kinds of, you know, uses of
what is it, not vocabularly, but commas and, you know,
things like that. I've never even seen them. Yeah, you
know, you put a comma after someone's name or you put a
colon after this or, you know, but it was never anything
like this. And 1ike I say, a dang...I still have a problem
with identifying a dangling modifier and a run—-on sentence.
To me, they look almost the same. But evidently there's
something more to it.

Okay. What kind of things do you think a writer should

think about when writing? If you want, if it's easier,

break it down into before you write, while you write and
revise, if it's easier to think of it that way.

I think a writer should first of all identify who he's
writing to and what he wants who he's writing to to know.
And why he's . . . in the body part, he needs to elaborate
on what his introduction is. Just expand it to, you know,
ten different people will have a different idea, they
probably all can glean the same idea from what he's written.
And not that it would happen but at least they would have an
idea. They all have the same, pretty much . . .

Where do you think you learned that paying attention to
audience is real important? Did you learn thet in the
freshman classes or did you learn that in the business
classes or did you just pick it up being a writer?

No, I think I learned that from my speech classes. Because
in my speech, I remember listening to a tape and uh, one of
my instructors, she had it going so fast and as an audience
you want to know why, I mean as an audience myself, I want
to know why somebody is talking about something. But then,
you don't always, you know, you can talk to several other
people and they all can, I mean, I can sit and talk in
class now and the instructor can be babbling. Like my stats
class, I did so bad, so now I've taken the cless over. And
the guy talks, talks, talks, so if I bet if I'd asked
another person what he talked about, he probably would have
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the same, maybe the same idea of what the instructor talked
about. It would probably be nothing. I mcar it would
probably be something that was just pulled out of the air,
but I probably would say "you're on the same wave length."

My English class, yeah, I did learn it there just a little
bit'

But mostly in speech is where you picked that up?

Yeah. In English class I never had to stand up in front of
an audience.

When you wrote in English, did you feel like you were
writing to an audience?

No, I think I write different to an audience than I do to
one person.

So when you wrcte your papaers in English, did you feel like
you were writing to the teacher?

Yeah, pretty much. It was just something that, I didn't
Just throw it together--don't get me wrong. I put thought
into it and I put consideration into it.

But you felt like you were writing for that one person to
read?

Yeah. I wasn't so conscious of putting this in because, you
know, you have so many people here that you don't want them
to be offended.

Well, let's get back to that question about what should a
writer think about when writing. So you need to think about
audience. What about after you start writing--what d» you
think about while you write? Or after writing.

Maybe quality of writing. They should consider what they've
said. I mean, just think about, I do that a little bit,
when I take tests. You think about maybe the effect

that you've seen on the audience that you've had. That's
another concern. I don't know what a real writer would do.

Well, you're a real writer. Anybody whe writes is a writer.
Okay. How did 111, 112, and 113 make you feel about
yourself as a writer?

Oh, 111 must made me feel crummy. It really did; it made me
feel bad because I didn't know anything. Um, 112, this is
going to sound really strange, but it was like on a scale
thing. It went up with each class, bacause I felt, by the
time of 113, I felt really good.

Did you feel 1ike you knew what you were doing and you felt
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confident?

I felt better. I'm not gonna say I felt confident enough to
sit down and write a 3,000 page book, but I felt better
about knowing how to set a paper up and come up with an
outline or rough draft, then put into it what I really want
to say. That kind of thing. By the time I had my OA
classes, my shorthad class, I felt crummy again. All that
punctuation and stuff,

What do you think makes a good paper?
Hmmm., Besides interesting . . . um, spelling.
Okay.

Yeah, and punctuatior. I don't know. I would say it is
interesting if you've got good grammar skills.

Okay. Do you think that what makes a good paper differs
from class to class?

Oh, definitely. Because like I said, in my marketing class,
when I wrote my papers the guy was just looking for what I
was saying. I don't think my punctuation; it wasn't so much
punctuation. Yes, spelling was definitely a factor, but
punctuation wasn't too much of anything. But when I got to
my English classes, everything was a factor. You know, how I
said it, what was being said, pretty much, how I used my
grammar, word usage and such. Everything was a factor, so I
definitely think that from class to class . . .

Okay, well that makes sense. Let's see. What advice would
you give to someone just entering the freshman series
starting out in 111? Work hard?

Yes, definitely. And try and understand as much as you
possibly can. I mean, even though I worked hard in my
English classes, I think I could bPave worked even harder to
try and understand exactly and-- get help, definitely get
help.

Did you know about the Writing Center back when you were a
freshman?

When I was in 111, I idn't. I think about sometime in the
latter part of the quarter I think I picked up on it, you
know, that there was a writing course going on. And by 112,
yes, I went to get some help and stuff. I don't think
there's enough advertisement about this place. There are so
many people that just don't know.

Okay. What advice would you give to the teachers of 111,
112 and 1137
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Hmmm... don't be so hard. No, I'm not saying don't be so
hard, you know doa't give so much homework. 1I'm saying,
because, for instance, when I had 111, the instructor I had,
totally, he was enough to terrify aaybody. He just ... you
just really didn't even want to sit down and talk to him one
on one. And I think that you need that kind of help. You
really do. You know, cun you show me why this is ., . . um,
maybe even some instruciors even discuss among themselves,
I'm sure they do, ihey probably talk about, "what can I do
to help this student?", or "do you have an idea," that kind
of thing. And kind of give some suggestions to students,
you know, we're gonna try this way for you to see if you can
get though this or something like that.

To be more open so that you feel 1ike you can approach the
instructor?

That's right,

How would you feel if you were told in a class that you
would have to write a paper which in turn would be the basis
of your grade?

Oh, I'd be nervous. But I could do it.

Okay.,

But I'd be really, really nervous. I'd probably be mad too.
And probably rightfully so.

When you have tests like that it's one thing, but then you
have to write a paper, I mean, especially when you know
you're not good in punctuation and etc., and you know you're
not good at that stuff.

How well prepared do you feel to write on a job?

I feel I'm prepared. After the class I just got through
last quarter, I feel I can do it.

Well that's good. This is kind of the same question as what
advice would you give to the teachers of English, but how
could we improve our writing program? Any suggestions?

No, besides more advertising, it's fine.

But I mean the 111, 112 113 sequence, For instance, '-hat
we've thought about doing was maybe moving 113 to the
sophomcre year, or adding a sophomore level course that was
like writing in your professions. Anything else that you
think o o ?

No. The only thing that I really find wrong was that I've
forgotten a let of what I've done in 111 and I wish 1 had
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111 now rather than ut the freshman levei,

From what you went into, it probably would have helped you
later on.

It was so long ago that, yes, it's nice that you have it
when yor're a freshman, but because you're coming in and you
know that you have to be prepared for all this other stuff,
but it would be nice if they had it maybe in your senior
year, first quarter or something. I don't know. Sophomore
sounds good.

Okay.
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Claire: Freshman Wridng Sample

One of the main problems in my home own is drugs; marsjana, speed and other liks drugs.
This problem may go on in seversl towns and cities, but one of the reasons that am concerned about
itis because I se¢ 30 many children from the ags twelve 1 seventeen mixed up with it whils thefr
perents don't even know about it.

Butit's notonly wens now, it is chiliven from the ages of ssven end up. Megazines suck as
"Times" or "New Week" may vuch up on the making and growing of the drugs, but the distrbution
of them has become 50 much worse the these children grow 1p © be drug dealers and drog users

How 0 sop it? You may ask, but thers is no quick way 10 solve any prodlem, but with time
and a litts patience we may be able 10 Jestenit. Ond wayis 1 become mors involved witha chid ors
group of chiifren, Creaw some kind of recreational center for sdults and children 80 they might be
abls 1 get involved with each other. Arother way may be 10 show inerest in the child 1 let kim kow
hat drugs won't maks him happy forever. Thers are also other ways for us 10 help children quit
using drugs, but we must tink of these weys 1ogether © at Jeas. o5%n our problem.

The reeson I consider most convincing for analyzing & solution 10 this problem is this,
Fourieen year-old Sarsh was an aversge (C or B-) atedent in school when her end her father moved
10 8 smell wn where everyons knsw sveryone. Afwer the first two days of school Saxah became
Testess about Jeaving her 0ld friend and swarting 1 get new ones, the Jast day of thet first week
Shareh's fether noticed she was not boking well, but he just thought she probably fust hed 10 get
used 10 her new suroundings. At the end of the fourth week of school he noticed & grester change in
Sharah, she had lost weightand she hed bruses under her syes. That evenirg efer he hed noticed
these changes in his daughter he decided he wanied 1 talk 10 her © find out the problem, when he
asked her ot the supper table what was wrong, she became evasive and then very quist, Afwera wesk
and a half Jater Sara was found in her room Iying across the ded dead witha half a bottie of spesders
tf;ﬁgogﬂn&orﬁ&amphdupmmmmwhtuyhg'lomywmdnm




Claire: Rowgh Draft

In this paper I am 10 explain the purpose of a college education,

1 do not know what a college insturcior's defindtion of a college educadon is, but my own 1
hope is similiar. A college education is the getting of mors knowledge, undersending, maybe svena
litde wisdom. Education ftself is the process of inproving on one knowledge and zkills, and I beHeve
thot that is whata college education 5. It allows & person ¥ build on ‘whet they know end fmproves
skills that have been developed fu the past. A coliege education gives an opportunity © someone who
ey not have had it before. Ithalps the old understand the pastand the young improve the present
and plan the future. Butcollegs is not for just the yound it for gveyons. Youg, middle eged and oM.
Education is forapxors oM, middle aged and yourg.

From my own expeziences, a college educaiton gave ms the chance 1 10 help myself, I am
rot the smereest person (iar from it in fac9), but I am capable of doing thing that before I could not do.
For example, writing tiis paper I find that I had never considered ‘whet a college education was
before and here [ sit writing about something thatI would not really give two hoots about. I collegs 1
think about subject that I neve considered before. I also undersatnd thing thet I had only brushed
&sids befors becanse I didn't understeand them. |

1 don't have stetistics or anthing Hike that; butI know that a Jot of people look & colledge as
just somathing %o get dirought but, of course, it's more than thet. College is like s wst. Yougetana
“A" if you work atitor you geta “B" or below if youdon't. A person goes 1 college if they want 10
improve, themself and their surroundings and understand what cthers ars doing © fmprove
themselves and their surroundings.
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Claire: Final Draft

In this paper I am 1o explain the purpose of a college education.

I do notknow what a college insturctor's definition of a college educaion is, but my own I
hope is similiar. A college education is the getting of more knowledge, undersunding, and a litte
wisdom. Rducation itself is the process of inproving on one knowledge and skills, and I beliove that
that is whata collegs education is. Itallows a person © build on what they know end improves
Skills that have been developed in the pest. A college education gives an opportunity 1o someons who
may not have had it before. It helps the old understand the pastand the young improve the present
and plen the futare. Butcollege is not for just the yound ft for gyeyons. Youg, middle eged and oM.
Education is foranyong old, middle aged and young. .

From my own experienses, a college educaiton gave me the cliance 1 10 help myself, I am
not the smareest person (fex from it in fact), but1 am capable of doing thing that befors I could notdo.
For example, writing this paper I find that I had never considered what a college education was
before and hem I sit wrifag shout something that 1 would not yeally give two hoots about. I coliege I
think about subject that . neve considered before. I also undersatnd thing that1 had only brushed
aside before because I 4idn't understeand them.

Idon't have statistics or anthing like that, butI know that a Jot of people Jook & colledge as
just something 10 gat throught but, of course, it's mors than that. College is like a wst. Yougetane
“A" if you work atitor youget a "B" or below if youdon't. A person goes 1o college if they want ©
improve, themself and their surmundings and understand what others axs doing 1o improve
themselves and their suroundings.
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Interview with Mike 3/8/89

Interviewer (I): Okay, this is what you wrote as a freshman. When you

look at this now, as a senior, what's your initial reaction to it?

Mike (M): Disorganized.

I:

M:

Disorganized?

I should have outlined it a lot better. I see spots where I kept
jumping back and saying stuff that I should have gsaid in first
paragraph you know, you lay out what you what you say, second
paragraph, you know, major points, and take it from there,
conclusion, just draw them all together.

Do you remember writing that at all? Do you remember anything at
all about it? I know it was a long time ago.

I don't remember this. I remember the other paper.
The second one?

The ??? case.

Looking at that now with your wiser eyes, what do you like most
about it? What do you think is good? What do you think shows
promise?

That my writing skills started developing because basically when I
come to college, your husland was really good for me. He: was exactly
what I needed hecause I really couldn't write when I come to
college.

Did you have much in high school in terms of writing?

I did but basically they wanted to stick to that stuff about, "let's
test if you know what an adverb is,"” "do you know what an adjective
is," and I always did very bad on those tests.

Oh.

But when I started to have your husband and yourself then I seemed
to write really well. I wrote a lot of papers, and I've earned two
scholarships by writing so there must be something I'm doing right.

Tell me about your scholarships.

Both of them were through Lamda Alpha Epsilon which is my
professional fraternity for criminal justice. The first one I
received, I believe it was four hundred dollars. I took runner-up
position in that one. It's a national.

And do you have to like write an essay on something to do with ...




Right. The first one was twenty years of police development. e
Oh, sc it was like & research paper?

Well, that's what I thought it was and I just wrote on it, you know,
what I thought how it's progressed, about my CJ classes, I knew the
background on it already. So I just wrote the paper then, and it
was a national--everybody in the whole nation--I got runner up 30 I
real happy there. Then last year I got third place and won a
hundred dollars. That was "Women in the police force." I didn't do
too hot on that one, but I still got a hundred dollars, so I'm

happy.

That's great. You should be proud of that. Okay, you said you
didn't like the organization in there. Anything else? 1I'm mean is
that what you like least? My question is, what do you like least
about it?

Probably I would say that. But I don't think I get across . . . see
now I know tha* I want to explain it in such detail that the person
1ding it I'"ows what I'm talking about. This past weekend I was
w.me a.d my brother wrote a paper for his physics, and I was *earing
him apart on it, basically telling him what he needs to put in it so
that people who just walk by and read it can understand exactly what

ae's saying., I guess he can use all the big terms ~nd stuff like
that, that's what I like to do at the college lev ' 4t in the next
sentence I'll explain it in a different way so tha. ther people can
relate to it so that . « « .

Okay. If you were to revise this where would you begin? What would
you do?

I would start with the organization, like using Roman numerals,
start listing and write down what's my main point here. So I'd
expand on those topics quite a bit more, then I'd list it down,
break it down into Roman numerals--say vaidalism and talk about it
and give an example of what happened. You know, a couple of

“enagers, they're not bad students they're just not involved in
uwports or school or something and they're trying to kill time and
what they did was broke a window in a guy's store or something like
that. But I'd say a good example of that might be to make the kids
clean it up and also work the store two weeks or something like that
free of charge cleaning up or something. So they had a different
area to go in--find out what interests teenagers around our town.
You got to create ??? A lc- of our students are in sportse and I
think I recommended sports in this paper. I think a lot of people
??? I think that's how I'd critique this paper.

So you'd reorganize it. You'd add in some specific examples.
Anything else? How do you feel about the audience awareness? You
were talking about audience.

Yeah. I don't feel that it gets across exactly what I want it to
get across.
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What do you think you wanted to get across? What do you think your
purpose was?

That they definitely need something in the city to get the teenagers
out of vandalism . . .

Qut of trouble?

Well, it's not really trouble, I wouldn't say. It's not the bad
stuff they get in.

Well that's because you're in CJ that you have that feeling that
it's not bad.

That's what happens around our town. You know they start cruising
the pits and stuff like that. That doesn't hurt anybody.

Okay. Let's say you were in a situstion today and you probably had =
to do this--I don't know--when you did your scholarship writing was
that under observed conditions or did you just write it it home?

Yeah. I did myself at Christmas. 3

Do you ever have to do any sort of timed writing anymore where you
had to sit down. . . .

No.

I was just going to say, let's say you went into a situation today :
and they said, okay, you've got an hour to write on this tOpic of a
home town problem, hnw would you go abtout it? You wouldn't
necessarily have to rewrite that particular paper; you could choose
a new topic.

I guess I would troubleshoot or whatever, you know, get some ideas, .
lay them out in front of myself, list as many ideas as I could list
and then pick and choose from there what I thought would be ;
important and what I thought I could get across best. Timed writing
for me is bad because I write a paper a week ahead of time from when
it's due, rat it down, and write or type it out into the computer

and then a couple days later I hear somebody say a word that I'l1

say, that's the word I wanted in that sentence that'll make it flow

a lot better. So I go back a* ! change it. Timed writing I just

feel 1ike I can screw up more.

Okay. Let's go on to some of the other questions then. What types
of writing did you do in your courses after freshman English?

1 had a lot of management classes that I had to write for-—personnel
wanagement and also 1ike geography class I had to write for that.

Here's your transcript if you want to just look at some of the
courses and maybe it will help you remember what ones you did
writingin. Wirat kind of writing did you say you did in the
management classes?
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Like personnel behavior--how it affects. . .

Papers, then, or . . .

A 1ot of one-page papers; he wanted us to keep it short and talk
like how it could ??? How could it tie into just your lifestyle or
somebody else . . . Geography class, I think, it was just writing
about Michigan, some of the history of Michigan. Most of my papers
like the one I got there on Supreme Court decisions .. .

Summary? Critiq» 3?7

Critique it so that the person who doesn't know a lot about the
Supreme Court decisions and how to read those cases could understand
some of them. Basically, when you read a book, you know, and I try
to put it in this form, it helps.

And this thing with the facts, issues, holding and rationale--what's
that for?

rl

g

That's the critique that she gave us to follow.
Okay.

I also wrote a paper in the Supreme Court decision class. I had to
vrite a case. . .

R R, R ST

So you've been doing a lot of writing then.
y

Basically.

When you're assigned writing in those classes, were you given a lot
of direction for what was wanted?

No. Most of the classes were like, for an example, here we got
DP202, I think it was. That was microcomputers and he said just
pick something on microcomputers ihat's up and coming, and write
about it. So you'd have to go and research them. So basically jyou
pick a topic that's a recent or current and go and look it up and
then expand on what you thought was important on it.

Okay when you did it for research like that, did you have to follow
any particular documentation?

No, basically we were given a lot of leeway.

Okay. Let's see. How was your writing evaluated? I mean, in terms
of . .. when it came back what kinds of things did the teacher
comment on? Or were there comments, or was it just a grade?

Yeah. It was mostly a grade but a lot of times they were seeing
if you got the main point of 1ike what it is. And once in a while
I'd run into a teacher that was grammatically--you know, trying to
get to you but I didn't have any problems.




I wouldn't think you would have. Do you think that the feedback

that you got on papers in your non-English courses differed from the
feedback you got in your English courses? Were your English teachers
looking at your papers differen:ly?

Yes. I would say so. They were looking for you to structure your
paper so that it could go right down the list, like I said, your
main topic followed by your lesser topics and the summarization at
the end. A lot of people they could read a whole paper, read twenty
pages or something like that and get to the final paragraph and
start reading that and say--oh, yeah I remember reading about that
before--stuff like that sorta like just studyirz and just
remembering, summaries and such. The teachers, I would say, like
for DP classes, they are just looking for content. They didn't care
if you followed it up. Their critique of iv was, did you get the
main topic that I wanted to get across to you. So they weren't
interested really in how well you wrote but what you wrote.

Okay. That seems to be consistent with what we've heard from other
students. Do you think that your freshman writing prepared you for
the writing you had to do in these kind of courses?

Yes.
So L] L[] L]

That was the best thing for me to ¢o--I did bad on my ACT scores in
English. It was the best thing for me., I didn't think it was at the
time.

It is true, we looked over your record in terms of choosing from the
seven hundred students and it is odd. You are an odd character in
here in that your ACT was, I think, like an eleven or twelve or
something. It was real low, but you've got practically a 4.0 over
your three-year grade point. Do you remember taking your ACT? Did
you feel when you took it that you didn't do well, that you weren't
a good test taker?

Yeah. Those tests, I still take those test badly. That's why right'
now when I'm taking police tests, I take as many tests as I can take
cause I figure the more tests I take the better T1'll get at taking
tests.

Well, you must have gotten better if you got a 100 on the state
police exam.

Yeah. That's true--or I got more serious about it.

Okay. So you think that the freshman writing program prepared you
for the kind of writing you were exposed to later. Do you think
that the freshman writing program challenged you?

Yeah. I would say so. Because I would go home, you know, say we
had a ten-week quarter and we had a paper due every two weeks. I'd
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start writing probably the first week when most pecople would blow it
off until the night before. I'd blow it off for a couple days and
then I'd start writing it and I'd go back and revise it and go back
revise it. I'd revise a paper prubably four times, tiil I got it
right.

What do you think your strengths are as a writer?

I can relate to a person that's not as well educated as myself. I
can lay it out pretty good. I think I could teach other people a in
ore~on-one situation a lot better than other people. For example,
we went skiing last weekend and we had guy, this big guy, a football
player. The guys tried to teach him how to ski and he just couldn't
get it and he'd just go down like straight and just fly, you know,
he's so heavy. But then he was getting down and he was going to
quit and I'd said well, let's go up and do it. I showed him--I went
down like twenty yards and I showed him that's what you want to do
and told him exactly how to cut back in middle and stuff like that
and he went down the run real calm. The first time he'd made it
down without falling. I can lay it out for other people. I can see
where I made mistakes.

Okay. You think that was your strength back as a freshman or what
do you think jsjour strength was then?

Persistence in writing and also I would say, I could lay it out.
When I started, I couldn't lay out my plan for the paper, but then
after I went along I could and I realize basically all my papers
started out the same way and they kinda wound up the same way and I
realize that not good.

Did you get away from that?

In some sense because then I went on in school, and I ssw different
ways to write it--so much reading I'd have to do.

You know in just thinking about the people that you had, it wasn't
necessarily that you were really taught a formula in a wav but that
it was just kind of the questions that we asked for topics kinda
g2nerates Fhat?

Yeah. The big thing that I learned probably was not to leave your
audience hanging. You state something, you have to explain it to
the fullest. I don't know, I guess that's how I feel that I can
relate to people.

Now did you have John for 111 and 112.
No.

Okay. What do you think are the most important things you learned
about writing in 111 and 112-~-and 113?

Structure of my paper, I would say. The first paper I wrote I was
shocked. I got a B+. I was real happy--I guess I thought I

6
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wouldn't do that well. I went in and talked to him to see how I -
could improve it, and he showed me places where I'd just leave the
audience hanging and different words that I could put in place, you
know, use the thesauras and dictionary. It's there and I finally
realized how to do that. And I think that's what helped me a lot
writing papers for scholarships.

I: It also strikes me that you talk a lot about development. Do you
feel like you learned a lot about that?

M: I just told my CJ prof when I got cleared for graduation and he said
what English did you take? Who did you take? Would you recommend
him? I said yeah. I learned more in thirty weels of school than I
did twelve years in school.

I: Well, it was just funny hearing you talk about when you were going
through your first paper there taiking about adding in those .
specific examples be cause I know he really stresses the development
so much. We see that just talking to people about what course they |
were in, they're kinda feeding back what their instructor taught i
them. What kind of things should a writer think about when writing? -
And you can split that up if you want--before writing, during :
writing, and after writing. a

{

M: Okay. I can't remember the specific title . . .
I: Prewritiag?

M: Could be that. I call it troubleshooting or whatever. I put down
all my ideas that I can think of and lay it out on paper, everything
that I can think of and I pick and choose from there what I think
would be the best.

I: Okay, when you choose a topic are you thinking more about what
interests you at that point, or are you thinking about your
audience?

M: What I think I can get across to them the best, what I do the most
research on and when I get done writing my paper that they
understané as much as I understand about it. That's what I'm trying
to do. And then I probably, after I get done troubleshooting, I
would say I write my real rough draft--really rough. I mean chicken
scratches and only I can read it., And then I go back and add here
and there, think of different words or different sentence structures
that I can put in. And then if I see a paragraph down here where
all of a sudden I jump back up here and refer to that I can take
that sentence and move it back up here.

I: Have you found that using the word processor has made your writing
come easier, at least the revising?

M: The revising, final revis’ag, 7'd say. I just keep going back and
back and my rough draft gets really sloppy. I've got arrows and
stars and letter "A"--see letter "A" and that's on a different page




type deal. But then when I write it on a word processor, it's all
laid out and I can read that over.

1

So you do most of your composing on paper and then go to the
computer last?

M: Right, when I think that I've got a final rough draft. -

x{'w(wm e

I: Well, from what you say about moving stuff around, it sounds like
you'd be better off doing it on the computer.
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M; Probably would, but I don't type very fast. <
I; Oh, okay.

M: I type, you know, 35 words.

x
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I: Okay, before during and after--that's pretty much all your stages.
How did English 111 and 112 &nd 113 make you feel about yourself as
a writer?

M: A lot more confident. I didn't feel that everybody was critiquing
my writing. Like when I was in high school, yon know, I was worried
if there was a comma here or comma there and then I realized that a
lot of people don't know where commas go. I'm not for sure where
they go but at least I know "and, but, so, or, for, not, yet."

_'3 ¥ _ o e
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I: A1l right! Success. 3
M: If you put them there you'll be most of the time right.
I: Most of the time.

M: And never use the comma after "because"‘in the middle of the
sentence. I've got a couple.

I: What makes a good paper?

M: Content and relating to your audience.

TR
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Okay. Does what makes a good paper differ from class to class?

A

M: Yes.
: T How?

M: Because in my CJ class they're not looking for sentence structure or
audience awareness. They want to know the facts. As you can see by
one of my papers right there, you gc straight to it. You don't beat
around the bush or put in the BS or whatever jou want to call it.
And other classes they say write a two-page paper and you can write
what you have to write in a half a page and just BS the rest, 3
basically. I would say it differs.
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Okay. What advice would you give to someone j;ust entering the
freshman sequence?

I think they're going to have to do what works for them.

I: Be more specific.

i; M: Well, for me I had to go in and talk to John and yourself and come
’ to the Writing Lab for help sometimes. But I'd have three or four
people read my papers and give me feedback, and I'd use a little bit
here and little be there from their suggestions.

5 I: So you'd tell them to get all the feedback they can? :

M: Right. And I would say write your paper as many times as you can., - ¢
I was revising up until the time I handed it in.

: What advice would you give to teachers of English 111, 112 and 113?
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I
M: I wouldn't . . .
I

: And you don't necessarily have to think, not just tell them from
your own experience but from what you hear from your friends and
their experience and what you know about the freshman program.
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M Okay. You might be offended by this. I would say teachers in a

. general sense, in English, those levels, should be more concerned
with teaching someone how to write, not for sentence structure.
They shouldn't be worried about having a set syllabus and we gotta
get this done by this such and such a date and have a little bit of « =
flexibility. I know that teachers want to push everybody and don't
want their class to be a blow off, but there are times when you have
to consider . . . I've seen a lot of students who are ., . .
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I: So you think the; should go slower? Is that what you're saying?

TRl

M: I would say wait and see how the class goes. You know, a wait and
see type deal. I have had a lot of people in classes who think it's
a total blow off and they don't care if they've got two weeks to
write a paper or a night to write a paper, they're going to do it
the night before. And other people got a lot of stuff going on and
they want to do well but they can't because the time pressure is
there. 3
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I: So maybe also what you're saying is that the teachers in English 11, °
112 and 113 shouldn't think that the English class is the only class :
going? <

A hygte

= M Basically.

‘' 3
=

I: That you've got all that time to spend on writing.

M: Right, but as far as like drilling on sentence structure, I would
think that was probably the most important thing I learned.
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Now ¢id you do a lot of drills on sentence structure?

I wouldn't say sentence structure, but the papers I wrote they were
broken down into sentence structure as . . .

Learning how to proofread for them you mean?

Right, and using different words, how to get it across and -
basically . . .

What kind of errors did you used have in your papers, like in 1117
What did you have to learn to proofread for?

I would say to relate in a better way. I said the sentence but it
was a little bit confusing. For example, say in the middle of the
sentence I said "because." 1Instead of doing that I could have put
"Because" in the front of the sentence, "because John did this, :
this happened." It sounds a lot better and it was a lot clearer and
you understood who did what.

But jou didn't have a lot of proofreading problems with fragments 3
and comma splices and run-ons and *hings like that.

Not myself. I saw some other students who did. My problem was :
spelling, clear understanding. :

Just really fine tuning the style? i
Yeah. ;

How would you feel if you were told in class that you would have to
write a paper which in turn would be the basis of your grade?

That's what I'm told all the time. It doesn't bother me at all.

How could we improve we the writing program--the freshman sequence?
Or you could even think about, you know, you had to take the English
321 for CJs.

I 1like the idea that when I first started out that Mr. Cullen made
us write a lot of papers, I mean, I wouldn't say a lot but, you
know, kept us busy all the time writing essays and that helps. For
me that worked; for other people, they need to go to the other
English 111s that have spelling and vocab words all the time. For
me that would have been the same thing as going to high school, and
I would not have learned how to write a paragraph.

Now you don't see that there's a problem with the inconsistency that
some classes have more writing than others?

Right, cause I think different people need different things and
they're just gonna have to sit down and like the lab class and
whatever and just wor right in the book.

See if they can figure out what is what?
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I would say this 1ab class writes papers and this 1ab class focuses
on vucab words and spelling and depends what they want to develop.

How well prepared are you to write on the job?
Pretty well. I feel pretty confident.

I was reading your report there. What will you be writing besides
police reports?

Maybe papers for the judges if they'll issue a warrent, preliminary
examinations or pre-~sentence investigations.

Have you had to try and write those reports? Did you ever have to
do anything like that?

No, I've never done that before, but it's going to be along the same
sense. You're going to have to consider who you're writing to, which
for me is going to be people in the police field police-related, so
they not going to care if you write some BS line in there, they just
want the facts.

I know you heard about the Writing Center so I don't have to ask you
that question.
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Mike: Freshman Writing Sample

I would like 10 bring & probl-m 1o the atention of the city council. The problem I am
concemed with is that, there is not & recreation area for teensgers in the city of Corunna. This type of
Tecreation ares would be of great irerest 10 the businesses of Corunna becanse, it would give the
venszers a place 1 go 1 keep them from loiwering, vandilism, and things that bother businesses.

The businesses of Corunna in the past five weeks have complained about two major opics,
vandilism and lofering. I feel that the reason vandilism is occuring is because, the eenagers do not
have a place 10 g0. They wander around the city and complain sbout how boring the city is. Then
the weenagers start thinking of things t do 10 maks it mors inwerssting. The ideas that they have &xs of
desruction or vandalism I feel that they get these idess becauss, they feel rejected becanse they do not
have a place that they can g0 ©.

The reason the businesses are complaining about lofering is that, wenagers tom away a lotof
otheradults. These adults will notgo 1 certain businesses for fear of being harassed by wesnsgers.
The Yusinesses fee] that the wenagers drive shout 15% of their business away by lotering. Ageinl
feol that if these wensgers had a place they cold go 10 and call it their own, tha businesses would not
heve the pro.em of lofering.

I have one main suggestion 10 the council that would clear up the businesses prodlams. My
suggestion is that, the city of Corunna budld a recreation area for teenagers. This building would
include basketbell courts, weights, and various amounts of sports equipment on one sids of the
building. On the other sid3, there would be a plece where dances wunld be heid every other Saturday
night. Atthese dances a small admissions's charge would pay for the D.J. with some money left
over. Afwer eenagers found out about this place they would come from everywhers such as:
Owosso, Ovid Elsie, and Durand fust 0 name & few. The place would be & success t everyone.

The businesses would be happy because, there would be no more Jotering or vandflism. The
eensgers vould be happy because, they :ave a placs © go. The city of Corunna would be happy
because, it would be recleving money from the dances 10 pay for the electric bill

In conclusion I would like o say that the recreation area would be of great interest o
everyone in Cormma.
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Mika: Rough Dreft 81

1-PREPARE FOR LIFE EXPERIENCES

2-JOB

3-INTERACTIN Wi YARIOUS PEOPLE

4-BEING EXPOSED TO NUMEROUS CLASSES, IDBAS, OPINIONS, VIEWS

1. LIFE

A. CHALLENGE

B. KNOW WHERE TO FIND INFORMAITON

C. PRESENTS DIFFICULTIES TO BE OYER COME

D. ALSO TO BB WELL LEARNED.
1. EDUCATED IN HST, ENG, MATH, AND S8CIENCES
(COMPUTERS)

P8 R T AR R T R, T T R T e R
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Y I

II. OB
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A. BARNB.S., BA

B. BECOME A RESPONSIBLE CITIZEN

C. BARN A DECENT INCOME, SO THAT YOU AREN'T WORRIED
ABOUT WHERE THE NEXT MEAL COMES FROM.

III. INTERACT
A. EXPOSED TO A WIDE VARIETY OF PEOPLE
1. UPPER
2. MIDDLE
3. LOWER
B. PROPLE FROM DIFFERENT AREAS OF THE COUNTRY
1. SPAIN
2. BRAZIL
3. JAPAN
C. GET DIFFERENT CULTURES

IV. DIFFERENTS STUFF.
A. IDEAS
1. TO THINK ABOUT
2. TO STUDY
3. MAK” “JGGESTIONS
B. CPINIONSIVIKWS
1. GET YARIETY, AND PICK AND CHOOSE WHAT IS RIGHT
ROR YOU.
2. STATR YOUR VIEW
a. 1MIX AND MATCH WHAT WORKS FOR YOU.
C. CLASSES
1. SHOWS YOU THERE ARE NUMBROUS FILEDS OUT THERE.
2. EXPOSE YOU TO THEM AND MAY CHANGE YOUR MIND A8
TO WHAT YOU WOULD LIKE TO DO.

LTy PV IS P R i T g A
PO R ey

ERTERE Iy

‘The puxposes of a college education ars composed of numerous avennes. A collage
education provides a person wi the skills 1 prepare himher for life experiences, a betwr chance for
being employed in & job that provides for. eaming a good income, inwrecting w! various people, and
being exposed 10 a number of differeing ideas, opinions, views, and classes that can show a person
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the raalm of poseible camer choices, Thae collegs education is hasad on the ides of praparine & pereon
for the future.

Most people think that the reason 10 get a college education is so that they can "get a good
job*", but really the main objective is 10 prapers & person for futuxe life experisnces. A college educ.
challerges & person so that heishe wili have 10 overcoms several diversities. Throughout a person's
life, hiafshe will be faced wi numerous problems that wiil have 10 overcoms. Atcolles students ars
challnged by havving 10 take wsis, write papers, and answer questions. The person doesn't need ©©
rely on any other person for finding information, heishe can find this fnformation by themself and be
self sufficient. Other people will respect & pexson who can handle themself and provide information
o others. A last, but importnt objective of a collegs educ. , is 10 equip & person Wi an education so
that hetshe will be well lsarned. Ths major pics usually tavghjt inciude HIT, Bnglish, math and
science. A person who has retaine/, knowiedge lsamned in thess aress is botier prepared 10 handle
problems, challenges, and difficuldes that may be encountered in the futvre.

A college sducation can also equip a person w! & betier chance of being employed in & job
that will provide a good income. Today, mostjobs thatdo pay wel require ot least & bacelor degree ©
just being ccusidered for being hired. In order o qualify for these jobs, a person mustobin a
college educaucn. Even aftera person is hired they axe continually being previded wi more
education. Education sesms © be the key 10 success in oday's society. Another aspectof an
sdvucation is tiat it prepares a pexsr a ¥ be a responsible member of society, and not a hindrance.
Helshe lsarns 1 be responsible for histher sctions, and 10 take care of problems as they arise. A last
benefit is thata person who etums a degree slso eams prestige. LNo matier what happens © an
tndividual, they will slsays have that degres and nobody cap, ever ke that away from the person.

Interection wiother people is 2iso included wiin an education. A major benefit provided bya
college education dut which is notconsidersd as important, is the social inwraction w! & variety of
people. Atcollage a parson is not only exposed 10 the upper, middle, and Jower classes, butalso
people of different nationalities, cultures and customs. By interacting wi all of these different paople,
a person learmns how o socislize w! others. While leamning the socialization process, heishe will also
be prasenwd i differing visws, customs, cultures and ideas. As a result, heishe will become mors
edrcand wio having 10 be tavght by a professor. This benefit is important throguhout a person's life,
but most people 4o no realize its importance.

A Jastobjective of acollege educ. is 10 provide & person wi as many varying views,
opinions, and idess as possibls. This allows & person wthink about the ideas pressnted , and conspare
them wi their owa. saAs & result, the person soon reslizes that hisiher ownm view is not always the
correctone, and that othars have aoms very good suggestions and ideas. By Isiening © thess other
people, & person will be more informed and have & more intelligent ides of what is happening.
Classes at college also vary in comlexity, objectives, and views. A person presented w! as many of
these classes as possbile is exposed 1 numerous different fields of possible employment. Many
students aterding college decide that what they had firstchosen t0 do and what they later think thay
want 10 4o axe different.

It has been estimated that over have the students a college chavnge their curiculum at Jeast

A college education provides a person wi numerous skills 10 be used in hisfher profession,
butalso prepare himher for real life challenges. By earing an educ. & perscn can open & yealm or
possible avenues for employment, as well as giving heim/her the confidencs 10 take on what
challenges life can present. Alsc & person will interact wi & variety of different people, and cait earn
how 10 socialize and getalong wi others. A college education prepares a person for future lifs
experiences o is something that once is learned will be used for the person's entire life.

once.
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Mika: Draft 82

Tha purposes of a colisge education are composed of numerous avenuss. A collage
education provides a percon with the skills to prepare him or her for Life sxperiences, a better chance
for being employd in a job that provides for earning a geod income, tnterecting with various peopie,
and being exposed 1o a number of differiny ideas, opinions, viaws and classes that can show &
person the realm of possible caxeer choices.

The college education is based on the idea of preparing a parson for the future.

Most people think that the reason to get a college education is so that they can “get a 2ood
job" butin reality the main objective is t prepare a person for future kife expexiences. A college
education challenges a person so that he or she will have 10 overcome seversl diversites. Throughout
a person's life, he or she will be faced with numerous problems that will have %o be overcome. At
college students axe challenged by having 10 taka tests, write papers, end answerquestions. This
presents them with probleins that must be completed 1o earn thair grade in that particular class. In tis
sense Uy are present:d with & problem, conquer ti, and benefit by kaowing that they can
successfully handiw problems. A college education also provides a person with the knowledge of
being able o find information for answers t0 questions. Tis type of person doesn't need 10 rely on
aybody eise for finding infonmation; he or she can find this information by themself and be self
sufficient. Other peaple will respect a person who can handle themself, and provide information to
others. A last, but important objective of a college eduvsation for preparing for life's experiences, is 0
equip a person with an education so that he or she will be well leamed. The major topics usually
taught include history, English, mathematics, and scisnce. A person who has retained knowledge
learned in thase areas is betier prepared to handle problems, challenges and difficulties that may be
encourdered in the future whather it be in his or her employment or in life survival.

A college education cal also quip a perscn with a better chance of being employed ina job
that will provide a good income. Today, most jobs thatdo pay will require at least & backelor degree
justto be considered for employment. In order t qualify for these jobs, & person must obtain a
college education. Even after a person is hired, they are continually being provided with more
education. Education seeras to be the key o success in today's society. Anotheraspect of an
education is that it prepares a person o be rewponsbile member of society, and not & hindrance. He
1 she learns 10 be responsible for his or her sctions, and 0 take care of problems as they arise,
Another benefit is that a person who eams a degree also earns prestige and respect. No matter what
happens 10 an individus) thtoug his or her life, he or she will al-rays have that degree and nobody can
ever take that away from heim or her.

Interection with other people is also included within en education. A major benefit provided
byacollege education, but which is not considerad ss important as oliers, is the social ‘nteraction
with a varisty of peopls. Atcullege a person is notonly expsed 10 the upper, middls, and lower
classes, butalso people of different nationalities, cultures, and customs. By interacting with all of
these different pecple, & person laarns how 10 socialize with others. While learning this socialization
process, he or she will also be presented with differing views, customs, cultures, and idess. Asa
result, he or she will become more educated withnut having 1o be taught bya professor. This benefit
is important throughout a person's lifs, but most peopls do not realize its signdficance,

A Lastobjective of acollege education is to provide a person with as many verying views,
opirdons, and idess as possible. This allows a person to think about the ideas presented, and
compare them with their own. As a result, the person soon realizes that his o¢ her own visws are not
alvays the correct ones, and that others may have soms very good suggestions and jdeas. By
lisening ¥ these othar people, & person will be more informed and have & more intelligent idea of
whatis happening. Classes at collsge also vary in complexity, objectives, an’ isws. A person
DProsented with as many of these classes as possibls is expossd 1o numstous different fislds of
possbils smployment. Meny students stending college today decide that what they had first chosen
10 doa and what they later think they want to do are two different things. Ithas been estimated that
over half the students atending colleges and universitics today change their curriculum at lsast once.




A collge education not only provides a person with numérnms skills 4 ha nesd in s or har
profession, but also prepares him of her for resl life challenges. By sarming an education a person
cen open & real of possible avenwes for employment, as well as giving & person the confidence to take
On what problams life cax present. Also, & person will inwract with a vexiaty of different people, and
will learn how 0 socra and get alon with others. A college education prepares & person for future
lifs experiences end is something that once is earned will b used throughout a person's entire lits.




Mike: Final Dreft

The purposs of a college sducation ars many and variad. A college education provides a
persca with the skills 10 prepare him or herself for life experiences, & betier chance for being
employed in & job that provides the opportunity % eam a good income, ineractions with various
poople, and exposure +> a number of differing ideas, opindons, views, and clssses that can presenta
realm of possible cares. choices. The college education is based on the idea of preparing a person for
the future.

Most people think that the reason 1 get & college education is so that ultimanly they can “"get
a good job™, dut, in reality, the main objective is 1 prepare & person for future life experiences. A
college education challenges a person so that he or she will learn 10 overcome seversl adversities.
Throughout & person's Hfe, he or she will be faced with numberous problems that will have © be
conquer. While at college, students are challenged by having 10 take tests, wrie papers, and answer
questions. These experiences present them with problems that must be solved inorder 1 earn thefr
grade in that particular class and thud swvive atcollege. In this senss, they ar presentwd with a
problem, conquer it, and benefit by knowing that they can successfully handle prcblems. A college
education also provides v person with the knowledge of being able ©o find information for enswers ©
questions. This type of person doesn’t need 1 rely on anybody else for findinginformation; he or
she cen find this intormation by him or herself and, thus, be salf-sufficient. Other people will respect
people who can handle themselves, and can obtin information © answer questions. A last, but
important objective of college education for preparing for life’s experiences, is % ¢quip & person with
an education so that he or she will be well-learned. The manor ©opics wsually tavgid include hisvory,
2rglish, mathematics, and science. A person who hes retained knowledge learnet n these aeas is
botiar prepared 10 handle problems, challenges, and difficulties that may be encowi. ;zed in the future,
whather it be in his or her employment or life.

A college education can also equip & person with a beteer chance of being employed in a iob
that will provide an opportunity 1 eam a good income. Today, most jobs thatdo pay well require at
leasta bachelor degres just 10 be considered for employment. In order © qualify for these jobs, a
person must obtain a college education. Even afker & person is hired heo or she is continually being
provided with more education and training. Education seems 10 be the key 10 success in oday's
society. Another aspect of education is that it prepaxes a person 1 be a responsibis member of
society, and not 2 hindrance. He or she Jearns o be responsible for his or her actions and to take care
of problems as they arise. Another benefit is that a pexson who earns a degres also earns prestige and
respect. No mater what happens 1 an individval throughout his or her life, he or she will always
have that degree and robody can ever take that away from him or her.

Interection with other people is also included witidn an education. A major benefit provided
by a collegs education, but wheih is not considered ac important as others, is the social interaction
with & variety of people. Atcollegs & person is ot only exposed to the upper, middle, and lower
Classes, but also peple of different nationalities, cultures, and customes. By inwrscting with all of
these ditferent people, a person learns how 1 socialize with others. While learning this soci “ization
process, he or she will also be presented with differing visws, customs, cultures, and idess. Asa
result, he or she will become more educated withlout haveing to be tavght by a professor. This
berefit of learning t getalong with othars is important throughout & person's life, but most psople
do not realize its significance.

A lest objective of a college education is 10 provide a person with as many varying views,
opinions, and ideas as possible. This allows & person 10 think about the ileas presented, and
compare them with his or herown. As a result, the person soon realizes that his or her own views
axe not always the correctones, and that others may have soms very good suggestions and ideas. By
lisening 1o thess other peopls, a person will acquirs more informad and inmslligent ideas. Classes at
collage also vary in complexity, objectives, and visws. A person presenwed with as many of thass
classes es possible is axposed o numberous differen fislds of possibls smployment. Meny studerds
atending college vday decide that what they had first chosen 1o do and what they lawer think they




want 1 do are two different things. Ithas been estimated thac over half the studants stending .

colleges and universitias wday change thefr curriculum at Jeast once. ‘
A college education not only provides & pexson with numerous skills 10 be used in his or her

profession, but also prpares him or her for real lifs challenges. Berning an educetion cna opens

rsalm of possible avenes for employment, as well as giving & person the confidence 1 ke on what

problems life can present. Also, & person will interact with & vaziety of different peopls, ad will

learn how 10 sociatize and get slong with others. A college education prepares » person for futurs life

experiences and is somathing that, once earned, will be used throughout a person's entire lifs.
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Kim : Inwrview $1

" Inwrviewer: Whatis your initial reection 1o this [writing sample]

KimZt dossn't ook 100 bad. It's a good idea, but the sentence structurs is pretty bad. There's one
part that just runs on and on.

I" The senwence or the idess?

Kim: The senwnce.

I But you genenlly don't think it's 1o dad?

Kim: It's not that bed.

I: Do you think you wriw much different now?

Kim: yea. Maybe & little more proper English.

I'OK. S0 as far as grammar and sanwnces. . .

Kim: sentences, right.

1. What about the ideas, the development?

Kim: I don't even know why I wrow about this.
mggnbptfombmnmmmapmbbmmymhomm

I:1f you were given this today © wiiee on how would you go shoutit? would you chooss the sams
opke? How do you think you';d approach it

Kim: (panse)I vouldn't, I don'tknow that many problems. Idon'tknow why! picked this one.
(laughy Inourtown. . .1 live outin the country you koow, 50 I'm not fully awars of like certain

°; - problems in our own. It's hard © think of an idea 10 write about.

I: Let's say you had 10 do itnow. How would you approach it?
memmbpic?

. yes
Kim: MMmm. I think it was a good idea about the fines. Pretty much the same way, you know.

S vhatths problem was and what we should do about the problem about the sams,

I: Whatdo you liks the most about that paper [writing sample]?

Kim: [pause] I undersiood it. Itcame tirough clear, what they had imended they warred © do. It
'Wes clear what the purpose wes and what they ought 1o do. 1 know my spelling is bed on this, If
you ectually bad time 10 plan something like this you know, you would work on your sexence
stuctore.

1. What do you like elast about this?

Kim:I don'tknow. Itseems pratty simple. [laugh]

I: Do you think fhat's because of the tims constraint or bscause you were & freshman?

Kim: That's one reason {frsshman] See I hadn't had English for quite a while I didn't come right out
of highschool. I was outof school for about four years before I went back 3 school and so my
English skills ware pretty bad. Becanse I never did much wiiting. 1'd say I've goten a lot beter since
tking a Jot of English classes since I've been here.

I Omofﬂnmmmvhyyourmpoppeduptormbsunymbecaweyoulndhadsonmny
English classes. You Liad more than most people in your freshman class.

Kim: Really? I tink it has helped me. I feel more comfortable writing now you know, I don't fsl
bad. But things that axe xeally hard for me 10 wirie exe like shortleters. Long writings arer’t so bad.
Business laters ars harder.

-~ 1'Why do you think that is?

Kim: Bscause 10 getacross your idea in fust & short, litde brief thing. You don't have as much. .
Jraw it out forever.

~ L 1f you wers asked v write this today, in a sillar wsting situation, how would you.go about it What

kinds of strategies would you use?
Kim: Um. The way I always, and the way they wach writing, first you gsta idea of what you're

- going 10 wriw about like in the introduction then you go ino elaboration in your main part of the

paper is whet, you know, what you staed you were going 1o cover in your introduction and then

- conclvde ftall in the end, & surnmary.

I: Do you try % follow thar?




Kim: Yup. That's how I %ty v wile,

I: Do you do anything before you. put your pen © paper. Do you do enything 10 plan? Or do you just
staxt writing and see how it goes and then maks changes?

Kim: No.I xind of think about what I want % cover i it 30 I don't get off the track on something that
is irrelevant, ~Juknow.

I, What kinds f things do youdo when you plan?

Kim:] think about it.

I: How much time do you think you spend thinking about that topic befors you begin writing?
Kim:Not very long.

L. If you wers 10 do a st like that now, do you thin* wou'd spend more time thinking before it?
Kim: I think I'd stait abou: writing about somet).ing else but it seemed liks it would be 100 lengthy so
I vanted © pick something that was feirly short a simple problem that could be covered ina short
time

L. If you wers going ¥ revise this paper, what swould you do? Where would you begin?

Kim: Well if it were reallya problem in my own I would see how many dogs axe really picked up
and what kind of & problem it reaily was, what their actual plan was.

I: Where wouid you get that information?

Kim: At the , see my MOm works at the Shexiff's Dept. and they have Animal Control.

1. So you'd go thers % do some research then.

Kim: Right. That's why think I thought about tat, because my Momworks right thers and they
have a Jot of problems with that, sty dogs in the country.

I: S0 you'd do some researchon it. Inything else that you'd do?

Kim: I don't know.No.

I: OK. Kim Thank you.

Inwiview #2; Kim

Inverivewer: why don't you start by going through some of thess papers and ®lling me what the

clases were, what kind of writing you did.

Kim: I have most of mine from 112.

I: Whydon't we hang onto 111 and 112 until the end and begin by looking at what you did afer

113.

Kim; This is from Erglish 321. Our first paper in that was just ¥ answer questions, like ask a health

professional or he'd pose a question and we'd go through and ressarch and we'd snswer them.

I. so this is an Exglish class and you're working on & point sysem.

ml?fmwﬁmtpmrﬂnn This is about 6 pages lorg typed. What kind of preparation did you
or

Kin: I'had these questions. That was before we handed in the paper. Someone in the cluss went

firovgh and answered the questions ofn this evaluation sheet and then that's what he based his

jodgementon 1. He went through.

1: So you had your peers helping you.

Kim: Yes.

1. What else did you do in 3217

Kim: Th nextone was this ong, no, it was a proposal. And we had or we could use a real life

experience or something like that, That's whatldid mine nn. I'm in the Airforce Reserves so I did

mine on sdding another member 10 xy section in the hospit.. Or we covld add & piece of equipment

or something Iike that.

1. 30 you're requesting something.

Kim: Right. Requesting.

I And ogein yeu did the peer review with this.

Kim: Right. The nextone was an inwxview sssignment. We had 1 actually go 1 & hopsital end

interview & hospite]l administrator or somebody in & department and we had 10 wiits up about the

inwrvisw and do the paper on that. That wes my worstone. Idon't think I choss & good subject..

I: I notice that this one heresays "very nicely done Kim" axd that one doens't say that!
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%o Kimylavgh] No. I had a hard time doing that one. Maybe becansa I didn't ask good anestions or
something like that. Isesmed 0 have the most trouble with this one.

I: Do you think that the way that these ars evaluated by your eacher that it is difference thew the way

your wiiting was evalvaed in 111, 112, 113?

Kim: The eacher never said how he evaluated in 111 and 112,

i:lmtmmyouroxpmmmlumIIZ.Wuﬂnfocmdiﬂmminvmunyvombom

or poper?

Kim: I don't think s0. This is my lestons. This was on an issue or something. tis was a

profesisonal mater. Idid it on health care ethics.

I: Now tiis was an advanced writin glcass. Whatabout non-writing classes in rms of the health

area. Dil you do writing in those other classes? :

Kim: Yup.I'L show you. 1did this is on sanitation class and ii e onfood. This was for :

environmental health. Idid it ci> food poisoning. And Idid one for a regualr health class. ;

I: Do you remember when this was assigned? When the instructor assigned this did you geta lotof :

preparation , et's say the way you do in your 321 class or did they just say do a paper.

Kim: Do a paper.

I: What kind of guidelines did they give you?

Kim: length, typed, cover page

I:pﬁmﬂymfonmtm.

KimRig
I: No directior: in tmms of rhetorical concerns
" 1. What about the evaluation of this one? .
Kim.'Hoﬂnwhtitmzoodhntlnvmdmndimtitmmnvaﬁsﬂnhahcmmﬂng. :
; inswad of justfood poisoning ftself. Hewanted 1 know how it fit in with a facility tself. :
- 1 Whatabout in terms of the surface kinds of things. Did he mark anything lke ther? Did he do any
- - kinds of correcting o1 editing?
KIM: yes He fixed typos or he mentionsd if a ssnsence seemed awkwand.
ﬁ&amﬁw%wﬁmuoﬁmmwnmamﬂ
110
I What aboutin 321?
Kimxno

1. OK. Wt about your next paper.

. Kim: This was from Community Health. I did this, gosh, I think I was a sophomore and I did iton
F(huzmh) and it was my favorie paper.

m;muymtabtofﬁmamwmdam And the wacher had his wife read it

» en

KIM: Did he have her read it for & xeason?

imc. Now whatabout the directions you were given for this paper? Just chooss atopic and
ormatting?

Kim: Yea, basically wy could use almost any format, but typed. So many sources.

= L Let'ssee. Aswe look through here I ses he went through and comrected tiings and commented and
- made comments ebout the subject matier as well as editing. Did you feel you leamned a lot from this
e

, yes
I:Wu&badﬂfmmupe&hmmmmﬂﬂsﬁommmmmuamhpapeﬂ
Kim: We were given limited topics in 113. Ididn't like that, We had 1 pick from certatn subjects. I

6iAn't liks that. I like it where you can pick your own subject, something you're frdo.
1. That's why you chose this,

B Khn.lén':;smminnmﬂm something o think about. Idid my 113 paper on perfums or
& S0me .
é? I: Is this o) the writtng you've done outside of “writing® classes?
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Kim: Just that one right thare. We've dons & ot of fourmal reviews, Wa had 1 do fournal rsvisws
for my 321 00 beaides keap & nowbook and read articles and stuff liks that,
I: Was this journal review the sams class as this?
Kim: No that was for Health Syswems
I: Of the classes that you've taken after 113 other than 321, you've wiiten in atlesst 2,
Kim: I had © write one for the field of aging 100, butI don't havs that one.
I: Was thata research paper 00?
Kim: Yea. You had 10 do it, you know, on diffsrent aspects of aging or different affects, like
environmental.
m you've writen severel yssarch type papers then.
:Yea
I: S0 the main type of writing you've done afeer freshman English has been research papers.
Kim: Yea, and joumal reviews.
[: Are the joumal reviews pretty structured fn #rms of information end formar?
Kim: Yea, se¢ a Jot of times he likes us v practice summarize aritcles and read the axticles and put
down in our own words and give the main points and give our recommendations
I. Hos anyone ever asked you 10 keep a journal? o3
Kim: in 321. Whatdo you mean? &
I A journal is usvally & place for ungraded writing, & place where you record your thoughts about
kmgm being covered, kind of a glorified diaxy.
‘10,
I;We've pretty much covered how much writing you've dons and what courses, what kind of
feedback did you get on your writing?
Kim: Most of the time it's been pretty good, nota Jot of ermors and stoff. I tty 10 proofread.
I: Now, do you think that freshman writing prepared you for these courses?
Kim: I think ftdid. Itgave me, like other types of papers. Like we had © do comparison contrast
and descriptive and a narrative.and I think it was helpfol.
I: So the skills vou Jearned in 111 and 112 and 113 caxried youon % the upper level wiiting.
Kim: Yea,. And we always had 0 do these serence correction sheets all the time. I never did very
good on them but it yeally did help me. [laugh]
Itmade me Jook ata senwnce more closely o see, I could w1l more if it was right or wrong. I hated
these thing® but [laugh]
{: Whatclass did you do that in?
Kim:Both 111 and 112,
I; Did you have the same wacher for both?
Kim: Yea.
I: D# freshman writing challenge you?
Kim: I think so, because I dida't think ! was a vexy good wriker [laugh’
I Did you feel that you made & Jot of improvement from 111 % 1137
Kim: Yes. Butit was a different type of writing. A research paper is. . we didn'tdo & ot of writing,
just that research paperin 113.
1:Did the documentation business that we slways spend so much time on in 113 help you when you
did your ressarch in other classus or did they say I don'tcare what system you used. did they sesm
0 cars about your footnoting and bibliography etc.

}{i&nﬁea%lmmgomm , e turned itin ot the end axd I never got 10 see how it was evaluated,

Kim: Right.

I" Learning that stuff, did it help you with your other papers?

Kim: I besicelly knew most of that axyway. It really wasn't nothin axy new.

I: Did you find that the feedback you got in non-English classes was any different from the feedback

you got in your Bnglish classes? In wrms of what the kinds of comments on your papers.
Kim: I think there was a littls more detail.




Kim: In English. Moxe eritical. Butit shonld be, Somatimes T think that non-Rnalish tachare ams too
easy.
I Whatdo you think your strengths axe as & wrier?
Kim: I don'tknow. IthinkI pick pretty interesting wopics. that makes i sasisr 10 wrie.
I:Becaua;you‘repemmnymvolved with iv

(RIght.

I: Do you think your strengths & & writer have changed any.
Kim: No. I hed & hard time deciding whet 1o wriw on. (laugh)
I Well, do you think that that is one of th things you leamed in freshman writing?
Kim: Yes. I think so.
I: Do you know how you leamed i?
Kim (laugh)
gmém#!mdommbmmmmmmmamwmm
Kim : Different types of writing.
I And perhaps your senwence editing?
Kim: Right, Defintely. Cavse you know not just that other people were evaluating us but we would
=+ resd their papers and evaluaw theirs ©o.
" ﬁ%d%voum\dnmlmmnmboknowmph'am?

: Yea, .
I: Do you think you were elaxming while helping them?
Kim: Yea. I think so. It makes me say Wow do I do that vo?
1. What kind of things should & writer think about when writing?
Kim: Is the mawerial they'se going 1 use cuxrent. I seem 1 find thata lot. I pick & fopic and thenIgo
10 Jook for information on it and it isn't very corrent. 801 try © pick something that the information
is faitly current and thers's quite a bit of information, not just litths bits end pleces.
I. What about while you're writing?
Kim: I think, try not ©0 maks it 100 broad. I have & endency © 4o that keep it more specific on
certain points and not, you know, wriwe about 0o many points. Just pick certein things to write
about and not maks it so generel,
L. And what about after you've finished writing?
Kim: I don'tknow. Maks surs that things flow from one section 1 the other. Make sure I've covered
tha main points. Meks sure I;ve covered each of the main points thet I mentioned in the introduction.
And summarize at the ending.
I:Howdid 111,112, and 113 make you feel about yourself &s a writer?
Kim: I thought it gave me more confidence. 1don'tknow, 111 you know, the first thme I wrome § did
averege work. I had the same instructor for 112 and it seems like I did much beter,
1. Woul you recommend % somebody 1 stick with the same instructor?
Kim: I think it was helpful.
1. Whatdo you think makes & good paper?
Kim: Inwresting, firstof all. Itshould be an interesting vopic.
1. To youor © the resder?
Kim: to the resder. I' ve read other people’s papers 100 and their sexence structure fsn't very good; it
doesn't flow right; it jumps around. WhatI like is if it has a really good introduction. That's whatl
- think most papers. If it starts off good it's going 1o be a good paper.
1. 1t's lika the first five minums of & movie, right?
Kim: Yea, Right. (lagh)
I: Does what makes & good paper differ from class 1 class?
Kim: J don't think so.
I:Soynu'vatonndmm'sbeengoodasmosyomvmmm,llz,and113voseqmny
27 good for your writing in, say HSM 3047
.- Kim. Yes. I use the seme basic type of writing. Butl;ve noticed my writing hes improved from 111
= - 0112, 113, 1thas gone up & step each time.
I. What do you think has improved?

Lo o1 N
R NP I T

153




o
5r

G A ROLDER T 2T ey

o ..'-W.-T;‘bi{,lu«:‘wuﬁw.um.p«,.;wg -
. PR N '

R

KimThat's what] wondaged myself] (laugh) I think I learn sornathing naw svery tims, Mayhe sack
vacher odds. It seems ks [ learn something new svery tims. Even though you think you can’t leemn
anything, Bnglish is English, the same senwnce structores, you know, and different things, dut]
actually Jearned each time.

I What kinds of things?

Kim: Somatimes in 111 I'd use the wrong verb ense, you know, singular and pluxsl and it would
charge in the paper or it should all be ons person or two persons and you'd jump back and forth like
that or you talk about something singular and use & plurel verd, or something like that?

I Did youdo that?

Kim: Yea.

L. Do youdo it aymore?

Kim: I'm more careful{laugh) Also, inswead of just using basic wonds, try © use [pause]

I &ty 10 uss more sophisicated words?

Kim: Right. Wond choice.

I: How do you do tha®? Do you use a Thesaurvs?

Kim:Yea. Orif I think of & word [ say what word couid [ use insead?

I: So you pay ateention © your word choice.

Kim: Right

I: Did you 111 and 112 instrocto: spend & Jot of time on word choice? What made you decide 1 think
about word choice?

Kim: Well, in my papers they would put words in there that they sedd this word would fit this beter.
They'd change words.

1 : S0 seeing how somebody else could edit your paper seemed 1 help you.

Kim: I tried 10 Jook at what they wrowe wrong and tried 10 improve it for the next paper.

I In your non-English classes, how much did the writing count for in wmms of your grade?

Kim: Well one was 25% of the grade and the joumal yeviews have always been. . .(s papers have
always been 25% of the grade. Even in Environmental Health,

I: How did you feel about that?

Kim:Idon't know. It's something you cando on yourown. It's notliksa st It's up 10 you what
youget.

I: You're a good writer 50 it didn't bother you.

Kim(laugh)

I: What edvice would you give someone justentering English 111?

Kim:My sister is in Freshman English.

I.OK, s0 whatdo you #ll hey?

Kim: Um, I don't know, I help her by proofrseding her papers and stuff liks that but you know [
recommended & wecher thatI'd taken that I thought were good English wachers, and try © help her
like by proofresding and stuff like that, w1l her that she should go through it several times and resd it
before she hands it in.

I: T don't went to get into individual personalities, but when choosing & ®acher, what qualitiss would
you il her 10 look for? What would you want © get if you could design that 111 class so that you
learn & Jot, what would you want the teacher © do?

Kim: Cover the different types of papers and stuff liks that, or even have a workbook. We had
spelling wsts every wesk and definitions, stuff like that, Just litte things liks that that help your
grode besides just writing. Like we had those sexwence exercises we always did and stoff ks that
and I think that kind of thing helped 0.

I You think that it helped you improve as well as helped your grade.

Kim:Sentnce stucture. Yes. Well no, those sentence structure sheets always hurtmy grade. Butl
think they helped me.

L. If you could offer some advice % 111,112, 113 wachers, what advics would you give them?
Kim: Make them give them those sentence structure wsts.

I: OK. What sxactly wers thess sentence workshests. Thay sure made an impression.

Kim: You had 10 find the exrors in the sennces and then correct them.

I: How could we improve the writing program?
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Kim: Well, ! don't know if this is, , thay didn'tdo fhis in my 111 or 112 but my siewr hae an English
class now where they o in and they have a , sitdown with & twor and go over their papers or
something

I: They're required 10 go 0 the Wiiting Center?
Kim:Writirg Center, right. I thihk that was good.
ImdowformypmwmmcMstnwomamklﬂnwmﬂmwreally
e
I: How well prepared 10 you feel % write on the job?
Kim: [ don'tknow, I think if I hed 0 wrrite something I could do pretty well.
I Do you think the! yous job will entail much writing?
Kim: Yes. Lotsof it Even my job in the Reserves I have 10 wiite evaluations and stuff like that and
I mighteven have 10 writ a proposal. There axe people out there now who are writing proposals all
gmwlmws..smrwmdawkgmm,acouphcmmpmpommwvm

Ip me.
1.Good. So youdoexpect 1 do quiw & bitof writing.
Kim: Yos. The book the instructor used for 321 was really good. I use ftstll Itwas mom likea. .
.ithadrllzmmandpmposekom. 1t was more like business writing. It was called Successful Writing
AtWork,
}éjigyou'vehmg on 10 that book for reference. Have you hung on to any of your others?

: No.

Inwrview #3:
{Before Writing)
Inerviewer: Have you ever written a paper liks this befors?
Kim: It's more like my position paper.
I: How much do you think you know about this topic?
Kim: I kind of have an idea of whatI've heard from some teachers or speakers that have come back
ond what they perceive after they stared working, what they gotout of college, just gives youa
gonsrel background, you know, teaches you how 0 leam.
ﬁgic,so you're probably thinking that you'll taka the view that liberal educaiion is important.
: 3.
I. So, where do you think you're going o start?
Kim: Maybe some of the things I felt that I got out of college, maybe what I thought my puxposs of
going 1 college is

(APer Writing)

Kim: I have a qusstion. Who is supposed 10 be the audisnce of this?

I: Who are you writing this to0?

Kim: Stadents who are graduating from highschool and going into coliege.

I: You can determing your own audisnce and that's fine. Do you have another questions?

KiYanea. I cansay what] feel the purpose is for students going v college?

I: Yes.

Kim: And [ was wondering if this one (points 10 a paragraph) if I should make it imo two purposes,
Raches indepandency and socialization, shoul that be one or two.

L. you mean in forms of paregraphing? I think you should maks thatdecision. Think about it tis
week while you're working on it.

Did your idess change about the 10pic 83 you began © wrie?

Kim: Yes.

I can you elabore?

Kim: Well first I kind of was going ® go it for young and old; then I decided 1 do it just for studen's
grduating from High School, what some of their reasons were for going, what they expected.

I: So you kind of naxrowed your audisancs.

Kim: Right. ”

I: Anything else?
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Kim: Just that one place wham I may nasd 10 break it inn fonr main prrmosas instead of thes,

I: Have you made changss in your peper during this draft?

Kim: I kind of proofread it, if itdidn't, words didn't ke, I'G cross itout, |
Not mxch though. :
I: Those that you did. What prompled the cheuge? |
Kim: Poor word choice, or like 1 had put first, second thind, I went through and changed tem

around to what I thought would be betwer for putting first.

I: You mean in order of imprtance?

Kim: Right. What I wanted 10 taik about first.




K Fushaes Wyitsg Semple

How would you like it if your child was atixcked by a stray dog. How would you like itif
your property was damaged by a sty dog. Last month thixty doges that whers just running loose
where picked up by the animal patrol of this county. People of this county are not being responsible
petowners. Each dog should be property taged and if not being supervised by thier owner should be
enaleashor inacage.

I propose that since we have this high nwe of dogs just runining loose. Everytime the animal
patrol picks up a dog and takes it back 10 the pound and the dog has no idantificaiton, when the
owner comes o claim the dog they will be fined for letting thers dog run free and for not having
Mentification on the dog. If the dog has not had its shots the dog will be vaccinated and the owner
will pay for that also before they get thers dog back.

It's not a diffucult law to follow if people really care enough sbout there dog and if they
don't they will pay the consiquences. This will insuye the saftsy of our children and property.
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Kim: Boegh Dnaft

Meny High School greduates go 1o college for alot of different reasons. In talking with other
students Ive found that some go 10 college 10 Jearn & specific trads, 1 becoms independent and mest
new people, scrae axe undocided with what they want 10 become and fee) college will give them
dirsction. So what does the typicel high school gradnamw think colleg:: is for?

I feel a college education hes three main purposes. Third, ft wochs “tudeiss how © Jeam and
be tradned. First, f: waches independency and socialization. Second, it helps a person sesk out what
Gy trvely want 1 be.

The first thing & student goes through with enterixg college is orienvation. This is the
begginfng of manyr social interactions with nev people. When a person goes 0 college they ars
placed in a setting of mesting people from all different arsas. If the classtoom studendts have ©
inweract and Jearn ©© work with 012 another just as they would on the job. As for meeting people
outside of class most freshmen axe requiced 1 liva on campus the furst yeer. The dormiwrie st up
differnt soclal events 10 try 1 get e students 10 interact. The college offers many clubds,
Inturnitiesisororities, varsity and tntranunal sports, st 0 try and get stodents 1 frderact,

For most students this is the first time away irom home. The stndentis faced
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Kim: Final Draft

Many High School graduates go o college for alot of different reasons. In talking with other
students Ive found that some go 1 college 10 Jeam & spacific trade, % become independent and meet
new Deople, some &re undecided with what they want 1o becoms and feel college will give them
direction. So what does the typical high school graduase think college is for?

I foel a college education has three main purposes. Thind, it wachs students how 1 learn and
be trained. First, it waches independency and socialisation. Second, it helps a pexson ssek out what
they trvely want 1 be.

The first thing & student goes tirough with exering college is oxientation. This is the
beggining of meny social inwrections with new people. When a parson goes 1o college they are
placed in a setting of meeting people from all diffarrntareas, If the classroom students have v
intersctand Jreon 10 Work with ons another just 87 they would on the job. As for mesting people
outside of Class most freshinan are required 10 live o campus the fuxst year, The dormitorie set up
differnt social events 10 try 1 get thy stadents 10 treract. The college offers many clubs,
fraturnitiesisororities, varsity and intramurel sports, % 10 try and get students 1 interact,

For most stadents this is the first time awey from home. The student is feced
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Intervievw #4: Jane

Interviewer: After reading this [writing sample] what is your
initial reaction to it?

Jane :Very poor.

I: You don't think it's good writing?

Jane: No.

I: Do you think you write bstter now?

Jane: I have more idea about structure and modifiers, misplaced
nodifiers (laugh).

I:¥hat do you like about what you wrote?

Jane: Un. About the persuasiveness of it. I¢ was written as a
persuasive piece.

I: ¥hat do you think is particularly persuasive about this niece?
Jane: ¥ell, it states the facts, what has been done leading up to
the project and why it was delayed and the reasons wvhy I feel it
should be continued.

Ard lists several reasons to increase tax base and bhring revenue
into the aresa.

I: ¥hat do you like leaat about this?

Jane: My writing (laugh).

I: can you be xore specific?

Jane: sentence structure. I guess how I would organize the
sentences. I think the paragraphing is good, the introduction is
good and the explamaticn, but I think that I would rearrange some of
the things in the paragraphs and rearrange the ssntences.

I: If you were going to revise this, and you had some time to spend
on it, what kinds of things would you do?

Jane: First I would check what I have. Part of it is just
remepbering vhat I wrote. I don't remember as much about the topic
now. I think I would change basically the sentence structure to
xake sure that they were connected, so that they sounded better,
nore parallelisn.

I: Would you do anything with the content?

Jane: I would probably add some and go back and do some research.
(laugh) Because it was a while ago when thcse things were thought
up. It was kind of a small topic and I couldn't think of anything
else to do. Everything else seemed too big. (laugh) And for the
length of the paper. I might change some of it. I'd have to
resesrch.

I: Otherwise you're pretty satistied with the rhetorical part, the
persuasivness of it. You'd pretty much just pslish it.

Jane: yea.

I:If you were given this topic to write on today--forget about the
iggt that you already wrote on it before-- how would you go about
Jane: I'd set up an outline, and I'd think about it longer before I
start writing, and maybe even sketch like an outline, maybe a
sentence outlinestarting with the introduction. Um, I have more
concept of how a paper should be laid out from start to finish, go
over points. In this other paper [writing sample] I put too many
points. If I were to do it now, I'd just put a one page. short
intro to the problem and how I felt I think I'd leave some of the
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fact out, some of the more technical facts, try and lay it out a
little bit bette-

I: S0 in terms ot what you'd do ahead of writing, what kinds of
things do you do vhen you plan. You said you'd jot down an outline.
¥hat else?

Jane: I usually think about it for quite a while. Like I have a
paper due in two weeks and I've been thinking about it for three
veeks now, just finding out about the topic, what I know now and
what I havs to pout into the paper and I write dovn a sentence
outline. It depends on the paper and how long it is.

I: Do you find that if you spend time just kind of not letting
yourself think consciously about it but it's just in the back of
your mind that things come to you?

Jane: Yes. I find I ozganize better when I go to write.

I: Now when you sit down to write is there anything about your
strategies during writing that you do differently now?

Jane: Now I kind of sit down, I notice that when I'm trying to make
it right T end up creating more problems for myself. So, sometimes
I sit dom and I write and I type and I give myself some time in
between and than I go back to organize and then I might read through
it and think about it more and then I go back and edit, make
corrections.

I: I notice you said type. Do you compose on the computer?

Jane:A lot easier now.

I: Do you find yourself revising more?

Jane: Yes. I do. Sometimes if I have a paper that I hurry through
it and hand it in I don't have time to plan for it and I find that I
don't make &s many editing revisions as I should. But when I have
time to plan for it I do.

I: ¥hen you do those editing revisions, what kinds of things do you
usually do?

Jane: I check for spelling, punctuation, make sure that it's
consistent in tense.

I: That's it for this session.

Jane: Interview #2:

I: This t:se I'd like you to just thumb through your portfolio and
cell me about the pizces in it.
Jane:Thase are scme papers from 311, idvanced Technical ¥riting.
I:Could you begin with some things from non-English classes?
Jane:One of my Education classes, Education 406 we did a job
analysis for Hanchett Manufacturing. It was hands on type thing.
Ee vrote questionnaires, papers, reports on research resding we had
o do.
I. When you were assigned these projects, were you given very
specific instructions?
Jane: Yes. A lot of it was like writing lesson plans and like
planning hehavioral objectives and things like that. Now this, we
atudied the structure of & job analysis and how your write job
descriptions so those were very structured. The actual report
vasn't as structured hecause we changed it to fit Hanchett's needs.
They were looking for something specific, so we changed it. Ve
developed a questionnaire and did interviews and observations.
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I: ¥ho were you interviewing?

Jane: Workers at Hanchett. We did ten hourly workers, machinists
and welders and a couple materialing handlers, soc. . .

I: So thia checksheet was this provided by your teacher or was this
something you came up with?

Jane: We created it. Here's a final part of the report. It was set
up with just a basic report structure, title page, tables; it's xore
of an analysis, deacription of the program, why we did it. the
naterials we created.

I: So in terms of what you were provided with by your teacher, you
wers given a general assignments and you had to produce all the
materials.

Jane: Right and we also had to, I don't know if I have it with me, I
kept the background information. I had to write a reports on
articles, current journal articles.

I.¥hen you did those were you given any specific instructions?
Jane: General instructions.

I: How were these things evaluated.

Jane: I got an A. Basically the report was the class.

I: Did he evaluate the report? mark it up etc?

Jane: Yea.

I. What kinda of things did he mark?

Jane: He marked grammatical and punctuation, um, he marked content,
but we had talked with hia about content so there wasn:t much. Ve
telked with him about structure and format before we ever put it
together.

I ¥hat else have you got here?

Jans: I've got some other stuff froa Education, but um, this was one
that I did quite a while ago when I was in the illustruation
program. ¥What we do is we break up into a job shop and each student
has certain jobs they are responsible for and we produced a manual
and we decided to do a trouble shooti:g manual. So the format and
the layout were all our decisions. Our professor acts as our
client. We researched materials frox the library and snowmobile
dealerships and we went and, I wrote the description of the two-
stroke engine. Basically we gathered material and revised it. all
By Education classses I had to write quite a bit, reports for
educational philosophies, um. . .This one is a philosophy.
Education 310 we had to set up a class that we would teach and since
I'n interested in training I set up a training seminar. And it was
set up eack section we worked on a week. There were like 16
sections and one week we'd work on performance objectives then we'd
turn those in. In the end we compiled it all. For this one the
teacher provided an evaluation sheet ahead of time 20 we knew what
we'd be graded on.

I: ¥hat else have ou got?

Jene: My internship I had to write a lot, reports on articles. I
had to send in two articles a week.

I: Were you given a format to follow?

Jane: NO, General instructions. I was writing two pages for each
article at the beginning and then they said you only need a briet
paragraph so we know you did it.

I: Were these evaluated?
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Jane: Basically whether we did them or not and punctuation and

grammatical. Most 0f my classes have been editing since the

freshsan year.

I: Let's talk about that then. How do you think writing differs,

as far as how writing was essigned, required, evaluated etc in non

English courses vs. English courses?

Jene: I went on into the upper writing classes.

I. Were the upper writing classes different from the freshman

writing sequence?

Jane: Yea. It was uh, In Rhetoric and Style, we did things like we

studied the history. We had to give presentations. We studied how

style changed, how we used punctuation differently., how words were

used, etc. It really helped me learn the gramatical things. In TC

432 right now we're going over Strunk and Ythite's styls guide as a

refresher course. I write a lot in all my classes.

I: After the freshman sequence then you've done all kinds of :
technical writing iacludingjobs analyses, reports, class objectives. :
Did you do any traditional academic writing like research papers? :
Jane: Yes. I did a rosearch paper for speech class. A lot of what :
I do is research, like the snowmobile manual was research.

I: OK. Did the kind of writing you did in 111,112, and 113 prepare

you for the writing you had to do after? P
Jane: Yea. :
I: How? :
Jane: I had to write 1. speech class and I had to do outlines of

speeches and in interpersonal communication I had to write an essay

on ny opiions on interpersonal relationships. I used research but

it was mostly how I felt. 113 kind of helped with that.- We did a

lot of adjectives. {laughs)

I: How did adjectives help you with writing persnnal essays?

Jane: I have a lot of technical writing and it means a lot of

describing things yet not flowery, but it calls for specific

adjectives.

I: So you're thinking about precise wording.

Jane: Right.

I: Why don't you look over your transcript and just list the courses

that demanded writing.

Jane: I write more.

I: You produce more or you write more often?

jane: lore often and I produce more. Sometimes I, It's been good

that I write more because I need more practice. Sometimes I don't

spend as nmuch time on each specific assignment because of the time

limit {looking at transcrupt] My first two years I had a lot of

illustration courses. Speech class, Technical and Cccupational

Writing, Fundamentals of Public Speaking--basically doing outiines,

Advanced Composition--we wrote a lot--Speech 106 Tnterp[ersonal

Communication, Lit classes I wrotec a lot, Humanities classes.

I: Did you do essay tests?

Jane: Yes. It was really helpful to learn how %o organize ny

thoughts before I wrote them..One of the things the teacher :
comng?zed on was that I had good organizaticn to complete the :
queation :

I. So you wrote essay test questions in Speech, Humanities and Lit?
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Jene: Yes. Studio Techniques ve wrote Audio Scripts. In Tslevision
ve wrote scripts, matching the video with the sound. In all my
Education classes we wrote. Printing and Layout Design we wrote,
copy mainly. Brief. Interviewing 301 we had to write papers,
detailed palming papers. We had to write a research assignment. My
internship I wrote all the time. Principles and Philosophies of
Education I wrote.

I. In these courses then, can you make any generalizations about how
the writing was assigned and evaluated?

Jane: The professors aren't English professors. I got more
-direction in terms of rhetorical things from the English
instructors.

I. About Evalution?

Jane: English teachers have more background and the writing was the
main focus so I got more feedback. The papers in the other claases
were used to back up other things that we were talking ahout. In
the English classes we were talking about structure and style. so
that was the emphasis. The papers weren't evaluated in the same
way. In my English classes the focus was on writing and being able
to communicate aoc we'd study grammar, style, lay out, audience, we
vere writing to someone. In the other courses we studied audience
because we were going to teach so that was the same.

I: So is what you're telling me that the otgher teachers are more
interested in just hearing what you have to say as opposed to how
you say it?

Jane: Yea.

I: Did the feedback in the non-English courses differ from the
feadback in the English courses?

Jane: Yea, & little, especially now. ify English teachers edit more.
ity Education and speech teachers edited and made suggestions but not
as extensively, close but not as much.

I. Did freshman writing prepare you for the writing you did in these
courses?

Jane: Yea. Because I had more interest in it. It made me want to go
on. I had English 111, 112, 113, and 211 and then I took 321 and
t.g:t really helped me decide to stay in Communications, how I did in
that class.

I: Tell me about 321 then since that seemed to make a big impression
on you.

Jare: That's when I really understood why I was having a hard time
understanding and ways to work around it. I had gotten in the
pattern of when I read my eyes jump. I can't read out loud. I have
a very hard time. 1I.'m better now than before. At that time I
still had a hard time with that, so I had a hard time with sentences
bectuse when I read them I had to go slow 3o when I would write a
paper, Sandy helped me (321 instructor) and Judith (Writing Center
tutor) about going to resd it for just content reading it for
grammatical , mechanical things made me realize that I have to make
an emphasis to alow down.

I: So you learned some strategies Tell me then about your freshwan
wvriting. Was it chanllenging?

Jane: Yea. I had Fogarty for 11 and 112 and I'm glad I stuck with
him for both of them because he worked a st on sentence structure
and tests on sentence structure end although I hated them they
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Jane: Ozganization. Focus te an audience. Now I notice problems in
LBXt DOOKS. That was a really good feeling, to see errors in text
books. I am picking it up.

I: Do you think that what makes a good paper differs from class to
class?

Jane: No. They all have to be organized. They all have to have a
structurs. You have to write to your audience so they can
undsratand it.

I. ¥hat advice would you give to someone just entering the freshman
sequence?

Jane: Pay attention. Realize that you need to get as much
communication ability as you can because vou'll need them. You need
to know how to deal with people and a lot of that is writing. You
need to know how to reprezent yourself. If you can't write you
won't do real well. I think a lot of people don't realize that.
¥here I came from I hated English. My Lit. kept me from failing. I
got Cs in writing, in graxmar and A's in Lit, so it balanced out.

I: If you could give some advice to the teachers in the freshman
seqwuence what advice would you give?

Jane: Relate what they're doing to the future. To relate it to, you
know, one of these days you're going to be a manager and you're
going to have to write letters. I don't think you realize that when
you're first going through it. You have to take it.

I: Do you think if I said to you as a freshean that you're going to
have to write letters someday, that you'd believe me?

Jane: No. I think you'd have to show them.

I: How?

Jane: With uh, like in our technical writing classes we were shown
reports that were done and in proposal writing we were showm
proposals that were done by people in industry. Maybe pull in some
poupl that have graduated and now reslize they need those skills.

I ™hat sounds like good adice. Aside from that what could we do to
inprove our writing program?

Jane: I think it's good. I think impressing it upon students that it
is importent. I don't know how.

-
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really helped. I mean I dreaded taking them but they really helped.
I remember taking them, I ramamharr those tests more than I ramashar
vriting anything. I've written so many other things I have trouble
remenber writing back then.

1. What are your strengths as a writer, back then and now.

Jane: Back then I wasn't very good. I got Cs.

I: What did he diagnose -your problems to bhe?

Jane' Fragments, Comma splices, I always understood. I could give a
definition of the parts of speech. I knew what they were but I
couldn't apply them. Aind that really was, I think because I wasn't
ready then. I learned to apply them, how to word a sentence. I
finally understood what a comma splice was. Sometimes I still know
there's something wrong but I don't know what it is.

I: What do you think your strengths are now?

Jane: I think ay biggest strength is my content. I enjoy research.
I enjoy finding things and trying to translate it, because that's
vhat technical writing is really. My structure is good. I can
recognize a sentence that har something wrong with it and I cen
correct it now.

I: If you were to give advice to someone about writing, what would
you say that a writer should think about when writing?

Jane Everything.

I. All at once?

Jane: Before writing, plamnning. I think about things & lony time
before I write. I writc some notes, maybe do a rough outline and
during writing I would recommend just sitting down and writing.
That works for me because if I worry about how it is being
interpreted or if everything is correct I get too caught up and I
don't do well, so I just sit down and write and then I go back.

I: That sounds like gowi advice. How did 111,112 and 113 make you
feel about yourself as a writer?

Jane: At first, I wasn't comfortable with English.

I: It's pretty ironic that you were uncomfortable with English and
you ended up in communications.

Jane: Oh I know. I'm going to go back and talk to my English
teacher from High School. He told me I'd never write. You'll never
be able to.

I: When dio you think you began to gain confidence?

Jane: 111. I understood why I had a hard time. The light turned on
and then I understood.

I. ¥ho turned that light on?

Jene. The Writing Center. Judith. She helped me realize my problem
and hor to look at sentences different.

i: Did you know about your reading problem before?

Jane: I knew that I always had, dyslexia, with tranposing numbers.
I. So you knew that coming into Ferris.

Jane Right I knew that I did that. I could never take accounting
because I reverse my numbers. I didn't realize it affected my
writing. 1In reading I scored high because I understood. I didn't
understand why I read so fast. I was reading over 600 words & minute
but I didn't read sentences.

I. What do you think makes a good paper?
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Jans: Freshman Writing Sample
Shopping Mall Plans Delayed Once Again

The topic of discussion, in our small town of Marysville, is shopping mall or no shopping
mall. The 1964 plans to construct & inclosed mall at the corner of Gratiot and Range have now besn
essigned 10 commitiee by our city’s mayor. This coramittes will reach a decision by Ssptmber 15t
1986, there for, delysing the start of actual construction utill April 1987.

Mayor John J. Wright Jr. & wralthy financier of several Jocal stores in Port Huzon's
downtown, was able 10 keep the Seaver Co. plans for a mall, unknowen untl March of this year.
The plans were released 1o the Times Hearld newspaper, by the Seaver Company when 0p
excutive's felt that Mayor Wright was delivextly delaying palcement on the City Council's agenda.

Many of Merysvilla's residents are extremelly upset at Mayor Wrights lawst scheme to delay
the starting construction of the mall.

1 avendy sgree with them. I have started a patition 1o make the City Couneil put the mall
gzm 0 public vote. As the Marysville Chamber of Commerce I urge you fo support my petition on

e8sons:

Tax revenue will rise

Houseing demand will rise back w0 it's former level.

The increase 1 other area stores once more people ar
brovght into the area.

The econimic status of Merysvill needs it.
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Jars: Final Draft
hat is College for?

1 feel the main objective of traditional four year bachelor's degree i3 %o prepare students of all
ages v enter the professional work-force (usvally called the whiw collar work-force). College can
also prepare students 10 enter a trade profession such as auto body, heavy equipment, dental hygiene,
techneial illustration, and tool design. While providing academic experience, collegs also provided
personal growth in academic axes as well as interpersonal aress.

College exposes students to situations they will encounter in their chosen field after
graduation. College allows growth in each stodents field by exposure to problems and examples of
how problems have been previously solved. Itallows students 10 learn and grow within their own
fisld of study and personal development; this is often done in & two yeer associs®e’s programor &
four year bacelor's program.

Pe.iis is a goot exampl of & undversity that provides both types of undergraduate education.
The purpose of an associat wchnical program is 1 prepane its graduates, in two years, 1 work in the
profession. T se students are prepared 10 be workers not mansgement, although, many do move up
0 menagement postions over time. Students spend a majox of the time in lab and lecture classss in
their chosen specialty. They also ke the freshman English series, end & sampling of humandties,
natural science, behavioral science, and mansgement coruses. These classes ars to help the student
become & well-rounded person. Many people that complete an Associates program continve their
education by completing a bachelor's degree.

The puxpose of most bechelor's degrees at Rerris is 10 provide students with additional
wchnical skills, personsl development skills, and management skills. Students thatcomplew &
bachelor's progrem ynvust take & minimum of 12 credits in the areas of humanities, natural science,
and behavioral science. These classes are © help the student 10 becoms a well-rounded educawd
person with the ability 0o funciton comgiely in today's changing society. Of course these students
takes a large number Of courses pertaining © their axes of speciality. The classes taken in the
speciality axea are aim 1 begin to make the student an expert in histher field.

As previously mentioned, college lso makes & person & well rounded person by exposure ¥
the liberal axts: art, culture, history, literature, and science. College provides much experience in
developing communication skills both written and verbsl. Most all courses require students t0
communicate their view throvgh speeches, papers and interviews. In addition, it furnishes
opportunities for the student o mature interpexsonally. Soms examples of interpersonal dsvelopment
are coping with classes assignments, managing time, working with other stedents, and the most
important how t0 make your own decisions.

Awey from the acedemis, college is a time for people, especially young pecple 0 mature,
For most people, college is the first time they have ever been on their own and responsible for their
own actions. Itis time when good friendships are developed. Itis & time when you leaxn your own
capabilities and fine tune your ethicel stindaxds. How t handle conflicts with other peoople is,
hopefully, leamed by college students. All these areas academic, personal, and interpersonasl create a
student capable of entering and surviving our rapid changing society.

Collc,2 has many different poxposes fox many different people. I feel the major reason for
college (institutionally} is to prepare people to enter the work-force with competent skills,
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Jans: Draft $2

[ feel the main objective of traditional four year bachslo'rs degree is to propare students of ail
ages 10 enter the professional work-force (usvally called the white collar work-force). College can
also prepare students 10 enter a trade profession such a3 auto body, heavy equipment, dental hygiene,
technical illustration, and tool design.

Collsge exposes students to situations they will encounter in theix fiald after college. It
allows the student 1o leam and grow within their own field of stady and their own personsal
development. And it makes & person & well rounded person by exposure o art, culture, history,
literature, and science. College allows growth in each students field by exposure to problems snd
examples of how problems have been previously been solved. It provides pexsonal growth in
acadernia aress as well as intrpersonal areas, College provides much experience in developing
communication skills both written and verbal. Most all courszs require the student % communicate
histhe risw through speeches, papers, interviews. In addition, it furnishes opportunities for the
student to mature interpersonally. Some examples of intexpersonal devslopment are coping with
Classes sssignments, managing time, working with other students, and the most important how to
make your own decisions.

Examples

Ferris is & gord example of & university that provides both types of undergraduate education.
The purpose of an associate technical program is o prepare it's graduates, in two years, © work in
the profession. These students are prepared 1 be workers, not management, althongh, many do
move up to mansgement positions. Students spend & major of the time in lab and lecture classes in
their specialty. They also take the freshman English series, and a sampling of humanities, natural
science, behavioral science, and management.

The puxpose of most bachelor's degrees at Ferris is v provide the student with technical
skills, more personal devslopment, and mors exposure 1o management skills. Smdents that compiete
8 bachelor's program must take & minimum of 12 credits in the areas of humanities, natural science,
and behavioral science. These classes are 0 holp the student 10 become a well rounded educated
person. Of course the student takes a large number of couxses that pertain to hisfher area of
speciality. The classes taken in speciality area are aim 0 begin to make the student an expert in histher
field.

Away from scademia, college is & time for people, especially young people 1o mature. For most
people college is the first ime they have ever been on their own and reponsible for their own actions.
Itis & time when good friendships are developed. Itis also & time when you learn your own
capabilities and you fine tune your ethical standaxds. How to handle conflicts with other people is
also, hopefully, learned by many coliege students. College has many different puposes for many
different people. I feel the major reason for college (institutionally) is to prepare people 1o enter the
work-force with competent skills.




Jane: Draft 81

I feel the main objective of traditonal four year bachelor's degres is to prepars students of all
ages 10 en’ex the professional workforce (usually called the white collar workforce). College can also
prepare students to enter a trade profession such &s auto body, heavy equipment, dentel hygiene,
technical illustration, and 100l design.

Collsge exposes students % situations they will encounter in their field after college. It
allows students 10 learn and grow within their own fisld of study and their own personal
developmant. And it makes a person & well roundsd person by exposure to art, culture, history,
literature, and science. College allows growth in each students field by exposure to problems and
examples of how problems have previously been solved. It provides personal growth in academic
areas as well as interpersonal aress. College provides rauch experience in developing communicatiom
skills both written and verbal. Mostall courses require the student to communicate hisiher view
through speechs, papers, inerveiws. Inaddition, it fumishes opportunities for the student to mature
interpersonally. Some examples of intexpersosn development axe coping with classes assignments,
mansging time, working with other students, and the msot important how o make your own
decisions.

Examples

PFerris is a good example of a university that provides both types of undergraduate education.
The purposs of an associa tchnical program is to prepare it's graduates, in two years, © work in
the profession. These students are prepared to be workers, not mansgemend, although, may do move
up 0 mansgement positions. Students spend a majority of their time in lab and lacture classes in their
speciality. They also th.¢ the freshman English series, and a sampling of humanities, natural science,
and mansgement.

The purpose of a bacelor's degree is 1o provide the student with techrdcal skills with more
personal development and expr.sure o
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Hargaret : Intesrviev ®1

Interviewer: Now, tell me after reading this over, what is your
initial reaction to it as & piece of writing?

Hol}y: I yuess it's OK as a piece of writing. 1It's just funny
bscause I can't believe I said this.

I: VWell. you can't believe you said¢ what?

Holly: About not going tc parties and not goimy (laugh) I mean I
think ths purpose is OX. I'm totally against drink driving but I
sound like I'm preaching to people "Don't go to parties* **Just go
bowling" end "Don't . . (laugh) I think I just couldn't think of
anything and I don't know!

I: Well, is it. . You think the content is pretty funny?

Holly: No, I tkink it's serious, very realistic but T don't see
many coxmunities doing what I suggest. I think it's almost
imposasible.

I: Looking at the writing itself, do you think you write auch
different row?

Holly: It kind of looks better than what I write nov (laugh)
sometimes. It ah. .I don't reclly expand on a lot of things. I
Just kind of make a few statements and it's broken up I think pretty
vell, dut I don't expand enough. I just kind of have my 1littie
topic for the paragraph and I say & statement and then I go on to
the next subject. I don't really expand too much.

I: What do you like most about whet you wrote?

Holly: I think it's pretty organized. I think I organized it
fairly well.

I: Well, wvhat do you like least?

Holly: the topic. I don't think I knew what I was talking about.
I thought I was going to be a big freshman writer hers and try to
moke something sound really good. That''s what I think I was doing.
I: Well, novw that you're a big senior writer and you were to revise
this what would you do? And where would you begin?

Molly: I think I'd talk more about the problem of drunk driving. I
don't think I. . I think people know that it's serious but I don't.
. .1 kean we didn't realiy have time to give any statistics. I
didn't know any, so I didn't do that. If I were going to revise it
I would research it, research the subject more. I mean I wouldn't
Jsut vrite on something like this off the top of my head. I think
I'd researchk it more.

I: It you were given this topic today how would you approach it?
¥hat would you write on? And how would you go about writing it?
Holly: You mean would I change the subject?

I: Anything/

Holly: I'd probab)y -hange the subject.

I: What do you think you'd write about?

Molly: [pause] I might stick to the same type of subject, I mean
drinking. lMaybe drinkgin under the age, maybe. MNaybe more of ny
experience with it, I think. I don't think I'd write more of
everybody, you know, I'm kind of 7 :e teking the whole world's view
hgreisayinq don't do this. 1 thi. I'd write it more from my point
of view.

I: Jo you'd write a 1ittls more from personal experience. . .
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NHolly: yea. Because I know more sbout that. And this just sounds
like I'm trying to know & lot which I really don't. I think that's
vhat I was trying to do.

I: As you prepare to write, are there any spscial strategias that
you'd employ, as far as planning, writing it out, revising?

Molly: Did I plan?

I: Or now if you were going to go about doing this. Do you remember
what you did?

Molly: no

I: Ididn't think you would.

Nolly: I have no idea. I think I just wrote it the way I was
taught, I mean, just start, (pause)Il always whenever I write I do
exactly what the teacher , I always do exactly what the teacher, I
stick to. I do more of ay own kind of writing nov I mean I still
stick to the same basic tu.las but. .

I: What kind of rules?

Molly: Just starting off you know , define, like I define the
Problem here. I think I.d expand more on the problem. Because I
didrn't I think with a paper like this with a problem I think you
pave to expand more on the problen and make people really believe
that it is a big problem out there and you have to do that first and
{ 4idn't really do that in this paper.

I: Wt about the actual writing of the paper?

¥olly: I usually write hetter under prassure. See if I have & lot
of time to do something I csn't.

I: Do you do certain prewriting kinds of activities?

HO1ly: I just usally ¢o. I write. And then I'll go back. I
usually write when I type. I usually go in. It's bad., I
shouldn't

I: Are you working on a word processor?

Holly: Yea. The Macintosh. I usually go in and sit and type it
and ther I'll switch it around what I don't like take out what I
don't like. I usually go at it from that way just because it's a
lot, I don't usually have a lot of time so I.

That's usually what I do. It's bad, I know I shouldn't. If I had
mora tixe I would spend more time doing it but, I usually think I
write better I think better if I don't have any time to do it.
(laugh) I can 3ee I;m doing real well here ‘laugh)

Unleas it's like a research paper, then I would of course take time
but. . I usually take the time to put into it but it's probably not
what most people do or should do.

I: ¥hen you said that you do what you were instructed to do,
Yhatever the teacher says you go and do.What do you mean?

Holly : Well, usuelly when they set out guidelines, you lLnow .
first I'1l follow the guidelines exactly what they want and then
I'll add ny own.

I: You mean in terms of following the assignnent then.

Holly: yes Usually what they say. I think that's what I did in
this paper{writing sample] I probably made the pe:sson repeat this to
Re aboutl three times just so I knew exactly what I had to have in it
and then I went at it. It sounds like I did what they said, I mean,
define, you know, I defined a problem and then gave a solution. I
just don't think I defined the problem very well.

I: OK. That's it for this first session.




INTERVIEY #2:

Interviewer: Why don't you show me what you've got.

Holly: I have s paper that I did about the origin of AIDS for xy
Epidemiology class and I did that.

I. Let's look at that firast before the English advanced writing
classes.

Molly: I have a feasibility study.

I: In courses other than English did you do writing.

Molly: Well, the paper about the origin of AIDS tor Epidemiology.
Ve had to research a disease, find its origin, how they found a
curs, etc.

I: Do you remember the length?

liolly: About 6-7 pages.

I: Do you remember anything about tha instructions that were given?
Holly: She wasn't an English teacher asc she just said I want to find
the origin, who discovered it, if there is a cure, etc.

{: ?%d she say anything about documentation style or anything like
v 3o

Holly: Not really. My interviewing teacher, I have a pape: that
I.8 doin in there and she wants us to use MLA.

I. Is that & speech class?

ifolly: Yesa,

I. What is that paper about?

Molly: How interviewing relates to my field, like what liabilities I
have, what ny ethics are, what I can ask, what I should leave out,
questions I can ask and what people can ask me.

I. Any other papers?

Melly: My technical papers.

I. Let's go back to your history of AIDS paper a minute. What kind
of commentary did you get when you got the paper back?

Molly: She didn't say much. I got an A.

I: Did she say anything about content or did she edit it?

Molly: No. Just an A and said Good Job. Nothing oa style or
anything.

I: In any of your non-English classes did you do writing?

Molly: I did a paper in Sociology. It was a research paper. Mo.t
of the papers I don't worry about because the teachers are just
concerned with the content. They aren't going to pick it apsrt.
Like my English teachers really, they know what they're talking
about, not that they don't know what they're talking ahbout but the
English teachers focus more on your style ad your grammar and other
teaiheis don't concentrate on that. They're looking more for
content.

I]:. Sg you've written in Sociolegy, Speech, your Med. course, what
else

Molly: Just those.

I: Then tell me about the writing you've done in your upper level
English courses?

lolly: Um, my technical classes we did feasibility studies, wrote a
manual, and we were graded basically on team work. In that we were
expected to know. He didn't sit down and say this is. . we were
told what t. do and we were expected to know how to do it. He
didn't say like This is a sentence, you know, or anything like that.
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We did research. We were going to open up the TC program to
freshman and we wanted to find out if that was a wise idea or not,
but that ws the focus.

I. What kinds of things did you do in 323.

Holly: We did a proposal that tonk the whole term. We did it in
steps and lots of rewrites. I wish I could take the course over
again. I didn't get the focus of it. I don't think I got a good
grasp on it and I know it's important. Just, we started at the
be7inning, how to do it, he explined it, gave exsmples, and we went
step by step.

I: Yhat else have you yot there?

Molly: This is from my 311 class and 321.

T: ¥hat did you do in 3217

Holly: We tried fecusing more on health writing since I was in the
medical field. I did a research paper on vegetarianism sand what
their lifestyle was and different types. The most if my proposal
writing clas.. I can't really remember details.

I. Let's go back then and think about your freshman experience. D¢
you think that freshman English prepared you to do the writing in
your wpper level courses?

Molly: Oh yea.

I. Do you think the feedback in your non-English courses differed
frop the teedback in your English classes?

Moi.y: Yea. The focus was more on grammar.

1. Did freshman writing challenge you?

Molly: Not really. It challenged me but not like I would have liked
to. I don't think I've gotten enough writing. I mean for my
progran I don't have enough writing. I think there should be rore
intense writing.

I. Like your writing sauple, when you looked at it, you said it
wasn't all that much different from the way you write now. So you
were writing pretty well when you came in. 5o &s & good writer you
Gon't necessarily think you were challenged enough so that you could
grow?

Holly: Yes. 1I've always like’ English and I like to write. The
freshman courses were better than High School. High School was
like SLOW, I mesn this was, we had more projects to do.

I. What kinds of things did vou do in 111, 112, and 113? what was
the most important thing you learned?

Molly: I think organizing. I think that's my problem. My 112 class
is when I really learned organizing. I had Mr. Bennett and he
really stressed that and I think that was really gond for ms, how to
crganize yourself, how to organize your paper, how to organize vour
thinking before you sit down and start writing tc think about it.
I used to do that a lot, just sit dowm and start writing. It
usually worked out pretty good. I had to rewrite it, but now I sit
down and think about it more.

I: Did you find that what you learned i 113 as for as doing a
research paper helped you to do the papers later on?

Molly: Yea, I think it did.

I. ¥hat do you think your strengths as a writer were when you came
in and what are they now?

Molly: I think when I came in. . . I had so much English that, a
lot of peopls don't back up their statements , they just write
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things dovn. I think I Knew that when I came in. Now, I think ny
organizing, ay research s:ills improved, what to look for, go to
toher areas, that helped.

I. How did 111, 112, 113 make you feel about yourself as s writer?

Holly: It gave xe more confidence. Mr. Bemnnett really helped ne, he
really pushed me into ny program. He's the one who got me into the

TC prograx. He said, you can organize well, and um,I think you'd
like it. I put it off to the side fur & while and then I started
thinking about it again and I went and talked to him and he
encouraged me.

I:I'm interested in how you think you needed more intensive writing.

Molly: More classes in writ ng should be offered. I mean, I'd
rather write than anything else and I wish there was more, maybe

more technical, I think more than just 311. A lot of people are

going to have to be writing technical whether they know it or not.
I juat think it's really needed.

I: Do you wish that your courses in the non-English area had
required more writing?

Molly. Ch yes. A lot of time. I don't know how you could do it.

gonzngeople know sbout writing and what is offered in the class gets
oring.

I: You mean in freshran comp, you had had the material before?

HO1ly: yea, yea. More writing, maybe beyond 113.

I: ¥hat makes a good paper?

Holly: I don't know half the time. When you know what you're
talking about and when you put the time into it.

I: Do you think time gaurantees a good paper?

liolly: no. I know it doesn't. I always go to other people and ask
their opinions.

I: When you read other people's papers and you think the paper is

good, what are the qualities of that paper?

Molly: First that it flows good, that it makes sense, logical order.
I help my sister with comp and she goes from one thing to the next,
she doesn't. I see it like a pyramid, you start off generally and

go to more specific, and she just jumps all over the place. Your
sentence structure, the way you structure a paper, so it's logical.
I. Does what makes a good paper differ from class to class?

Holly: Certain teachers look for certain things. yea. You know like
I vas saying before, some teachers are looking for content others

are looking for structure and others are looking for both.

I. ¥hat advice would you give to someone just entering the freshman
sequence?

Molly" (pause) Challenge yourself. If you like it and that's what

you want to do you should challenge yourself. Teachers give you &
choice sometimes about what vou want .o write. Choose something you

don't knew about, do something hard.

I: Don't take the path of least rasistance.

Molly: right Take it as a challerge.

I: ¥hat advice would you give to the teachers of freshman comp?

Holly: If they see someone who likes to write, eucourage them

because that's yhat I got and I really appreciate it. I think that
helps. It's hard I ‘m sure when you have students who don't care

but when you see someone who really wants to encourage tham.

I: What could we do to improve the freshman program?
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Molly: Make the clesses smaller. The classes are big and it's hard
to get one on one help. I think everyons should be required to see
a tutor, because that gives you more feedback.

I How would you feel if wou were told in a class that you were to
write & paper which in turn would become the basis of vour grade?
Molly: I think it would be terrible. I think you impzove as you get
to know the teacher and what they want. If vou just had to one.
.you have to adapt. I mean, you really do. I've learned, You know
vhat a teacher wants, I mean you do it for yourself too, but you
have to adapt. I think I'd probably drop the class.

I:How well prepared are you to write on the job?

Molly: Depending on the situation, pretty prepared. I wish I had
more writing classes under amy belt.

I. Where do you feel the weakest?

Molly: How to work witha subject you don't know anything about, say
learn a new computer system, say, and sit down and write sbout it.

I mean, I honestly . . I'm confident, I know I can do it. but it
wrild have been nice to have a few more courses.
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Molly: Freshman Writing Sampls

Throughout the Uniwd Stats there are many problem drinkers. Every ysar thousands of
people axe kiiled by drunk drivers. Many of te people, either injured or killed, are the innocent
victims. The time hass arrived 1 do something about drunk driving. Our community is 1o different
ﬂu:dn gmr tl:onnnumty across the United States. We must take action sgeinst the legal Grinkers
G s

Many of you may realizs the seriousness of jagal aged drunk drivers in our community.
m:& gt you may not know is that the eeensgers of this community drink as much, if not more

Our community does not offer the wenagers activities 1 keep them occupied. Weekends are
the time when kids are free © stay outlate. This community does not offex special progrems or
activiies for the wensgers. They occupy themselves by going 10 parties and drinking.

There are many activities we could offer 10 the vensgers. Howver tese activities must be
available until 12.00. This is the curfew most eenagers have. If we could offer more activities such
as Jae night bowling we could keep kids away from the parties. Teenagers want 1o have fun,
drinking is & Jast resort for the kids!

Anoter way 0 keap the wens fiom drinking is 1 discourage the adults fromdrinking. Kids
se¢ parents and relatives drinking and having what they think is a great ime. Kids look 10 the sdulis
for supervision and if the adult doest notacknowledge this the wensger will drink also,

Megezine end wlevision ads should be more restriceed. They also encourege people v drink.
If the government can take 1 cigarette ads of #levision, why not taks the alcohol ads off?

e, 82 a comumunity must take action. If each community such &s ours were © starta
campaign sgainst drinking and driving the results could be tremendous. Action must start
somewhere, and our community is the place to start!
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Mollw: Draft £1

A college eduation can mean many different things to many different peo~'e. Itcan be taken
very serjously or lightly; it can be fun ox it can be depressing and lonely. My owu cxperience has
been positive. College has been & period of growth and maturity for me.

When I first started at Perris I thought I knew everything. I was going 10 be & pharmacist,
make & lotof money, and havs the best time of my life. These thoughts soon came 1 &n end when 1
realized that college was much more than a pexty. I reslly had to study! School had always been easy
for me and in high school I did not have to atudy very hard. Ferxis was a differsnt story. Isoon
realized that I did have o study. My habits and scheduls changed drammatically. I finally realized
that college was 1ot just for having fun and I began o study.

Afvr realizing that college was a place for leaxning I began t involve myself in various
professional and (some) social activities. I also reslized that pharmacy was not for me. My English
professors suggested that I expand on my writing. I've always enjoyed writing and English buti did
not know what profession, other than teaching, I could enter in 1.

1 finalty declared my major as Technical Communication with a specialty in medical writing.
My choice has given me the opportunity to0 write, along with kesping my interest in madicine and
pharmacy. Ialways knew there was a profession out there for me and I found it by atending college.

College is & piace for people who want 10 expand their knowledge and opportunities for their
futore. Idon'tknow whator where I would be if I hadn'tatiended college. Ifound a profession
where I can utilize the skills I am bestatand enjoy the most. Idon'tknow many people who know
exactly what they want © "be” when they first start college. I truly believe that college is a place for
people 0 discover who they are and whatthey wantto "be.”

Once I discovered whatI wanted t- *be” college became & place for polising and perfecting
my skills. Now that I am about to graduate I feel thatI have gained a solid basis and feel confident
with my whet I have leamned. I believe that most of my success has come from my desire 1o sncceed.
However, without the encoursgement of my professors I might not have made it as far ss I am today.

Alorg with my professors’ help I have had the encoursgemant of the people in my program.
[ have made good friends and have a jotof fun times wita them. Most of the fon now comes form
succeeding and working to the best of my ability.

Although college is a lotof hard 0wk, it has also been the best four years of my life. I think
each individual has 10 discover what the purpose of college ;s for her'himset. I now I had to find it
outon myown.
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Molly: Draf1 2

A collsge eduation can mean many differant things t many diffsrent peopls. Itcan bs mken
very sexiously or lightly; it can be fun or it can be depressing and lonely. My own experience hss
been positive. College has heen a period of growth and maturity for me.

When I first started at Ferris I thought I knew everything. I was going to bea pharmacist,
make & lotof money, and have the best time of my life. These thoughts soon came © anend when [
realized that college was much more than a party. I really had to study! School had always been easy
for me and in high school I did not have to sty very hard. Ferris was a different story. I soon
realized thatIdid have to study. My habits and scheduls changed drammatically. I finally reslized
that college was not just for having fun and I began 10 study,

After realizing that college was a place for leaming I began 1o involve myself in vericus
professional end (some) social activities. I also realized that pharmacy was not for ma. My English
professors suggested that1 expand on my writing. I've always enjoyed writing and English butI did
1ot know what profession, other than teaching, I could enter in 0.

I finally declared my major as Technical Communication with s specialty in medical writing .
My choice has given me the Jpportunity to write, along with keeping my interest in medicine and
pharmacy. 1always knew there was & profession out there for me and I found it by attending college.

College is & place for people who want 1o expand their knowledge ard opportunities for thair
future. 1don't know whator where I would be if T hadn'tattended college. I found a profession
where I can utilize the skills I am best at aud enjoy the most. Idon'tknow many people who know
exactly what they want o "be" when they first start college. I truly believe that college is a place for
people o discover who they are and what they want 1o "be."

Ones [ dizcoversd whatI wanted 1o “be* collegs Yecams & pluce for polising and purfecting
my skills. Now thatI am about t graduste I feel thatI have gained a solid basis and feel confident
with my whatI have learned. I believe that mostof my success has come from my desire to succeed.
However, without the encoursgement of my professors I might not have made itas far as I am wdsy.

Along with my professors’ help I have had the encouragement of the people in my program.
Ihave made good friends and have a lot of fun times with them. Most of the fun ROW comes form
succeeding and working o the best of my ability.

Although college is a lot of hard owrk, it hss also been the best four years of my life. I think
each individual has 1o discover what the purpose of college is for hexthimself. 1now I had to find it
outon my own.




Molly: Draft 2

A collags sduation can mesn many differant things to many diffsrant peopls. Itcan bs taken
very seriously or lightly; itcan be fun or it can be depressing and lonely. My own expericnce has
been positive. College has been a period of growth and maturity for me.

When I first started at Perris I thought I knew evervthing. Iwas going 10 be & pharmacist,
make & lotof money, and have the best time of my life. These thoughts soon came 1 an end when |
Tealized that college was much more than a party. I really had to study! School had always been easy
for me and in high school I did not have 0 study very hard. Ferrls was a different story. I soon
realized that did have t study. My habits and schedule changed drammatically. I finally realized
that college was ot just for having fun and I began to study.

After realizir~ hat collsge was & place for Jeaming I began to involve myself in various
professional and (so..e8) social activities. Ialso realized that pharmacy was not for ms. My English
professors suggested that I »xpand on my writing. I've siways enjoyed writing and English butI did
not know what profession, other than teaching, I could enter in to.

I finally declared my major as Techrical Communication with a specialty in medical writing.
My choice has given me the opportunity * write, along with keeping my interest in medicine and
pharmecy. [ always knew there was a profession out there for me and I found it by attending college.

College is & place for people who want t0 expand their knowledge and opportunities for their
fotare. Idon'tknow whator where I would be if I hadn’t attended collage. I found a profession
where I can utilize the skills I am bestat and enjoy the most. I don't know many people who know
exactly what they want 0 "be" when they first start college. I truly believe tiat college is & place for
people 10 discover who they are and what they want © "be. "

Once I dizcoversd what] wanted © “be" collsge becams o placs for polizing vl perfoctiny
Iy skills. Now thatI am about to graduate I fee] thatl have gained & solid basis and feel confident
with my whatI have learned. I ™-teve that mostof my success has come from my desire o succeed.
However, without the encoursgement of my professors I might not have mads itas faras I am today.

Along with my professon’ help I have had the encouragement of the people in my program.
I have made good friends and have a lot of fun times with them. Most of the fun now comes form
succeeding and working to the best nf my ability.

Although college is a lot of hard owrk, it has also been the uest four years of my life. I think
each individual has 1o discover what the purpose of college is for herthimself. Inow I had to find it
out On myown.
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Molly: Final Draft

— s

A college education can mean many different things %0 many different veople. I can be taken
very seriously or lighty, itcan be foror itcan be depressing and lonely. My own experience has
been positive. College has beena period of growth and maturity for me. I have leared how 1 live
on my own and make decisions for myself; I have met new frisnds from those I grew up with; and
have found that college is an institution for higher learning &nd & place to learn about yourself,

When I first started at Fexxis I thoughtI knew everything about what college is supposed ©
be. Iwas gong v be a pharmacist, make a Jotof money, and have the best time fo my life. These
thoughts soon came to an end when I realixed that college was much more than a party. I reslly had
10 study! School has atways been eesy for me. In kigh school I did not have to study very hand, but
Feixl wes a different story. I scon realized that1 did have to stody. My habits and schedule charged
drammaticelly. I fafled w25 firstwstup atFemis. I finally realized that college was not just for having
fun and I began to study.

After realizing thatcollege was & place for leaxning, I began 1o involve myself in various
professional and (some) social sctivities. I also reatized that pharmacy was notfor me. Thers wasa
period whan1 was unsure of what I would do sincs pharmacy was out of the question. My English
professors suggested that I expand on my writing. I've always enjoyed writing and english butI did
10 know what profession, other thu teaching, I could enter into. I asked my professors and read
about other careers and found there were many more out thers. I finally declared my major as
Technical Communication with & specialty in medical writing. My choice has given me the
opportunity to wiie, along with maintaining my interest in medicine and pharmacy. I always knew
there was a profession out there for me and I found it by atending college.

Coilege is a place for people who want o expand their knowledge and opportunities for their
futore. Idon'tknow whator where I would be if I hadn't atended college. I found a profession
where I can utilize the skills I feel I am most proficient at and that I enjoy the most. I don't know
many people who know exactly what they want & "be” when they forst start college. I truly believe
that college is a place for people 1o discover who they are and what kind of career they want.

Once I discoversd what caxesr was right for me, college becam a place for polishing and
perfecting my skills. Now thatlam asbout to graduate, I feel that 1 have hained a solid basis in
education and in life; I fesl very confident with what I have Jearned. I believe that mostof my
success has come from my desire %0 succeed. However, without the encouragement of my
professors, I might not have made itas far as I am wday.

Along with my professor's help I have had the encouragement of the people in my program.
I have made good friends and have a lot of fun times with them.

Although college is a Iotof hand work, it has also been the best four yesrs of my life. I think
each individual has to discover what the purpose of college is for herfhimself. IXknow I had 0 dind it
outonmyown.
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Mary : Interview

Interviever: First of all, lst's go through your papers and you can
tell me about the courses they are from, etc.

Mary: This is a copy that I have written for my advertizing campaign
class. We had to develop a whole advertizing plsn that will be

about 60 pages and this is just the copy from one part.

I. ¥hen you do things for your advertizing class, what kinds of

énstructions do thsy give you in terms of knowing vhat you have to
0?

Mary: There are certain ways you have to write copy in order to get
the consumer, you know, not to buy things, but to let them become

avare of the product, so there is certain wording you ha: to use,

and this is the format for copy sheets.

I: Is this the actual copy you handed in?

Mary: Yes. This is just & copy of just one of the ads and we're
still working on it.

I. When you do get things back in your advertizing courses, do they
tend to mark up your papers?

Mary: Yea. Like, write it a different way or reword it, or go in a

different direction inorder to hit the consumer. It all depends on
the assignment.

I. S0, you do get a lot of evaluation on the written part and a lot
of direction on format. What kinds of direction do they give you in
terms of audience?

Mary: We have to make sure it's written in their, uh, mentality,

you could say. I think it's 8th grade level you have to write to

for conaumers. This one is written, this one is about a sweepstakes

so ve're trying to say win this, win that and it has deal with the

product too, saying you can use this while you're on your trip.

I:The Road Razor, huh?

Mary:Yea, I've spent a quarter on the road razor. (laugh) This is an

ad for 2ippo Lighters, a radio spot and this is a TV commercial for

it.

I: So you do & lot of script writing then.

Mary: We did that quarter. The class is kind of different every

quarter and it all depends on who is in the class and what the

teacher wants to do that quarter, because hs has to change it each

quarter, so people don't use other people's stutf quarter to

quarter. And here's another radio spot thst's for a magazine,

editor and the one of the ad salesmen came up with it and we had to

write a commerical for them, a yadio spot. That one I got a real

high grade on, the editor of the magazine liked it. 1It's simple,

but that's what they needed.

I An;!1 I notice here that you are purposely trying to affect normal

apeech.

Ok. Are these all the same class?

Maxy: This is all advertizing copy and this is another class where

you lay it out and put the whole thing together.

I: S0 I would imagine you do quite & bit of writing in advertizing.

Hary:Yea.

I: ¥hat else t¢ you have?

Hary: I bhave literature reviews. We had to read articles and

suemarize them for advertizing media class. They had to deal with
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the media. This one inziructus, he was really hard on spelling.
You had to have perfect spslling or he would mark you down, so I did
pretty well on that.
I: So you're & pretty good speller?
Mary: I consider myself good, yes. I uss spell check too. We had to
do two everyother week.
I: ¥hat else besides spelling was he interested in?
Mary. He wvas big on spelling and he wanted to make sure you were
reading the articles and of course the format. I think on those
papers we did have to follow & format, we had to hit certain points,
like how the author felt about it and your feelings etc.
I. And you were given those directions ahead of time.
lMary: Right, Right.
I. And so pretty msuch the only feedback you got was in terms of copy
errors.
Mary: Yes. See I always folloved the format and did well, so I don't
know vhat kind of feedback others might have gotten. Like some of
them he questioned if they were media-related. Obviously I thought
they were but he didn't.
thia is the first paper we had to do for Advertizing Copy. We had
to write about an animal.
I. ¥hat was the purpose of this topic?
MHary: That one, I think it was to get your brain moving, you know at
the beginning of the quarter? And as you can see I got an F on it.
He claims he said it had to bes a page and a half and everyone in the
clasa said & page to a page and a half. So, I got an F because it
was only one page. I don't know 1if he really read it. He wanted to
se2 how creative you could get.
I. So he just put an F on this bscause of the length and didn't do
much editing.
Mary: So he says. Here's a term paper I wrote for TY and Radio
advert‘zing and it's on political advertizing. It was really
interesting.
I: When you did the term paper did your teacher require any
particular style of documentation?
Mary:Not really.
I: Did they say much about it?
Mary:He just asaid it had to deal with the medi- It bad to be a
major topic. It had to deal with the broadcast media. It was
interesting. I really liked it.
I: And so, any other directions, like length?
Mary:I don't really remember. This is the same as the other
literature reviews but it's for a different class.
1. ¥hat system did you use for documentation.
Mary: I did end rotes.
1. Have you done any other ressarch papers?
Mary: Here's another one I just did on product positioning. 1It's
for ny marketing class.
I: Now was this the same teacher?
Mary: No, a different one
I: Did this person give you directions in terms of documentation?
Mary: He said, um, I think he just said use a bibliography and

, “VBat he wanted 1t to be documented

o .. ¢ mnt v 10 D documeniec,
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Hary: Right. This one had to be seven pages long. These re ny
papecs ‘ron Creative Writing. They're not too good. I think this
was my tirst draft and then he went over it and then I revised it a
lot. And this one I didn't do too well on. I didn't do too well in
that class. I had a rough time last quarter.

I: What kinds of things did you write in there?

Mary: Just these. We had to have 20 pages of written stuff by the
end of the quarter and it could be poetry, stories or , you know,
several short stories. I also wrote another advertizing campaign
last year.

I: You've got & lot of stuff here. This is good. One of the things
ve want to know is hov much writing people are doing in classes
other than English and obviously you're doing quite a lot. Also,
how are those things assigned and evaluated.Does it differ from
English classes?

Hary: I don't think so. You know, like we have more assignments in
the business curriculux. In ny Freshman WVriting class we had a few
vriting assignments and I remember we had to write a couple stories
in there, so w2 did have a fev assignuents and in those; I think I
have those papers at home, but un, I remember we had to write a
couple of stories in there, so ve had a few assignuents. Then xy
second quarter I think I had I also had a couple writing assignments
oniﬁtterent aspects of writing, you know, different ways of
writing.

I: You mean, like comparison contrast, definition, etc.?

Mary: Yea. Right. And then, my third I had a term paper and that was
really interesting it was on a murder. We had to research & murder.
I really liked that, and I have ¢(lat paper at houme.

I: Did the way things were assigned in those clssses differ from the
way they were assigned in your other classes?

Mary: (silence)

I: Is it just that the writing is so very different that you can't
make a comparison?

Mary: Yea I think that's what it <s.

I. Do you think that the kind of writing you did in the Freshman
program prepared you for the writing you did in the other courses?
liary: It may have. It got me in the mood to write. I enjoy doing
this advertizing stuff. I like writing. I'd better (laugh)

I. So, other than your advertizing courses, did your other courses
require writing?

Mary: Yea. I had professional selling. I had to write a term paper
on & company and then I had to write, I had to sell it to xy
teacher. ¥e had to go in to talk to the persomnel and then re: arch
it and figure out what their goals were, how they ran their coupany,
and thier advertizing campaigns, figure out what they vere doing.
Had to get all this stuff and go and make a presentation. My other
marketing class I had to write a couple article reviews, king of
1ike case reviews and then I've had other classes vhere we had to
read cases and then we had to give r..ommendations and then
presentations, so that took & lot of writing.

I: S0 these a primarily all business classes.

lary: Yes.

I: Anything outside of the school of business where you've had to do
- writing?




lary: I had a printing class and I had to write one paper on the
Rosetta Stone. The instructor liked that paper. I never got it back
frok aim, but I got an A. We had to write that and then the last day
we had to write how printing relates to ocur curriculum. I ended wp
wvith an A in the class. Ve didn't have any tests, but that class I
had to writa in.

1. Did the feedback you got on papers in your non-English classes
differ from the feedback you got from your English instructora?
lary: In a sense because with the English class they wera more for
your grammar vhereas in my business classes when you're writing for
advertizing you can write in any form, you know like the commercials
are like you have to talk to the public so you don't have to use, uh
I. Standard English?

lary: yea. (laughs) But like my term papers in my business classes
they were grammar and stuff like that was counted off.

I: Did you feel like freshman writing chalienged you?

lary: Ah, yea. That one term paper (113) did. 111 was kind of fun.
Ve had to write one paper where one person started it and then
another continued it. It was kind cof a fun challenge not a. . . not
gruelling. MMy second one we went over more terms. I had Mr. Smith
and we used that vocabulary book. Ve had to write a few papers in
there. Those were kind of & challenge because I had & bad toward
freshman, so it was alwuys like you had to make sure they were
right. I remember one paper I wrote in there he really ripped on it
and he didn't like my writing. It was kind of a challenged.

1. ¥as it the course materials that challenged you or the teachers?
liary: In the second class I think it was the teacher.

1. You did pretty well in your writing classes though.

Mary: Yea, I did.

I. 111 you got an A-, in 112 you got & B and in 113 you got & B. In
fact, wby don't you look over your transcript here and see if you
recall any other classes that required writing.

Mary: Public Speaking I wrots in and in the speech classes. ¥e had
to write revieys. Public Relationz Principles we wrote press
releases. Thoso had to be in a certain format. You had to be sure
to include everything and um,

I: ¥hat do you think your strengths are as a writer?

Hary: Us, I think I can get the point across to people, and I can
yrite in a way that is simple for them to understand

1. What do you think your weaknesses are?

Hary: Um, I alweys like to make sure someone checks over it for
gramsar but uh, punctuation, sentence structure, stuff liks that,
nostly sentence structure, just to make sure it's right. when I
write somothing I usually end up writing it about five times over,
like copy or something like that because you have to, you know.

I: So you revise & lot then. did you revise a 1ot in your freshwan
curriculua?

Mary: I learned that later. That's one thing I realized. I really
revise a lot.

I: Where do you think you learned that?

lary: In my business clesses, the copy classes and editing stuff.
But I gensrally do it before I turn somsthing in, to make sure I
don't have to do it over sgein,
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I: ¥hat do you think are the most important things about writing
that you learned in English 111, 112, and 1137

lary:. Mum. Probably different ways of writing, like comparison and
getting in the groove of researching.

I. So the research in 113 helped you to know how to go sbout these
other papers.

lHary: yea,

I. ¥hat kinds of things should a writer think about when writing?
Mary: ¥ho they are writing for.

1. ¥What makes a good paper?

Hary: I personally think it's something that holds your attention
end keeps you reading to the end. I know many times I start reading
articles and turn atter the first paragraph. It has to be an
interesting topic for the person reading it.

1. Does what makes a good paper differ from class to class?

Mary: I think so. Well, like in one class I had to write a term
paper and it had to contain certain things and in another class it
would have to contain other aspects, it all depends.

I: lmat?advice would you give to someone just entering the freshman
progran

lary: Make suve you ahve the right instructor. (laughs) It's really
not that hard to go through it I mean it takes & little time writing
but you just have to apply yourself. Once the balls start rolling
in your mind it’'s not that hard.

I: ¥hat advice would you give to the teachers of 111,112, and 113.
lary: Don't be sc rough on us. (laughs) I enjoyed xy courses. I
don't have any real complaints, except that secomd one. But I think
that 112 class helped, going through all that vocabulary.

I: So you think that we're preparing the kids pretty well for their
upper level classes.

lary: Yes. You might want to go over sentence structure stuff in
111. I know & lot of the high schools and elementary schools don't
go over it. I missed it.

I: How would you feel in a class if you were told you had to write a
paper and the paper would be the basis of the grade for the course?
Mary: I'd do it. I've done it before. The papers in my courses
count quite a bit, prsiably about 20%, but that ona professional
selling class, that accounted for the majority of the grade.

1. How well prepared to you feel to write on the job?

Hary: I'm not sure. I think as a junior copy writer ould
probably handle it. I think I'd do well.
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Mary : Rough Draft

Collage is a place for & pereon o recievs an education, an sdvencement in kfs. Many Topics
are ught in various fieids of study. Students may choose from & vaxiety of fields t study, ranging
from business 10 zoology. Althoug some people choose % go 1 college for various ressons, the
most likely reason is 1 betier oneself. Others may attend to please thair parents or 1 getaway from
them for 2-6 years, depending on the stadent,

Many people sst goals in life, such as owning & new car by such an ags or 0 recieve a certain
selaxy by & certein age. High schoolers generally decide that ons of thetr gosls is 1 go 10 college,
either & commnity establishement oz away from their hometown.

Studies have been conducted i xecent ysars showing that college freshman enrolbment has
increesed over the years. This shows that more peopie are realizing that a college education is
necessary 10 "survive" in an a competitive working world. Yes there are those people that decide not
10 g0 10 college after high school-but in my opinion it i3 a bad choice. Some can't control their choice
of notgoing - possibly due %o financial reason- but if at all possible I recommend 10 all that have the
chance 1 eam a college degree, they should persue it.

A college degree shows that one has a desire and initiative %0 eam “something” (degree) for
themself. A college experience gives one a sense of independence, discipline and time mansgement.
By being on your own and scheduling ones time 1o do tasks that are dus 1o various instructors, &
person develops an inner sense of responsibility. Although notall pexsons entering college
necessarily need 1o improve their responsibility level the college experience does improve it.

Education is the main purpose of college but1 also feel that coliege is a living? Xsaming
experience in such thata person has 1o deal ¢ith many other aspects of campus life. To name & fow,
living with others and on your own is a grest sxperiance a person can gain. To deal with other
personalities on & daily basis can be a challenge for some. A person may live with others that bave
clashing personalities although that person is albe to get along with each of them seperstsly. People
from different backgrounds and different family situations can teach others new things or give a
different opinion on various topics. For example & person (student) from a large family may be able
1o getalong with just about anyone as opposed 1 a only child coming from divorced parents that has
a haxd time dealing with 2 roommates. Everyone is different and college is & place to learn about
other people. Whatone person may feel is morally correct another may be wotally against it

Some peaple feel college is & place to meet their mate for life. I personally feel there are so
Inany people 10 meet in this world - college is not the place for me 1o meet my husband. 1o me,
college has been & tsmpreary part of my life. Ihad planned to be here for 4 years and 1o more. I've
been here less that 4 years and have obtained my gosl of earning & bachelors degree of which I am
very proud. Ihave mede hundreds of frivnds while I've been at college butI know I will meet many
more people throvghout my career.

College can be looked atas & stepping stone of one's life. Its an extended education. Some
may continus for years - earning mutiple degrees or higher degrees through masters progrems. Life
can be looked atin levels. One begins an education at the elementary level, then junior high, then
high school. After high schoool what one does with their life depends on the person. But college
cen be the next level in which many choose 1 go up 1. Ilookata crllege education s ahigh
schievement in someone's life. For & person 1o give up 4 years of their life shows that that person
has & sense of responsidility. The nextlevel 10 step up to may be o begin & caresr sindfor fanaily.

College may also be a shelter for some. Those people that fes] insscure about thamselves cr
g notexscty sure what they want to do with their lives- may hide from the "real world" by staying

school.

College is & good place for people 1 grow up at. Those that have had everything harded ©
them on a silver platter throughout Jife may get & rude awakening when they begin their college
career. These people will begin to realize that their parents will not be around forever snd they will
soon have 10 do things for themselves. By living away at college people will realize that dishes are

gt cleansd by ghosts, garbage is not taken cut by the “garbage ment" and laundry is no longter done
mom.
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Collegs pives 4 prrvon o woll rovnded sdvcatos in iy ool Notonly ste seadentics
ivolved but many other aspacts and aress that peraons without such an experience naver discover.
Collsgs 5 for the petson Siat sealizs tiaws 15 much 0 do and loarn b Lfe. 115 a place for peole © iive
through various sxperiences.




Mary : Firal Draft

WHAT IS COLLEGE FOR?

The education process can be viswed as a series of levels in which an indifidual jifes
through. One begins the strucrured education process in the elementary schools, then junior high
concluding with high school. After high school the individual is no longer required by law © attend
school, in effect, what one dows with their life depends on ths individual. Por many, college may be
ths next lavel in which one elsvates 1. I view a collage education a8 & high achievement in a person's
life. Foran individv-l to devots four years of their life v eaming & degree shows that that person has
a sexse Of xesponsibility and initiative. Although many choose not to put thier degress © work in
their field of study after graduating, the next level is usually 0 begin a career and possibly a family.
Others may continue for years-earning multiple degrees or higher degress through masers programs.

Individuals are known 1o set goais in life, these Ling v own a new car, to movs outof the
parents home or 10 receive a salary amount by a cerain age. When in high school, these particular
individuals generally decide ons of their goals is 10 go 10 college, whither it be & commurdity college or
one away for their home towns.

Studies have been conducted in recent years showing that college freshman enrollment has
increased over the years. This shows that more peopls axe reslizing that & college educationis
Decessary 10 "swvive in ar. & competitive working world. Yes, there are those people that decide not
0 go 13 collefge after high school-butin my opinion, is a bad chofce. Some cannot control their
choice of not atending-possibly due 10 financial reasons, but if at all possible, individuals that have
the oppportunity 1o eaxn & college degree should pursue it.

College gives a person a well-rounded education if Life itself, The living experience can be
thought of as another level of one's life; an extended education. College is for the parson that realizes
there is much to do and Jearn in life. Itis & place for peple 1o Live through various experiences.
College is & place for a person w0 receive a formal education, by eaming & degree. Students may
choode froma variety of fislds to atudy, renging from agriculture to zoology. Butnot only are
academics involved,, many other aspects and areas that persons without such an experience wil' never
discover.

A college degree shows thatons hos a desire 10 leamn and t0 eam “something” (degree) for
themseives. A college experience gives one & sense of independence, discipline and time
management. By living independently of one's family and scheduling one's time 10 do tasks that axe
required by instructors, a person develops & stronger inner sense of responsibility. Although notall
person entering college necessarily need to improve their degree of responsibility, a college
experience will improve it

Deciding 1o go 0 collsge may be based on various reasons, the most likely reason being o
betier oneself by earning a degree. Others may attend o plasase their parents or 0 get away from
then for two 10 six years, depending upon the student and histher learning potential. Some people
feel college is a place to mest their mate for life. I persunally feel there are so many people t meet in
theis world--college is not the place t meet my future spouse. College may also be a shelter for
soem. Those pecple that feel insecure about themselves or are notexectly svve what they want © do
vn;lxxly m;igves may hide from the “real world" by staying in school, switheing curriculumon a
¥ .

Leaming abouts certain field is the main purpose of college, but a college education includes
Jearnng about other people. It involves an ntively different living experience than what an individual
has been accustom 10 in the preceding eighteen yeaxs of life. There are mary aspects of campus ufe &
student must deal with besides the books and homework assignments. To name a fow, living away
from the family and with others is the best axperience a person can live through. Dealing with other
personalities on & daily basis moy be challenge for sorme, a breeze for others. For exampls, a student
from a large family may be able to get along with just abous anyone as opposed 1 a only chile coming
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from v Yroken home, in which the puone we divotced, A colivge howrhol msy consisi of
roommans that havs clashing personalities. A certain individual may be abls %o getalong with each
of tham separately, another may }ave a difficult ims dealing with them, Paopls from different
beckgrounds and difierent family environments teach others new things or hav. differing opinions on
various topics. Differing opinions are, obviously not always complementary, this is when possible
confrontations occur. What one roommate may feel is morally correct, another may be sgainst it.
Everyone is brought up differently or taught differsnt rules as & child and this conflict, strange as it
may seemn, adds to an individual's collegs education.

[ also feel college is & piace for an individual 0 learn how to lsar, meaning that it gives them
the experience of desling with different situations, enabling them o mature in, Those that have had
everything ha.ded to them oxia silver platter throughou: life may get a rude aswakening when they
begin their college caxeer. These prople will begin 1o realize that their parents will not be axound
forever and they will soon have 10 do things for themselves, :

By living away atcllege a opposed to coinmuting, students will realize that dishes are not
cleaned by ghosts, garbege is not taken out by the "garbage men” end lanndry is no longer done by
mom.

To me, college has been a temporary part of my life, a platau in which I ascendad t0. I had
planned to gc awsy o school for four years and 1o longer. I have reached one of my goals in life:
eernign a bachelor's degres in less than four years. Eaming my degree was a lot of hard work.
Contrary to this, I have formed many friendships and enjo,ed my years in collegs. I plan to meet
many more people, work many long hours and enjov the next "educational” level of my life, my
career,
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